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Welcome to Cambridge Checkpoint English Stage 7.
The Cambridge Checkpoint English course covers the Cambridge Secondary |
English framework and is divided into three stages: 7, 8 and 9. This book covers all

you need to know for stage 7.
There are two more books in the series to cover stages 8 and 9, which have a

different focus. Together they will give you a firm foundation in English across a

full range of language and literature skills.

At the end of the year, your teacher may ask you to take a Progression test to
find out how well you have done, This book will help you to learn how to apply
your knowledge of language and your skills in reading and writing in order to do
well in the test. At the end of stage 9, you will be asked to do a Checkpoint test to

find out how much you have learnt over all three stages.

The framework’s focus for stage 7 is Narration and reflection. The curriculum is
divided into Reading, Writing, and Speaking and Listening. From 2018, Language
Usage is assessed within Writing. There is no assessment of Speaking and Listening
in the Progression tests or the Checkpoint test, but these essential skills, practised as
individual, pair, group and class activities, are developed in all the units, as they are
an important part of increasing your understanding of language and literature.

The topic for this book is My world. The content is about home and school, family

and friends.
This book has 12 units, half of which are focused mostly on fiction, and half on

non-fiction. There are no clear dividing lines between fiction and non-fiction texts,
language and literature, or between reading and writing skills. Skills learned in
one unit are often used in other units. There is, however, some progression in the
arder in which the skills are introduced.

Each unit starts with an introduction which will prepare you for what you will
learn in the unit, and a starter activity to get you thinking and talking. You will
then read several kinds of passage and be asked to practise various skills, Key
points explain rules and give information about aspects of reading and writing,
and Tip boxes pravide help with specific activities. The activities are separated into
stages to give you support, At the end of each unit you will be asked to do a piece
of extended writing to give you the opportunity to practise the kind of writing you
will be asked to do in the Checkpoint test. Other kinds of writing will be included
n the activities. You will also practise reading the kinds of passage which are
included in the Checkpoint test, and learn to read closely so that you notice the
details of the content and of the language of what you read.

There are many different types of verse and prose in this book, and your
knowledge and understanding of literature will be developed as well as your
language skills. The contents list on page iii tells you what kinds of reading passage
and writing activities are in each unit,

We Iu_rp{- the course will be enjoyable and will help you to feel confident about
responding to and using English in a variety of ways.

!
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This unit focuses on your house and home environment, and on
autobiographical writing. You will practise skimming and scanning,
giving instructions and directions, defining words and ideas, and
making imaginative comparisons, You will revise parts of speech and
\_ sentence separation, and look at some difficult spellings.

Activities

a a Write down five words or phrases which
come into your mind when you think of
the word home.

b How many homes have you lived in?
Think of the homes you have had, and
write down words to describe what they
were like.

¢ Talk briefly in small groups about what is
important about having a home. In vour
group, after everyone has contributed to
the discussion, make a list of the ideas
you have talked about. Report your ideas
hack to the class.

D

An acrostic poem

H aven [rom the noisy world

O pen door to my sanctuary

M akes me [eel safe and snug
E ven when [ am sad

@ a Look carefully at the layout of the poem in Text 1A. Can you define
an acrostic poem?

b Write three acrostic poems of your own using the word H O M L.
Trv 1o use images, or figurative language, as in the poem in
Text 1A. Look at the key point on figurative language on page 2
to help vou.

¢ Ask your partner which one they like best and why.
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Key point

Figurative language

Figurative language refers to words that are used not in a stri-:th‘_r
factual way but to make imaginative comparisons between one idea
and another. In Text 1A, for example, the words haven (a protected
place for boats) and sanctuary (safety in a religious building) are being
used as an image, in this case as a metaphor. A comparison introduced
by as or like is called a simile, as in My home Is like a warm nest.

@ The ten words below are the names of different types of places people
live in. For each of the places in the list, write a definition which
describes it exactly. You may need to use a dictionary for some of
them. Keep your answers as brief as possible, and make sure that they
are all clear and different from each other.

bungalow caravan/wailer  couage  flat/apartment  mansion
| palace penthouse tent villa yurt
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Key point

Giving instructions and directions

definition of a word. It is an important skill. Clear instructions enable
people to follow what we want them to do or what they need to do
without getting confused or lost. The important thing when giving
instructions is to be very clear and precise.

* We use imperative (command) verb forms, such as ‘Take the first. ..’
or ‘Turn rightat. ..

* The stages must always be in the right order, and we keep them
brief and separate by using short sentences or bullet points.

* Words must be chosen carefully so that no misunderstanding is
possible.

5 Giving an instruction or direction is a bit like giving a short, clear

L Judiilieu wm‘!‘CﬂE
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@ a Give directions for a journey you know well, such as how to gel
from your house to your school. Use the tip below to help you.

b Draw a simple map showing your house in its garden and
surroundings: the neighbouring houses, streets, shops, parks and
any other features of the area.

¢ Label your map, using brief and precise definitions, such as
‘My brother’s school, ‘Main road to centre of town', ‘The Jolly Caf¢".

-':‘-!|_.

un

For Activity 4a

Using reference points in directions

Traffic lights, crossroads, roundabouts and other road junctions

are the usual reference points when giving directions. Sometimes
prominent features of the landscape are also referred to, like tall
buildings, shops and signs, bridges and parks. We might say, for
example, ‘When you have passed the supermarket on the left, take
the next turn on the right’ or ‘Turn right just before the bridge’. You
can use a noticeable feature of your house to tell someone how
they will know when they have arrived. For example, ‘My house is
the one with the red front door and the swing in the garden.’

@ a How would you describe your house? List adjectives and phrases
which give a picture of the size, shape, style, colours and appearance
of the outside of your house, for example "brick-built’, "flat-roofed’.

b Think of interesting features of particular rooms inside your house,
and how you can describe them. Things to consider are:

shapes

furniture

decorations

colour schemes

atmosphere

views from the windows

what the rooms are used for.

¢ Imagine you have a new penfriend in another country who wants
to know all about where you live. Write a letter or email to your
penfriend describing your home and neighbourhood. Use the tip
on page 4 and the key point about informal letters to help you.

®
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For Activity 5c
Describing your home and neighbourhood

You could start with a description of the inside of your house and
then talk about the outside, the garden, the street and finally the
area, or you could start with the area and work back to the inside
of the house. The important thing is to have some kind of logical
order in your description, rather than jumping between inside and
outside. Add details for interest, and say what you like and dislike
about where you live, so that you are reflecting and sharing your

thoughts as well as just giving factual information.

Key point

Informal letters

When you write to someone you know, or who is your age, in a letter,
email or blog, you can use informal, everyday English, although it's

a good idea to use correct spelling and grammar so that there is no
problem with understanding. Even though you are being casual, if your
letter has some order and the ideas are connected, it helps the reader
follow what you are saying.

@ Look at the five proverbs about home below. Have
you heard of any of them? Working in pairs, try and
think of other famous sayings that include the word

home or house.

1 Home Sweet Home

2 Home is where the heart is.
3 There’s no place like home.
4 A house is not a home.

5 East, west, home3 best.
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Proverbs

Proverbs are anonymous famous sayings which concisely explain

a commonly held belief within a culture. Many beliefs exist across
cultures but are expressed using a different image. For example, the
proverb ‘A bird in the hand is worth two in the bush’, which is well
known in the UK and the USA, is expressed in China as ‘Distant water
won't help to put out a fire close at hand'.

Proverbs are often metaphors. A metaphor is a memorable way of
comparing two things or ideas by suggesting, but not actually stating,
that they are similar. Recognising figurative language of all kinds,
including proverbs, in what you read will help you understand how
writers create effects. It will also help you become a writer yourself,

With your partner, decide how to paraphrase, i.e. rewrite in your
own words, the proverbs in Activity 6 so that their meaning is clear.

Now choose one of the proverbs as the title for a very short story to
explain the meaning of the proverb. Think of a character and an
event to include in your story. Use the tip below to help you.

Write your story, which should be about half a page. You could read
your story to the class and listen to how other students have used
the same proverb in a different way.

For Activity 7b
Illustrating a proverb

A story which explains a proverb is a kind of fable, which means a
story with a moral, or a lesson to be learned. You can illustrate the
moral by writing about what happens to the character in your story.
Show how their particular experience changes their understanding.
Often the characters in fables are animals to represent universal
human types. You could include a conclusion which sums up the
proverb; a separate summing up of the moral at the end of the
story is sometimes found in fables, as in Aesop’s Fables.

®
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- from me one day and ran away with it. Inspired,

((?,)f Cambridge Checkpoint English 7

D

Stolen food

This passage is an extract from Helen Keller's autobiography, The Story of
My Life. An autobiography is someones life story written by that person.
Helen Keller was born in 1880 in the USA_ She lost her sight and hearing
in an illness when she was two years old. Note that the spelling in this
extract is American,

I do not remember when 1 first realized that 1 was different from
other people, but | knew it beflore my teacher came to me. [ had
noticed that my mother and my [riends did not use signs as [ did
when they wanted anything done, but talked with their mouths.
Sometimes I stood between two persons who were conversing and
touched their lips. 1 could not understand, and was vexed. 1 moved
my lips and gesticulated frantically without result. This made me
so angry at times that I kicked and screamed until 1 was exhausted.

[ think 1 knew when 1 was naughty, for 1 knew that it hurt Ella,
my nurse, to kick her, and when my fit of temper was over I had a
feeling akin to regret. But I cannot remember any instance in which
this feeling prevented me from repeating the naughtiness when 1
failed to get what | wanted.

In those days, Martha Washington, the child of our cook,
and Belle, an old hound, and a great hunter in her day, were my
constant companions. Martha Washington understood my signs,
and I seldom had any difficulty in making her do just as I wished.
It pleased me to domineer over her, and she generally submitted
to my tyranny rather than risk a hand-to-hand encounter. | was
strong, active, indifferent to consequences. [ knew
my own mind well enough and always had my
own way, even if I had to fight tooth and nail for
it. We spent a great deal of time in the kitchen,
kneading dough balls, helping make ice-cream,
grinding collee, quarreling over the cake-bowl,
and feeding the hens and turkeys that swarmed
about the kitchen steps. Many of them were so
tame that they would eat from my hand and let
me feel them. One big gobbler snatched a tomato

&
2

et

perhaps, by Master Gobblers success, we carried
off to the woodpile a cake which the cook had
just [rosted, and ate every bit of it. T was quite

ill alterward, and | wondered if retribution also
overtook the turkey.

i

i

b B e Py o i A -

B

——

>

—— L . 3 W g

__.-d

Scanned with CamSc



)
UNIT1 House and home ( @

In the next four activities, you will be looking at the language used in
Text 1B, and exploring its vocabulary and grammar.

@ @ Read Text 1B, then use a dictionary to find the meanings of the five

b

words in bold in the passage.

Give the part of speech (noun, verb, adjective, and so on) for each
of the words in bold, as used in the passage.

The word and can be used to link two equal items, as in ‘my mother
and my friends’. The underlined ands in Text 1B are being used

for a different purpose, though - to make compound sentences.
Look again at the sentences with and in Text 1B. Can you say what
a compound sentence is, and what would happen if the and was
removed from this sort of sentence?

@ It helps spelling accuracy to recognise letter strings and silent letters.
Work with a partner and list:

words containing gn where the gis silent, as in "sign” in Text 1B
words beginning with kn where the kis silent, as in "kneading’ in

the passage
words containing qu, which is a fixed letter string in English, as in

‘consequences’ in the passage.

There are figurative or metaphorical uses of language in Text 1B
(things said which are exaggerated or not actually true), for example
‘big gobbler'. Work with a partner to find as many of the figurative
uses of language as you can. Underline them on a copy of the

passage.
Write definitions of the literal (actual) meanings of the figurative
expressions you have found.

Discuss as a class how the figurative words or phrases make the
idea bekind them stronger and more memorable than the literal
meanings.

On your copy of Text 1B, find and underline the words which tell
us about Helen's character.

Describe in single words and phrases of your own the personality
of Helen Keller.

Which references and words in the passage show that, although
an adult is writing it, the reader is being given the viewpoint of
a child?

)
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Reader viewpoint

Writers position or manipulate the reader to like or dislike characters
by revealing things about them which are attractive or unattractive,
and by using language which invites either sympathy or disapproval.
Ir] first-person narratives (using /) the reader is also given a particular
viewpoint by the narrator, so that the reader can understand how
the narrator looks at things and feels about them, and this helps

the reader to identify with the narrator. For instance, the narrator
may be pretending to be a child again, or to be unaware of what is
really happening. You can tell by the kind of language they use and
the things they talk about how grown-up they are. Another way of

suggesting a child's viewpoint is to make everything seem big and
frightening because the child is small by comparison.

D

Arriving at a new home

This passage, [rom the beginning of another autobiography; is about the
feelings of a young boy whose family moves from the town to the country

| was set down from the carriers cart at the age of three; and there
with a sense ol bewilderment and terror my life in the village began.
The June grass, amongst which 1 stood, was taller than 1 was, and

I wept. 1 had never been so close to grass before. It towered above
me and all around me, each blade tattooed with tiger-skins of sunlight.

[t was knife-cdged, dark, and a wicked green, thick as a forest and alive
with grasshoppers that chirped and chattered and leapt through the
air like monkeys. [ was lost and didn't know where to move. A tropic
heat oozed up from the ground, rank with sharp odours of roots and
nettles. Snow-clouds of elder blossom banked in the sky, showering
upon me the fumes and flakes of their sweet and giddy suffocation. High
overhead ran frenzied larks, screaming, as though the sky were tearing
apart. For the [irst time in my lile 1 was out of the sight of humans.
For the first time in my life I was alone in a world whose behaviour

I could neither predict nor lathom: a world of birds that squealed, of
plants that stank, of insects that sprang about without warning. 1 was
lost and 1 did not expect to be found again. 1 put back my head and
howled, and the sun hit me smartly on the face, like a bully.

From Cider with Rosie by Lauric Lee

audlllieu wunmt
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Skimming and scanning

When you first read a passage which you know you will have to
answer questions on, it's a good idea to skim it quickly to get a
sense of what it is about, to grasp the gist of it. It is useful, before
getting down to details, to have a general understanding of the kind
of writing it is, and to be able to answer the questions Who? What?
When? Where? Why? At this stage you also need to notice which words
you don't know the meaning of, so that you can look them up in a
dictionary or ask someone.

When you are clear about the content of the passage and the
meaning of all the words, then you are ready to look at the question,
followed by a re-reading of the passage. The second time you read
you should scan for the information needed to answer the question,
and underline the relevant ideas when you find them.

Skim read Text 1C. Then write, in one sentence, a summary of the
situation in the passage.

Now scan the passage, selecting the words and phrases that you
think show how small and vulnerable the child feels.

Using your own words, explain the five metaphors which are in
italics in the passage.

2E) This activity will help you explore the structure of the sentences in
Text 1C. First, look back at Activity 8c and remind yourself of the
different uses of and that you came across in Text 1B.

d

C

Now look at Text 1C. Can you find five examples in Text 1C of
and being used as a connective between clauses (groups of words
containing a main verb) to make compound sentences?

We could replace these uses of and with a fuli stop and a pronoun
(e.g. He, She, It) to begin the next sentence. Try it out for yourselt
and then say how you think it makes a difference to the passage to
change compound sentences into simple sentences.

Text 1D on the next page is the next paragraph of the passage
in Text 1C. Read Text 1D and look carefully at the use of full stops.
Discuss in pairs why you think full stops must be used in these

places.

©®
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@ Now you are going to look at some more letter strings, as you did
in Activity 9. You will also look at words which don't follow regular

From this daylight nightmare 1 was awakened, as

from many another, by the appearance of my sisters.

They came scrambling and calling up the steep
rough bank, and parting the long grass found me.
Faces of rose, familiar, living; huge shining faces
hung up like shields between me and the sky; faces
with grins and white teeth (some broken) to be
conjured up like genii with a howl, brushing off
terror with their broad scoldings and alfection. They
leaned over me — one, two, three — their mouths
smeared with red currants and their hands dripping
with juice...

And Marjorie, the eldest, lifted me into her long
brown hair, and ran me jogging down the path
and through the steep rose-filled garden, and set
me down on the cottage doorstep, which was our
home, though I couldn't believe it.

spelling rules.

a Look at the spelling of ‘daylight nightmare’. Work with a partner
and list other words which are spelt with the letter string ight, which

b Notice the spelling of ‘rough’, which is pronounced "rull’, The
letter string ough is not always pronounced as "uff’, however. With
your partner, think of examples of words with the letter string
ough where, although the spelling is the same, the pronunciation
is different. Be warned, there are five pronunciations for this

has a long ‘i’ sound when it is said.

letter string!

Look at the spelling of ‘shining’, ‘dripping’ and ‘jogging’. Can you
and your partner think why the first has a single consonant in the
middle (n) but the other two have a double (ppand gg)?

St dinieud ikl wal IISC
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'!L:':l'
Tip
For Activity 14¢
Doubling of consonants

The doubling of consonants affects the way words are pronounced
as well as their meaning. It makes the vowel which goes before it a
‘short’ vowel, in other words the vowel is pronounced quickly. (Say
the words pin and pine. Can you hear the difference in the way the
letter i is pronounced in each one? The i in pin is a short vowel
whereas the j in pine is a ‘long’ vowel, with the same sound as

the letter | when you recite the alphabet.) Look at and listen to the
difference between dinner (double n with short vowel before it) and
diner (single n with long vowel). This sound rule applies to most
words in English, and it is especially useful in helping you to decide
whether verbs need a single or a double consonant before the -ing
and -ed ending.

The meaning of some verbs changes according to whether they
have one or two consonants after the vowel, Fer example, how do
you spell the -ing forms of the verbs hope and hop? The first is
hoping (single p) and the second is hopping (double p). They are
the same apart from the single or double p in the middle, but they
mean very different things.

@ You will now be able to plan your own piece of autobiographical
writing using all you have learnt in this unit.

a Look again at the autobiographical texts 1B, 1C and 1D. Work
in pairs to collect a list of the things mentioned in them, such as
nature, which create the setting for the memory that features in
the texts. Think about the setting you will use in your own piece of

writing.
b Which emotions are being described in the three passages? Create

a list for each passage. Strong emotions make the best pieces of
personal writing because they are dramatic and engaging for the

reacder.

¢ Jot down some ideas for your own first memory. Discuss with your
partner which of them would make the best piece of writing, i.e. the
one which would convey the strongest emotion,

&
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@ a To collect your ideas for your writing, you need to start making
some notes on the memory you have chosen to write about. Draw
a spider diagram and answer the questions Who? What? When?

Where? Why?

b An effective picce of autobiographical writing has a setting,
characters, actions, feelings and a conclusion, and they are
normally in this order. Draw a mind map in your notebook :md_
write in the headings Setting, Characters, Actions, Feelings, Conclusion.
Make notes for each one.

¢ Now write about a page as the beginning of your own
autobiography.

| Key point
Autobiographical writing
' » Although autobiographical writing is non-fiction (based on truth),

you can make it more interesting for the reader by exaggerating
what really happened to make it more dramatic and engaging.
* Strong emotion, and fear in particular, are what makes a memory

| come alive. It also creates suspense as the reader doesn’t know if

| something frightening will actually happen.

* The weather, season, time of day and details of place create not
only the setting but the atmosphere for your memory. Colour is also
important for achieving this.

* In first-person narrative your own personality needs to show
through in your writing. This can be done by giving the thoughts
and feelings you had at the time, as well as your reflections looking
back now.

e Tryto give the small child’s viewpoint to make the experience you
are narrating seem real and sympathetic, and perhaps amusing, to
the reader. One way of doing this is to make everything seem huge.
Another one is to show that children misunderstand situations,
which also creates humour.

— .
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There are examples of fantasy fiction in this unit, including tales of horror
in prose and verse. You will be able to practise your own narrative writing,
tn_clu ding choosing titles, and using direct speech for dramatic effect. You
\ will also look at the use of single dashes and hyphens.

Activities
=) Araleis ashort, often anonymous, story which relates imaginary
events. Working in pairs, look at the following questions and discuss
your ideas in response to them: |
e How many different kinds of tale can you think of?

e Why do you think people tell each other tales?
¢ What do you think makes a good tale? Give some examples.

Jim, the boy who ran away

There was a Boy whose name was Jim;

His Friends were very good to him.

They gave him Tea, and Cakes, and Jam,
And slices of delicious Ham,

And Chocolate with pink inside

And little Tricycles to ride,

And read him stories through and through,
And even took him to the Zoo -

But there it was the dreadful Fate

Belell him, which I now relate.

You know — or at least you ought to know,
For I have often told you so -

That Children never are allowed

To leave their Nurses in a Crowd,
Now this was Jim’s especial Foible,
He ran away when he was able,
And on this inauspicious day

He slipped his hand and ran away!
He hadn't gone a yard when — Bang!
With open Jaws, a Lion sprang,
And hungrily began to eat

The Boy: beginning at his feet.
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Now, just imagine how it feels
When [irst
And then, by gradual degrees,

Your shins and ankles, calves and knees,
Are slowly eaten, bit by hit,

No wonder Jim detested it!

No wonder that he shouted Hi

The Honest Keeper heard his cry,
Though very lat, he almost ran

To help the little gentleman

"Ponto!” he ordered as he came

(For Ponto was the Lions name),
‘Ponto! he cried, with angry Frown,
‘Let go, Sir! Down, Sir! Put it down!’
The Lion made a sudden Stop,

He let the Dainty Morsel drop,

And slunk reluctant to his Cage,
snarling with Disappointed Rage.

But when he bent down over Jim,

The Honest Keeper’ Eyes were dim.
The Lion having reached his Head .
The miserable Boy was dead!

When Nurse informed his Parents, they
Were more Concerned than I can say:
His Mother, as She dried her eyes,

Said, "Well - it gives me no surprise,
He would not do as he was told!

His Father, who was self-controlled,
Bade all the children round attend

To James' miserable end,

And always keep a-hold of Nurse

For [ear of finding something worse.

Hilaire Belloc

your toes and then your heels,

I@ a The poem in Text 2A is a cautionary tale, What do you think
this means?

b Ilustrate the text with a simple drawin
Jim in the tale.

¢ Discuss in pairs whether you like the tale or not, giving your

g to show what happens to

reasons. Think about the humour, the description and the thyme.

®
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@ In this activity you will be looking at the vocabulary in the poem i

Text 2A. You may need to use a dictionary or thesaurus [0 help you,
but first try to work out the meaning of the words from their context,
i.e. from the meaning of the other words around them.

a Find the five words in bold in Text 2A. Decide on the part of SPE_-‘ECh
of each of the words. Give synonyms (words with a similar meaning)
for the words as they are used in the poem, using the same part
of speech.

b Find the words in Text 2A which are not at the beginning of a line
but which start with a capital letter. What part of speech are they? -

¢ Now find the underlined words in Text 9A_ Match them with their
correct meanings in each line:

dreadful fatal terrible predicted
befeil fell on struck happened to
INAUSpicious unlucky unhappy unimportant
detested examined hated ignored
rage annoyance sadness fury

@ What do you think is the moral, or message, of the cautionary tale in

Text 2A? Think about what happens in the poem and the characters
in it. What do you notice about how the poem is arranged (its form)?
Copy the table below into your notebook and complete it with

your ideas.

Moral / Message Content / Events | Characters Form / Layout

@ 2 In his cautionary tale about Jim, Hilaire Belloc has used direct
speech. In other words, he has given the actual words spoken by the
characters. Look at how direct speech is used in Text 2A. What do

you think is the effect of using direct speech in tales?

b Work with a partner and list all the verbs you can think of which
can be used to follow direct speech (you can find some of these
verbs in Text 24, for example). Compare lists with the rest of the
class. Which pair has thought of the most?

¢ Why do you think it is better to use a range of verbs with direct
speech than to always use said?
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@ 4 Asaclass, collect 2 list of warnings which parents might wish to convey
to children, For example, children should not eat too many sweets.

b

T = r i . . : kS
Working in pairs, choose one you like and discuss some Story ideas
for your own cautionary tale.

C Agree on a suitable name for your child character (and think
about what will rhyme with it). Agrec on a title for the tale. Give 1t

. L]
the same form as the title in Text 2A: ‘Name, the boy/girl who ...

0 4 Plan your story in a series of five boxes like a comic strip. Give EPEEC.I‘
bubbles to the'characters in each box so that they can explain what s
happening.

b Decide which bits of dramatic speech to include in your tale, and
decide how to express the moral at the end of the tale to make the
warning to children clear.

¢ Read the key point below about language features, then write
your own cautionary tale. The first line should be similar to that in
Text 2A: ‘“There was a ... whose name was ..." (Your cautionary tale
can be shorter than the one in Text 2A.)

Key point

Language features of cautionary tales

* |n Text 2A each pair of lines is rhymed (the words at the end of the
lines contain the same or a similar vowel sound).

* The number of sounds (syllables or beats) in each line is eight,
arranged as four pairs. Read one of the lines in the poem and count
the beats on your fingers as you read. The second beat in each pair
is stressed, so it has the rhythm dee-dum, dee-dum, dee-dum, dee-
dum. (This poetic metre, or pattern, is called iambic tetrameter,)
See if you can copy this pattern in your own cautionary tale.

* You find quite a lot of exclamations and questions in a cautionary
tale, especially in dialogue, because these add drama and strong
feeling or humour.

* Humorous names, like Panto, are used for comic effect. Try to use
some in your tale.

Sudinieu witn wdli ol
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Text 2B is an example of an urban legend, a short, popular, modern tale
spread orally or in writing, and told as if it is true.

One cold winter night sixtean-vaar.nld Kathy
was home alone. Her parents had gone out to
a dinner party. It had been snowing all that af-
ternoon, but had recently stopped. After study-

ing for a few hours Kathy decided to relax by"

lying on the couch and watching TV in the livind

room.-The television was in trant of the glass-

doorthat led to the back gardem

By midnight Kathy's parents stillhadn't come
home and shewasterrified because shethought
she had caught a glimpse of a very strange-
looking man staring at her, standing outside the
glass sliding door behind the television. Shak-
ing with fear, she pulled a blanket over her head
and grabbed the phone by her side. She called
the police'and in a few minutes officers arrived.

Text 2C is another example of an urban legend.

About a month ago in Soweto, a man was on
the cide of the road hitch-hiking on a very dark
night and in the middle of a storm.

No car went by, and the rain was so heavy
he could hardly see a few metres ahead of
him. Suddenly, a car came towards him and

Kathy told them about the strange man who
had been standing outside, staring in through
the glass.

The police opened the sliding door and
looked around. They explained that there
could not have been anyone standing outside
as there would be footprints in the snow. They
told her that she was probably just overtired
and had imagined it. As the officers were about /
to-leave, one of them stopped behind the’

‘couch Kathy was sitting on. His jaw dmpped'as

he shouted, ‘Look here!” Kathy looked: there
were wet footprints on the carpet behind the
couch. She hadn't seen the man outside the
door; she’'d seen his reflection when he was
standing behind her in the room!

stopped. Without thinking about it, the man
got in and closed the door, realising too late
that there was nobady in the driver’s seat. The
car started slowly. The man looked at the road,
and he saw that a bend was approaching.

He was terrified, but just before he hit the
curve a hand appeared through the window and
moved the steering wheel. This happened again
and again; every time there was a bend in the
road, the hand took control. The man escaped
from the car and ran to the nearest township.

Wet and in shock, he went into a café and
told everybody there about the petrifying
experience he had been through, and they
were stunned into silence.

About half an hour later, two men entered
the café and one said to the other, ‘Look, Lewa,
there's that idiot who got into our car when we

were pushing it.’

@a
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@ Read Texts 2B and 2C.
8 How would you define the content of an urban legend?
b Why do you think this type of tale exists?

¢ Decide which of the urban legends in Texts 2B and 2C is in your
Opinion more scary. Explain your reasons to the class.

d Share with the class any other urban legends you have heard.

e Work in pairs to make a list of the features which make urban
legends scary.

@ a Decide on an idea for your own urban legend. If you can't think
of a new idea, you can adapt one you have already heard or use

the plot-line of a scary film or book. Use the tip about urban
legends to help you.

b Draft your story of about half a page. Use your answers (o Activity 8
and the ideas in the key point on the next page about writing a

short story to help you.

Practise reading your story, and then read it out to the class. As you
read, use changes of speed, pauses and expression in your voice to
make it seem more [rightening.

I‘ &
_‘h" Ly
: "!I"-..: ;
I ll

For Activity ga

Urban legends

There will usually be crime or violence, or at least the threat of

it, in an urban legend. The victim is always someone alone and
vulnerable. Don't overstate anything gruesome, but concentrate

on how close the victim came to having a terrible experience. Bear
in mind that the victim is usually someone naive, who does not
realise the danger they are in or that they are being tricked. At
the same time, they are ordinary people and we sympathise with
them because we see the situation through their eyes and it could

happen to any of us.
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Writing a short story

* The endings to all short narratives are more effective if they
are unpredictable, to keep up the suspense and provide a
memorable and often ironic {something unexpected, undesired o¢
undeserved) twist.

* Itisimportant to know before you begin your story how it is going
to end, so that you can plant the clues along the way, but without
revealing too much.

* To keep up the narrative pace, it is important not to waste any

words. It is the events which matter, not descriptions or details.

On the other hand, it is important to build up suspense by not

reaching the conclusion too soon.

Direct speech is often a good way of creating fear or urgency, but it

should be kept for the dramatic or comic moments, and not used

for ordinary conversation between characters.

@

Mini-sagas
A saga is a long prose tale of the adventures and achievements of a hero.

A mini-saga is a narrative ol exactly 50 words. Mini-sagas are often a
mixture of sad and amusing ideas, and have surprise twists at the end.

These five mini-sagas were written by Secondary 1 students.

1
1 had longed to get rid of him for weeks. Finally, I had the chance.

[ climbed the stairs, cautiously entered the room — and saw him
grinning in the mirror. The door slammed. A cry of agony, and it
was over. Wreathed in blood, my tooth dangled on the string.

2
[ am thrown in with a crowd. The door slams shut.

| hear gushing water. [ feel redness oozing from me,
colouring the water. Gasping for air, | am knocked

out by arms and legs. I come round hanging on the
washing line — a red sock among pale pink laundry.

3
Another dawn. The frosty walk to the front line,
heart pounding, chest tight. He stands exposed,

St dinieud vwilll wal II-.".';C
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awailing the inevitable onslaught. The first missiles whistle
overhead. The enemy’s roar rises Lo a crescendo. He must counter-
attack, already knowing the futility and tasting defeat. ‘Alright, 3C,
settle down. Ler’s have some quiet!"

4

- My teacher, Mrs Bailey, wears a pair of steel-rimmed spectacles.
Thﬁ}"?e rounded, and perched there, glaring at you, One day
they fell! She perched them on again. The left lens said,
'l hate lunking at books, 1 want holidays in the sun.’ 4 s
Mrs Bailey only sees half the class now:

5

Sitting, watching, goggling at the box, his legs begin
to shrink. His bottom grows fatter and fauer, filling
the armchair he sits in, slowly at first, then faster and
faster. His eyes grow square instead of round. His head —
slowly turns to jelly — from sitting in front of the telly. )

@ a Read the five mini-sagas in Text 2D. Which of them have
unexpected endings? How have these been created?

b Look at the five mini-sagas again, Make a list of the narrators and
subjects of each of them. Which of them are unusual, and what is
the effect?

¢ Mini-sagas normally have a title but the titles in Text 2D have been
removed. In small groups, discuss possible titles for the five mini-
sagas and decide on a good title for each one. Look at the key point
to help you.

Key point

Short story titles

Short story titles usually consist of between one and three words,
The best ones sound intriguing but do not give away the story. They
often contain a pun, i.e. a word which sounds like another word
but which has a different spelling and meaning, or the same word
which has two different meanings. You can give a hint that there

is a double meaning by adding a question mark at the end. You
could also use the pattern ‘adjective + noun’ as your title. This is a
common form of title for short stories as well as poems and novels.

audlllieu wunﬁc
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@ a Mini-saga 3 relies on an extended image. When we first read it, we
think we are reading about a soldier preparing for battle, but in
the last sentence the real situation (a teacher preparing to face his
class) becomes clear, List the words which give the idea of a battle.

b Sometimes the meaning of a mini-saga is left for you to work out.
What do you think mini-saga 4 is saying about Mrs Bailey?

¢ If mini-saga 5 were a poem, where do you think would be the best
place to start new lines? Discuss how giving it a different form (or
layout) changes the effect of the story.

@ Punctuation and grammar are very important in very short narratives,
for saving words and for creating tone (emotion). In the five mini-
sagas in Text 2D, find examples of the following and think about how

they are used. Discuss in pairs what effect is created.

e present participles (-ingwords) in mini-sagas 2, 3, 4and 5
e dashes in mini-sagas 1, 2and 5

e direct speech in mini-sagas 3 and 4

@ a Draft two different mini-sagas, trying out the ideas you have .
discussed in your previous answers. Look at the advice in the key

point box about writing a mini-saga to help you too.

b Reduce each of your drafis to exactly 50 words without losing any of
the meaning. This can be done by:
e removing unnecessary words, not needed by the grammar or the

meaning
using compound adjectives (two words joined by a hyphen, e.g.

steel-rimmed)
e replacing phmsaf with single verbs (e.g. to be afraid of — to fear)

using full stops rather than simple sentence connectives (and,

hul, so0)
using dashes, which also create dramatic effect

e using direct speech concisely
o giving it a title which gives a clue to the meaning.

¢ Swap your mini-sagas with a partner. Decide which of your partner’s
mini-sagas is better and should be read out to the class.

@1

Qidiieu wWilll 'wdi oL



(@ Cambridge Checkpoint English 7

Writing a mini-saga

* Mini-sagas are in every sense a miniature narrative, i.e. they
usually contain at least one character, an event, the passage of
time, and possibly some speech.

* The narrator may be unusual, or the event may be seen from an
unusual perspective, like an object photographed from a strange
angle which is then not im mediately recognisable.

* Their aim is to make the reader amused or sympathetic towards
the character.

* They need a strong ending to be effective, so make the last word(s)

[ significant,

f | * Thetitle, if carefully chosen, can be part of the story; it should say

1 something important, or create a mystery, in a very concise way.

* Thereisn’t space for many adjectives or adverbs, but with the right
choice of verb you shouldn’t need them; make the verbs do the

14 work in telling the story. Present participles save words.

| * Every word should carry weight, and it is even better if one word

can be made to do the work of two, as in a pun.

The very best mini-sagas have a rhythm too, a satisfactory sound

and a shape to the sentences, as in mini-saga 5.

L ]

=\

I

I &

|

,l. This is an extract from The Hound of the Baskervilles by Arthur

/ .' Conan Doyle.
|

A terrible scream - a prolonged yell of horror and anguish - burst
: out of the silence of the moor. That [rightful cry turned the blood
to ice in my veins. | gasped. "What is it? What does it mean?'
Holmes had sprung to his feet, and | saw his dark, athletic
outline at the door of the hut, his shoulders stooping, his head
thrust forward, his face peering into the darkness.

‘Hush!” he whispered. "Hush!
The cry had been loud on account of its vehemence, but it had

pealed out from somewhere far off on the shadowy plain. Now it

burst upon our ears, nearer, louder, more urgent than before.
‘Where is it?” Holmes whispered; and 1 knew from the thrill of

his voice that he, the man of iron, was shaken 1o the soul.
‘There, I think.' I pointed into the darkness.
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Again the agonised cry swept through
the silent night, louder and much nearer
than ever. And a new sound mingled with
it, a deep, muttered rumble, musical and
yet menacing, rising and falling like the low,
constant murmur of the sea.

‘The hound!’ cried Holmes. ‘Come,
Watson, come! Great heavens, if we are
too late!”

He had started running swiltly over the
moor, and | had followed at his heels. But
now from somewhere among the broken
ground immediately in front of us there
came one last despairing yell, and then a
dull, heavy thud. We halted and listened.
Not another sound broke the heavy silence
of the windless night.

| saw Holmes put his hand to his
forehead like a man distracted. He stamped
his feet upon the ground.

‘He has beaten us, Watson. We are
too late.’ _

‘No, no, surely not!”

Blindly we ran through the gloom,
blundering against boulders, forcing our
way through gorse bushes, panting up hills

and rushing down slopes, heading always in the direction whence
those dreadful sounds had come. At every rise Holmes looked
eagerly round him, but the shadows were thick upon the moor, and

nothing moved upon its dreary face.
‘Hark, what is that?’

A low moan had fallen upon our ears. There it was again upon
our left! On that side a ridge of rocks ended in a sheer cliff which
overlooked a stone-strewn slope. On its jagged face was spread-
eagled some dark, irregular object. As we ran towards it the vague
outline hardened into a definite shape. It was a prostrate man
face downward upon the ground, the head doubled under him at
a horrible angle, the shoulders rounded and the body hunched
together as if in the act of throwing a somersault. So grotesque was
the attitude that I could not for the instant realise that that moan
had been the passing of his soul. Not a whisper, not a rustle, rose
now from the dark figure over which we stooped. Holmes laid his
hand upon him and held it up again with an exclamation of horror,

UNIT2 Tall tales ( @
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@ 2 Text 2F is an extract from a Sherlock Holmes story about a grant

supernatural Hound of the Baskervilles. Read it aloud with

different voices for the narrator and the direct speech of 1 lolmes
and his fellow detective, Watson. How does the use of dialogue add

to the effect of the passage?

Look again at the examples of direct speech in Text 2E. What ¢a
You say about:

E_ fhc length and amount of direct speech?
I 118 content?

1 its punctuation?

texts. These are used to create suspense (making the reader wait
and become tense) in the storvy, Copy the table below into your

Text 2E contains many examples of the wpical features ol horror

notebook and complete it with descriptions and examples of the

different features,

Feature Description Example / Quotation

Time of day

Setting

Type of characters

Speed of action

Sentence length

Use of repetition

Sense of sound

Sense of sight

Vocabulary

Imagery

@ Referring to the table in Acuvity 14, plan and write a page of

suspense/horror that makes use of as many of the features of

Text 2E as possible. You could use the same two characters, Holmes

and Watson, in a different situation, or you could make up your ow

characters. Include some dialogue for dramatic effect,

D

n
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This unit s about the things you like to do, see, have and eat, and it
contains passages and poems about colours and seasons. The skills you
will practise are making notes, building sentences, using present participles,
the use of ‘would’, putting ideas in order, and using adjectives and images
effectively. You will also learn more about form, thyme and metre in poetry.

N

L e
Activities
o When you make notes of what someone is saying or has written, you
record only the key phrases as a kind of summary.

a Wc.-rk in pairs and ask your partner 1o tell you the things they like
doing, and make notes.

b Ask your partner what they like to eat, and make notes.

¢ Using your notes, tell the rest of the class what you have discovered
about your partner’s favourite pastimes and food, in that order.

Key point

Making notes
Making notes is a way of collecting relevant information for a task
based on a reading or listening passage, and it's a very important

skill for summary writing. You need to ignore all the examples and
minor details and just get down the essential facts or ideas. There is

no need to write down whole sentences — just the key phrases. You
can group them, expand them or join them together later, if necessary,
or use them as the basis for revision or for planning a speaking or

writing task.

@ a Spend a few minutes making a list of your favourite possessions.
Then consider which ones are really the most important to you,

and reduce it to three items.

b Now choose the most precious item and write down some
adjectives, including size, shape and colour, to describe it.

¢ Add an explanation of why this object is your most prized
possession, then use your description to tell the class about it.

&
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My favourite things

Raindrops on roses and whiskers on kittens,

Bright copper kettles and warm woollen mittens,

Brown paper packages tied up with strings,
These are a few of my favourite things.

Cream coloured ponies and crisp apple strudels,
Dc.nnr bells and sleigh bells and schnitzel with noodles.
Wild geese that fly with the moon on their wings,

These are a few of my favourite things.

Girls in white dresses with blue satin sashes,
Snowflakes that stay on my nose and eyelashes,
Silver white winters that melt into springs,
These are a few of my favourite things.

When the dog bites, when the bee stings,
When I'm feeling sad,

I simply remember my favourite things,
And then [ don't feel so bad.

Look at the following phrases from the song:
e bright copper kettles

@ warm woollen mittens

e brown paper packages

e blue satin sashes.

Work in pairs and try to work out what the
rule is for ordering more than one adjective
before a noun. Then put these strings of
adjectives in the right order belore the noun
that is given. You should be able to tell which
order sounds better.

e wooden, painted, ancient + statue

e gold, valuable, old + ring

e African, green, miniature + parrot

Rodgers and Hammerstein

.
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Key point

Adjectival order

When you are using more than one adjective in front of a noun, there

is a general rule for the order they should go in, which is: opinion,

size, shape, age, colour, nationality, substance — for example, ‘the
beautiful, large, rectangular, ancient, pink, Indian, silk rug’. Usually,
however, we do not use more than three adjectives in a row before

a noun, so the main thing to remember is that size, shape and age ~

go before colour, and that colour goes before where the thing comes
from and what it is made of. That's why in the song ‘copper’, ‘woollen’, .
‘paper’ and ‘satin’ are all placed next to the noun. Remember to put >
a comma between items in a list, i.e. between each of the adjectives,

but not between the last one and the noun.

@ a Asyou read or listen to the words of the song in Text 3A, count the
number of syllables in the lines, and on a copy of the text underline

the ones which you think are stressed, or emphasised.

h Look at the last words in each line. Can you say what the rhyme
pattern is in the verses and the final chorus? _ |

¢ On your copy of the song, find and circle examples of alliteration
(words close together which begin with the same sotind, e.g. few,
favourite) and assonance (words close together which contain the

<ame vowel sound, e.g. whiskers, kittens).

d Now that you have looked at some poetic features, think of your
own extra verse to add to the song before the chorus. Make sure

that it fits the thyme scheme and metre (number of syllables per
line and how they are stressed) and try to use some alliteration

and assonance.

e Read - or sing! — your new verse to the class.

The theme of the next part of the unit, containing Texts 3B-3D, is food.

@\
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1tl';as.t;'ut My favourite lood  without tomatoes can
as to be pasta. Iis only  you? It would be like
flour and water, buy it bread without butter.
makes delicions meals It But for the Ttalians pasta
Was being eaten in Iraly is juscthe Siarter, the

sand years ago — fiest of three courses [or
and the lialians Know every meal, and they

about good fond Its also  often eat it with |us]
t——"-:—-._ -

land of 224, my_ olive oil and herbs.
second favourite! What 1 love about

If you make it
yoursell, instead of

Jrasta is that jt comes

n all shapes and sizeg

!‘:u}rmg itin packets _and you can choose
in the supermarket, it which one suits your
tastes wonderful, but its  mood. and the sauce Soevery pastameal  worms, little ears, liye
hard work becanse there accompaniment. can be as different and ~ tongues, butterflies,
are many stages: it has S : JOR as challenging as you shells. Such Interesling
to be kneaded, rolled, stufhing, some of themy  want it to be. There and appropridte names|
cut and dried. This was  are difficy are several hundred Apparently long stringy
made easier by the vour fork, and there are  varier ies, coming from types are best [or
invention of machines deTErqu_l colours too. *  all the different regions  smooth sauces, while
10 do this work in the Sikite. gTEEI'J_ﬂﬂ_—-d orange,  of Italy, and there’s grooves and shapes
early 19th century depending on whether 4 reason why every hold chunkier ones,
Pasta’s taste buddy is €gg8, spinach ortomato  gne of them looks the My favourite has 1o he
the tomato, of course. has been added to the way it does, and has slippery, slurpy, snak
You can't imagine pasta  durum wheat paste, the name it does: little S]’Jﬂghﬂt';i! e
= — ———— ———

r-a.' a Skim read Text 3B, then scan read it again (see the key point on

page 9 about skimming and scan ning). Make notes of the facts
about pasta,

b Turn your notes into five sentences, and then link those which
belong together because they express similar ideas, Think of

different ways you can join them, using and, but, so and or, as wel]

s : as
present paruciples (-ing words).

¢ Now try to turn your five sentences Into just three sentences by

doing some more joining. Then work in pairs and compare yoy
summary of Text 3B with your partner’s, o

D
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a After reading Text 3B, you're feeling hungry and you decide to cook
some pasta for yourself. You've found a recipe, Text 3G, on a cooking

website, but you notice that it won't work.

@D

Pasta recipe

* Boil the water in the pan.
* Drain away the water using a colander.
* Put the pasta into the boiling water, about 75 g
per person.
* Fill a large saucepan with water.
* Serve the pasta onto plates.
* Pour a pre-warmed sauce over the plates of pasta.
e Test that the pasta is cooked by tasting a piece on a fork.
Stir the pasta so that it is separate and doesn't stick together.
» Add some salt to the water before it boils.
+ Check on the packet how long the pasta needs to cook.

a The ten stages of the recipe in Text 3C are
in the wrong order. Discuss in pairs how
to sequence the instructions so that the
recipe can be followed properly.

b Think of your own favourite meal and list
the stages required to make it. You don't
have to be exact about the ingredients or
cooking times, just know which order to do

things In. :
¢ Write out your recipe, using the same e
kind of language as in Text 3C. Start each E

sentence with an imperative (command)
verb and keep the sentences short and simple. Swap your recipe

with a partner, who will tell you whether you've missed anything out
and whether it makes sense to do things in that order.

@
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Menu

~ PadThal s,
A delicious, delicate Thai dish of succulent 5T|r-frlled rlfgﬂr;?ﬂ

blended with eqg, tender bean sprouts, rosy snrimp:
peanuts, and spicy seasonings.

e T T TS ——

ity ke R
aniaa i EE k-

Fish Sayadeyah : ,
A mouth-watering dish prepared with chunks of fresh fish gurmsfl:ieeg
with whole fried almonds, crunchy pine nuts and sliced, ;:r_rllf;ljt‘;r’h
onions, accompanied by rice simmered in a rich fish bro
tasty spices that give the rice a warm, deep brown colour.

o SR
s bey-acaa o n o a5 Rorb g ekl 2 B A e e R

The rich and aromatic casseroles that form the basis of traditional
Moroccan cooking: sumptuous lamb tagine in a mediey of exofic

dates, tasty apricots, and pistachios, or tangy chicken fagine with
. preserved lemon, green clives and aromatic thyme.
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w a Menus use a particular kind of vocabulary. What do you notice

;-.l!atuut the language in the menu items in Text 3D? Why do you
think this type of vocabulary is used?

b The grammar in menus is also distinctive. What do you notice
about the sentences in the menu? Why do you think this kind of
grammar 1s used?

¥ Us*mg,[h': same style, describe your own favourite meal. Use lots of
adjectives, mcludmg colours and taste words, to make it sound very
appealing to the appetite.

In the previous activity you looked at descriptive language to describe
your favourite meal. Of course, there are other favourite things which
you can describe too.

a Take part in a class vote on the [ollowing things, and make a note of
the results for each one:
I favourite colour
il favourite time of day
ili favourite season or festival.

b Why do you think the winners got the most votes? Discuss reasons
for the choices of the favourites.

¢ Words, and especially adjectives, have positive and negative
connotations (ideas or feelings suggested by a word). The word
bright, for example, is usually positive whereas old is usually negative.
Copy the table below and complete it by giving a plus or minus value
to the colours, using a scale of +5 to =5, and saying which things are

associated with them.

Colour Value Associations

brown

purple
pink

orange

grey

white

@
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The United Colors of Benetton

“All the colors of the world’ was one of the first slogans to appear in Benetton ads, and
was later altered to “United Colors of Benetton’. The concept of united colors was such

4 strong one that for the first time in its history, the company adopted the slogan as its
actual logo, For the first time in the history of commercial trademarks, the slogan United
Colors of Benetton became 2 trademark, a trademark that became the driving force
behind the ‘United Colors’ message, which formed the basis of the advertising visuals
designed to create 3 growing network of ‘United People’. These images showed youth of
both sexes and every skin tone, who conveyed a message of harmony, energy and joy.

@ a Write an explanation of how the colous
the products seem more desirable.

s used in the Photograph make

green and blue). Write an explanation of why you
have such a powerful effect.

!
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¢ Write an explanation of the double meaning of the slogan “The
United Colors of Benetton'.

@ Specific colours conjure up ideas in the reader’s mind. For example,
navy is a more definite shade than just ‘dark blue’, and it has
connotations of the sea and ships.

a Which words come to your mind when you think of the following
colours?

gold silver beige ginger turquoise

b Look up the exact shade conveyed by the following colour words
and use them ﬂp]’][‘ﬂ]’]l‘iﬂlfl}’ in a sentence for each.

violet azure charcoal amber olive

¢ Compound colour adjectives can be even more specific, for
example mint-green. Work in pairs and see how many compound
adjectives you can think of.

D

Grey S
Grey is the light at the end of the day.

Grey is the ancient head full of wisdom.
Grey is the perilous path leading to the cave.
Grey is the silken spider’s web in the corner.
Grey is the smoke from the factory chimney.

Grey are the waves of the angry sea.

Grey are the stones of the prison wall.
Grey are the clouds gathering on the horizon,
Grey are the birds that fly away from the cold.
Grey are the eyes that are glued to TV.

.......

@ a Read the poem in Text 3F around the class. Look at the metaphors
in the poem. What emotions and experiences does 1t suggest that

the colour grey is associated with?

b Can you think of other images which could have been used for the
colour grey? Work in pairs to create a list. Are they similar to or
different from the ideas expressed in Text 3F?

¢ Make a list of ali the different shades of red you can think of (you
may need a thesaurus to help you) and then create images for those

red colours, for example, comparing scarlet to a poppy.

aualiieu witll udl ¢
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> for
. imn t]]ﬂ' SEmL
d Using your image list, writ¢ 2 poemn Eﬂ““‘? andg ,:,m different
and length as the poem 3F, each line begin™
shade of red. i ‘Red’

eh 5
1 vote ON which 18 the I:Ed di5pia}r
u could also ustrat€

e Read out your poem. The class ¢
poem and say why it is the best. Yo
your poems,

The theme of the next part of the unit
day and year.

&

mes of the

: i
s favourite seasons and 1

' . describing
This is a letter from a Chinese srudent to his penfﬂend,

his favourite day of the year.

Dear Noor,

1 am very excited that tomo

when we celebrate New Year,

This has its origin in folklore, and ce .

people Lry to scare away a demon called ‘Festival Ef}' using the

colour red and setting off firecrackers. Red symbolises Iur::{, b
or

peace and fortune. The fireworks also bring in new hope

| future and get rid of the bad luck from the past year. There 15 a
this is the year of the Rabbit

i twelve-year cycle of animal names,
_' and next year will be the Dragon, a really special one.
Tonight we shall watch a spring gala of comedies and songs
erformed in traditional costume, lasting for four or five
hours. We shall eat dumplings for dinner, which occurs exactly
| at midnight. Our house and the street outside have been
| decorated with red silk banners and messages of good will.
Tomorrow we shall give presents to family members and
friends 1o wish them well in the coming year. We must say 'Xin
Nian Kuai Le’ to everyone we meet, which means "Happy New
Year'. Gifts of money are given to children. In the evening we
chall watch the TV programme which everyone walches on this
day. It is the most exciting day of the year for Chinese people.
Wishing you ‘Xin Nian Kuai Le'.

ent of the year,

rrow is our biggest &V
unar calendar.

the first day of the |
lebrates the time when

-— e ———
—

Your pen pal,
Hongwel

&
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@ a Does your country have a national costume or traditional dress?
In groups, discuss what it consists of and what it represents. This
may involve some research. Draw and label the costumes for
males and females,

b In your group, decide which colours are most closely associated
with your culture (e.g. red and yellow are the favourite colours of
Fhr: Chinese), and discuss what they represent. Think about:

I your national flag colours
il your school uniform colours
iii your national football team colours.

¢ Imagine that you are Hongwei’s penfriend. Write a letter hack to
him describing your favourite feast day of the year.

@D

This is a poem by a child about her favourite season. {
Autumn for me is :

an indescribable earthy smell,

skies palest blue to crimson hue,

mists unravelled by the sun,

spiders’ webs sparkling with dew,

a lonely owl hooting in the night,

smoke from bonfires heavenward trailing,
birds’ nests looking frayed . . . forgotten,
rose-red apples, ripe and sweel,
wind-whirling, swirling, twirling leaves
bracken-brown undergrowth, heather-covered hills
last petals falling to the ground

last seeds Moating — whither bound?

4 mellow season
in between
a golden gleam

— that’s autumn,
Helen Mackay

Qidilieu wWilll 'wdi oL



(@ Cambridge

@ a4 Yoy will |
L

15t

Checkpoint English 7

dve

N i S_
. foticed that the poem in Text 3H is full of colour

You can find in the poem.
b What can yo

in Text 3H?
u say about the form /lavout of the poem in Tex
Are there y 1e form/layor P

: . 5
'Y special or unusual features you have noticed:

C Sound 1S 1m
about how

&b

'POrtant in the poem in Text 3H. What can you say
it has been used?

This is a poem about another child’s favourite time of day
Evening

When silver moonbeams [ill the sky,
That is the time that [ love best,

To hear the blackbird’s startled cry,

As she flies homeward to her nest.

I hear the nightingale sweetly singing,
As daisies droop their weary head;

It sounds like little church bells ringing,
While the sunset glows a fiery red.

A whispering breeze sweeps through the boughs
Of old oak trees which stand so still:
Herdsmen are driving home the cows,
As the sun sinks slowly behind the hill.
The evening is a lovely sight,

As stars begin to light the sky;

The owl waits for the coming night,

To hunt for prey she then must fly.
When silver moonbeams fill the sky
The harvest mice go scampering by.

e s

@ a Work in pairs and together agree on the definition of the rhyme
scheme and metre of the poem in Text 31.

b If you were asked to divide the poem into separate verses, how

many would you create, and where would you make the divisions,
and why?

¢ Replace the five underlined words in the poem with other words
which would fit the meaning and the metre. Comment on why you
think they would or wouldn’t be good replacements.

Sdinieu willl 'wdl ot
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@ a Decide on your favourite month, season or time of day, and collect

ideas and images which you associate with it. Arrange your ideas in
a spider diagram.

Draft a poem using your collection of descriptive words and images.
Try to use some of the ideas [or content and form which you have
talked about and collected during this unit, such as the use of
specific colours. Think about whether you want to divide it into
verses. You can use rhyme if you wish, but you don’t have to.

Ask your partner to read your poem and suggest improvements to
content and form.,

Key point

Using rhyme in poetry
Rhyme makes poems easier to remember, and sometimes adds
humour to comic verse, Generally speaking, the older the poem is,
the more likely it is to have a regular pattern of rhyming. Poems do
not have to rhyme, however, and it is better not to use words in a
poem just because they provide a rhyme, especially if this reduces the

quality of the meaning or makes it sound silly. Rhyme should sound
natural, as though it's the perfect word to use.

@D

My perfect day

I'd get up between six and seven,
which is when [ wake up. I'd go
downstairs before anyone else in the
family was up to feed my outdoor
pets and take my dog for a walk. I
live in the country so there are quiet
places (o go where no one else goes.
I'd return for breakfast, by which
time the rest of the family would be
up. I'd have pancakes with golden
syrup, because they're a treat which
we don't have on normal school days.
Then my friends would come to my
house and we'd play games in the

@\

Qidinieu willl 'wdi o]




T T il

~)
D

C #
ambridge Checkpoint English 7

ar :
;Erajf;‘fi[he- Weather was good, or in my bedroom. We'd lose
were doin € ime and 1o one would come and see what we
any humgg or tell us off for making a mess. 1 wouldn't have
room Iw ork to do, of course, or any chores like tidying my
e Wnuld‘n t have to do anything I didn’t want to do.
thnCGT:Ed bﬁ  big lunch, with all my favourite food, including
just out 4 E{? B anﬁd afterwards we'd watch a DVD, something
probab] rlie that I'd been looking forward to seeing. It would
with cugrh' A comedy or a fantasy film. We'd lie on the floor
we watch 1‘3“5 and have some popcorn or other snacks while
for 2 bik: ﬁﬂftf:r that we'd g0 out to get some exercise, either
nearby :-?mt[i1 }? R sport. We have a basketball court
g ht at's rgy [avourite game at the moment.
chicken II';: €vening meal — which would be pizza or fried
vtk 8o for a walk with my best friend and my dog,
b ) the nearby river, and we'd just talk about everything
appening at school, and to the people we know, and about
our next holidays. 1 probably take some photos with my

phone or digital camera for a laugh. If it were really hot we'd

swim and then dry off lying on the river bank, with a cool
drink. I'd take my MP3 player and we'd listen to some of my
favourite bands, sharing the ear piece between us,

z"'_ul the end of the day, after my friend had left. I'd join my
family for supper and find out what they'd been doing all
day. I'd play a board game with my brother or sister, if I could
persuade them. We'd sit outside on the balcony and watch the
sunset and listen to the bird and animal noises if it was summer
or in winter we'd sit on the rug in front of the fire. About nine 1
o'clock I'd go to my room, feeling pleasantly tired and ready to
read an exciting adventure story in bed until 1 fell asleep,

@ a On a copy of the text, underline the first word in each sentence

of Text 3], and notice that they are mostly different to avoid the
repetition of Then or [,

b Now find and underline all the instances of the verh would (
contracted to ‘d’), which is being used to form conditional
sentences. In other words, the passage is not descrihing what

happened or will happen, only something the speaker would like to
happen.

often

¢ What is your opinion of this account of a perfect day? Does it sound
perfect to you? Think of reasons why or why not.

o
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@ a Make notes in a2 mind map for your own piece of persanai reflective
writing called *My perfect day’. Use the tip below to help you.

b Write a draft of about one page. Remember to write it in the
conditional tense, using ‘Twould . .

¢ Edit your draft, looking for ways to remove repetition of vocabulary

and vary your sentence structure, and, of course, correct any errors,
Write a final version to give in,

L3
=t

@p

-

For Activity 17a
‘My perfect day’ reflective writing

When writing chronalogically (i.e. in the order in which things happen),
use time references such as mealtimes and bedtime to give the piece
structure. You can borrow ideas from Text 3), but make them your

own by changing the details about what you would do and what you
would eat. The more detail you use, the more original and interesting
your writing will be. For instance, the passage could have used some
names, and it could have given details of the kind of outdoor pets

and the board game. The reader can't become engaged in your writing
if he or she can't picture what you are talking about. Don’t forget

about paragraphs, which show a change of time, place, action or

topic, Notice that in Text 3) there is a change of paragraph for each
part of the day.

&
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This unit focuses on school life and stories set in Echnﬂ_{. You WI_lI Ilea m

about creating character and setting, and you will practise predicting

and planning, using imagery and detail, as well as dialogue and |
"€ported speech, to make your writing more varied and engaging. s

ﬂttivities

Mu ime i
@ ch of your time is spent at school,

0 this is an ;
: andm 'S an important part of your life
1_- one which Provides you with many

Ex ¥ s
. PeTiences which you can make use of
I your creative writing,

e

| a In pairs, Interview each other about
your school life so far. Ask each
other the following questions and
make notes on what your partner

| says (see the key point on making

| notes on page 25), ‘

a

Oow many schools have you
attended? Where were they?
What type of school were they?
How were they different from each other?
Which school or class did you enjoy most?
Which teachers have you admired most?
What are your favourite subjects?

2 0 o @9 @

b Arrange the notes from your interview into about half a page
of writing.

¢ Read what you have written to the class to tell them about your
|Jﬂrluer’5 school EHpﬂTiEIICES.

Key point

Expanding notes

When you turn a list of notes into a piece of continuous writing - as
you need to do when tuming a plan into an exam answer — first put
the notes into a logical order so that one idea leads into the next,
and ideas which are related are expressed in the same sentence or in
linked sentences. The writing must be in full sentences and should no

d

Sl dlinieu villl bdlﬂsc



2\
UNIT 4 School stories (@

longer sound like a list. You need to produce an answer which is long
enough to fulfil the task but which does not go over the length limit

you have been set,

&y

In this extract [rom The Endless Steppe by Esther Hautzig, the young Esther
goes to a new school in Russia when her family is exiled from Poland

in 1941,

The morning I was to go to school for the first time, 1 woke up in
a blackness as mysterious as the heart of a dark forest, the sounds
nearby its strange beat. But the howl of a wolf way out in the

country gave me my bearings.
I took up my little notebook, and a small stub of pencil, my only

academic possessions. How long would they last? How small could
I write?

I quickly got dressed, as warmly as I could, although deep
winter had not yet arrived. On went my one and only coat. I was
ready to go. It never occurred to me that for a child to walk alone
down a deserted Siberian road, so obviously a stranger, required
some courage. [ was too busy trying to rehearse the Russian

alphabet I would need to know in my new school.
In room number five, a few children in caps and coats were seated

at their desks watching the teacher write on the blackboard. She
rurned when 1 came in and looked at me so severely my heart sank.

“You must be Esther Rudomin. From Poland. Your Russian will
she was reading from a dossier that would

of punishment. 'It will be my task to see that

be poor.” It was as il
is Raisa Nikitovna. Go to the last desk of

determine some sort
you improve it. My name

the third row and sit down.’
Without another word, she picked up a book, and called

out a page number. Everyone had a book but me. The [eeling
must have been something like being the only soldier without 3
1 1 leaned towards the girl next to me and asked if [ might [

agu

chare her book. She grudgingly agreed. She was a very pretty
girl with short blonde hair, and eyes the special blue of northern
countries. 1 asked her name, but she told me to be quiet; there

was absolutely no talking allowed in class.
My first lesson in school in Siberia was memorable for being

a chilly one. It was not only the Russian authors meaning that
evaded me, lost as it was in a sea of strange letters formed in the

@1
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R'llssian al

Phabet, but 5o dig the book itsell - literally. My classmate
which fﬂmr:;nagtd to kf:ep slipping it out of my field ﬂf vision,

0ok closer NmE 0 strain, squirm, and nudge her to bring the

isa Nil-:'ué, aturally, I had barely read the first paragraph when:
was cliI‘ECtedma began to quiz the class. To my horror, one question
the chilg al me. As 1 began to answer in my halting Russian, all
WI—: "1l tumned (o stare at me.
and sa;l :}:m lesson was finished, Raisa Nikitovna introduced me
turned o [at " Would share my books with Svetlana. Svetlana
sharin ,: Itlﬂ be the pretty girl sitting next to me; the prospect '.Jf
class Ew 'th her was not heartening. The more attention [ got in
the EE‘LIEE HI;DW she sulked. I sensed that Svetlana wanted to be
confirm 1 €¢ and that [ had become her natural enemy. This was
ek hef T‘;:hen lasked if 1 might come to her house and study
there to f li: answer was a sharp ‘No!'. | would be allowed to go
otherws e b“‘z’lff* when she had quite finished with them, but
erwise I could jolly well trot home and stu dy alone.

on ?1:: e [E nd of my first day at school, I went home and collapsed
g S0 Out of the confusion of the day, three giants emerged
© be slain: Svetlana, Raisa Nikitovna, and the Russian alphabet.

a .
@ Onaco Py of Text 4A underline any unknown words to look up or ask
the teacher.

b Think of words of your own to describe Esther’s first day at her new
school. What words would you use?

C Make a list of the experiences and feelings that caused Esther to go
home and collapse.

d Reread the first paragraph, about Esther waking up. What
expectations does it raise for the reader?

e Now reread the last paragraph. What is the effect on you as a reader?

a a Find the words in bold in Text 4A. Use them in sentences of your
own which show their meaning.

b Find the reported speech in the text. Change it to direct speech,
giving Esther’s and Svetlana’s actual words.

¢ Look at the last two sentences of the last-but-one paragraph, which
are in reported speech. Why do you think Svetlana does not speak
in direct speech, as the teacher does?

@
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Speech in stories

In narrative writing, using dialogue, i.e. conversation between
characters, gives variety and drama to the telling of the story, and
It also shows the relationship between the speakers. Sometimes
reported, or indirect, speech is used to explain what a character
said instead of direct speech. Reported speech is less immediate
than direct speech, as it records what a person said in the past
rather than in the present. We therefore need to make changes to
what someone said when it becomes reported speech:

* The verb tense moves one step further towards the past. For
example, ‘They will get a prize’ becomes The teacher said that they
would get a prize.

* The first person (/) changes to the third person (he or she), and the
second person (you) changes to the first person. For example, She
told me, “You must come to the front of the class’ becomes She told
me | had to come to the front of the class.

* Some place words change — here becomes there and this
becomes that.

* Some time words change - ago becomes before (e.g. ‘two days
ago’ — two days before) and now becomes then.

@ a Write one sentence each of your own words to describe the
character of:
i Esther ii the teacher iii  Svetlana.

b What do you think happens when Esther goes to school the
following day, and how do you think she feels about it?

¢ Write a continuation of the passage, of about half a page. Your
writing should keep in character and follow the same style. Try to
include some dialogue between Esther and Svetlana or the teacher,

Fictionalised autobiography

Text 4A is an example of fictionalised autobiography. This means that
although the events of the narrator’s life are generally based on true
experience, they are exaggerated to make them more dramatic and
engaging. The emotional responses are also made more extreme,

@1
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and speech js used to make the characters and encounters SEE;H to
more vivid, although it is not likely that the writer Wouldipe 828
'€member every word spoken in a conversation which taﬂk_Plz“EE itin
many years thﬁTE. See EISU the kE‘f pﬂiﬂt on EutﬂhiDHrﬂphlcﬂl Writing
On page 15,

&

In this extracy from Cider with Rosie, Laurie Lee gives a snapshol of his
first day at a village school.

Thel morning came when my sisters surrounded me, wrapped
ME In scarves, tied up my bootlaces, thrust a cap on my head, and
stuffed a baked potato in my pocket.

‘What5 this?' | said,

“You're starting school today’

Taint, I'm stopping 'ome.'

You are’

‘Boo-hoo.’

L arrived at the school just three
feet tall and fatly wrapped in my
scarves. The playground roared
like a rodeo and the potato burned
through my thigh. Old boots, ragged
stockings, torn trousers and skirts,
went sailing and skidding around
me. The rabble closed in: | was
encircled; grit flew in my face like
shrapnel. Tall girls with frizzled hair, and huge boys with sharp
elbows, began to prod me with hideous interest. They plucked at
my scarves, spun me round like a top, screwed my nose and stole

my potato.

-

@ a In pairs, decide how Text 4B is similar to and different from
Text 4A. Make notes on the situation, the narrator, the setting,
the atmosphere and the language in both texts. You could use
a table like the one on the next page to organise your notes in
your notebook.

St dinieud ikl wal rﬂt
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Similarities Differences

Situation

Narrator

Setting

Atmosphere

[ Language

b Look at the similes in Text 4B, which are in bold. Copy and
complete each one using an image of your own.

i The playground roared like . . .
i Grit flew in my face like . . .
il They spun me round like . . .

¢ Collectall your ideas together. Decide with the class which are the

best substitute similes, and why. Now compare them with the ones in

the text and discuss which are better, and why.

Draw this comic strip in your notebook. What
could go in the empty frames? Complete the
last four frames by drawing simple stick figures
and giving them speech in bubbles, as in the
first two.

When you wrote the speech bubbles in the last
activity, you did not have to think about using
correct punctuation around the speech because
it was in a comic strip. In story writing, however,
you do need to use speech marks. If‘ this
activity, you will be looking at the direct speech
in Text 4B and how it is punctuated.

a In pairs, study the dialogue in Text 4B and
notice how it is set out and punctuated. In
pairs, decide on what you think are LF]E'nlies
for how direct speech is presented within a
narrative.

b Rewrite the dialogue in Text 4B as reported
speech, inserting the necessary speakers
and verbs. Remind yourself of the rules by
looking back at the key point on speech in
stories on page 43,

Cret out your
homework please!

Sorry Miss, but something
happened to it.
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t 4B. [magi;[]ﬂ that:

C N - - :
. OWimagine that there is more dialogue in Tex
school to

! one of Laurie’s sisters told him he needed to go t0
. learn things 4
45 L:'rlune replied that he could learn things by playing S the garcen
Il his mother told him that he would be late if he didn't hurry up-

Write the direct speech, Look at the key point about th
of ﬂ"_E speaker in direct speech and include examples 0
Pff&'ilhlc positions in your sentences — before the speech,
middle of the speech, and after the speech.

e pc}sitiml
f all three
in the

Speaker position in direct speech

* The speaker can be given first, before the speech, to introduce it:
She explained, ‘I will do it later, when I've finished my work.” .
* Alternatively, the speaker can be given after the speech: 7 will do it

later, when I've finished my work,” she explained.
* Direct speech can also be split, with the speaker given in the
middle of the speech: 7 will do it later,” she explained, ‘when I've

finished my work.’

Q
-
What is a teacher?

To a mind of flint, the teacher must be iron, and strike sparks. To
the empty pitcher, the teacher becomes a well. To the fallow mind,
a planter of seeds. To the cluttered mind, a gardener to weed,

shape, and clear a space for growing.
To the lens, the teacher is light, and to the mind of light, a lens,

To the sleeper, the teacher is the wake-up call of birds at sunrise.
To clay, the teacher is potter, sculptor, and trainer in self-shaping,
To the wanderer, the teacher is a knowing guide. To the developed

mind, the teacher is colleague, listener, friend.
To all, the teacher is a mirror that shows not only the self but the

path and its choices, the task and its demands - the dilliculties, the
joys. To all and from all, the teacher is a learner, a person —and a
prism through which the ordinary continuously reveals itsell to be

miraculous.

Gerald Grow

T — e T e N T e
Judilieu \mtl‘lm
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@ a Look up the definition of the word teacher in a dictionary. Do you
think it conveys enough meaning or is there something missing?
What would you add to it, if anything?

b Lookat Text 4C, which is a collection of figurative definitions of
a teacher. Read the text then think of some other metaphors and
similes which you would use to define a teacher.

¢ Now write your own piece in the same format as Text 4G, beginning
each sentence with ‘To ...’

e

First day at school

A millionbillionwillion miles {rom home
Waiting for the bell to go. (To go where?)
Why are they all so big, other children?
So noisy? So much at home they

Must have been bomn in uniform

Lived all their lives in playgrounds

Spent the years inventing games
That don't let me in. Games
That are rough, that swallow you up.

And the railings.

All around, the railings.

Are they to keep out wolves and monsters?
Things that carry off and eat children?
Things you don't take sweets [rom?
Perhaps they’re Lo stop us getling out
Running away from the lessins. Lessin. AT
What does a lessin look like? | |
Sounds small and slimy.

They keep them in the glassrooms.
Whole rooms made out of glass. Imagine.

[ wish I could remember my name
Mummy said it would come in useful.
Like wellies. When theres puddles.
Yellowwellies. 1 wish she was here. .

| think my name is sewn on somewhere
Perhaps the teacher will read it for me.
Tea-cher. The one who makes the tea.

Roger McGough

L\_ Oy T L

@1

Scanned with CamSc




(@ Cambridge Checkpoint English 7

0 2 In pairs, look at the use of apostrophes in the poem in Text 4D and

it dia]ﬂﬂ“'ﬁ in Text 4B. How are they being used?
n the viewpoint of a child

b Text4Disa poem written by an adult but fro

. 1
1 : p . - [
starting school. Make a list of the ways in which you think the child
Viewpoint is shown in the poem (see the key point on page 8)-

¢ Add some more observations and reflections that you think the child

in the poem might have made while standing in the playground
before going into school for the first time —about the teachers nnr
duty, the kind of games being played, the uniform, for example. You
can play with word sounds and make up words too, as the poem does.

Apostrophe of omission

Texts 4B and 4D both contain contractions. It is common in
informal dialogue between people who know each other well for
contracted verb forms to be used, to reflect the way we speak
rather than the way we write, especially if it is a child speaking.

It is usually the verbs is and has which are contracted (e.g. he’s,
she’s), or other parts of the verb be or have (e.g. I'm, we've).

The negative marker not is regularly reduced to n't (e.g. itisn’t,
you hadn’t). The one or more letters which have been removed

in a contracted form are indicated by an apostrophe. Sometimes
missing letters and an apostrophe show dialect or regional forms of
pronunciation, as in the case of bome in Text 4B, which shows that
Laurie pronounces home without the ‘h’ sound.

e

The writer Roald Dahl attended a boarding school and looked
forward to going home lor the vacations. This is an extract from his

autobiography Boy.
Towards the end of December, my mother came over on the paddle-_
at to my he Christmas holidays. Oh

the bliss and wonder of being with the family once again after all
those weeks of fierce discipline! Unless you have been 1o boarding-
school when you are very young, it is absolutely impossible to

St dinieud ikl wal Ild
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appreciate the delights of living at
home. It is almost worth going away
because it’s so lovely coming back.

I could hardly believe that I didn't have
to wash in cold water in the mornings
or keep silent in the corridors, or say
‘Sir' to every grown-up man 1 met,

or get flicked with wet towels in the
changing-room, or eat porridge for
breakfast that seemed to be full of little
round lumpy grey sheep-droppings,
or walk all day long in perpetual fear
of the long yellow cane that lay on

top of the corner-cupboard in the
Headmaster’s study.

a8 Read Text 4E and summarise in one sentence why Roald Dahl did
not like being at his boarding school.

b In pairs, discuss and make notes on how contrast is used to create
the setting and atmosphere of school in this passage.

¢ List the details which are effective in making the school seem
unpleasant.

Imagine that you are Roald Dahl at his boarding school. Write a

letter home to an adult in your family, of about one page, saying

how much you are looking forward to going home for the holidays.

Look at the tip about writing a semi-formal letter before you start,

In your letter:

o expand on the ideas in Text 4k, developing them with further
details of your own

o include references to teachers and other students

e say what you are looking forward to enjoying when you get home.

B
oy

For Activity 11
Semi-formal letter writing

Although you are writing to someone in your family, you will not
speak to them in the way you would to a friend your own age.
Try not to be too complaining or emotional, as you do not wish

@1
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{o upset them or give the impression that school is completely
unbearable. You may therefore wish to use a light-hearted tone,
as Roald Dahl does in Text 4E when he calls the porridge ‘5hE:E|:I-
droppings’. Letters of this kind are usually a mixture of reflections,

lﬂ'E'E-"Zﬁl:ﬂtit:'ms and references to events.

w

- Mﬂf‘-'fﬁj: Rurray, end of term tomorrow! can't

_ wait for the holidays to start fo that | can forget
all adout fehool and homewort. and just do what
I wanl every n"njr,jft np When | Like, and eal
when | Like. 'l fpend the first Aay riding my
bite or 'L go and vifil my confing. | know ;’&5:5’
bored A.ff:r ﬂ.feur 4’45)} but until then | v oL
Lo play, play, play.
Tutfn’?: Last II"A:;I waS fumn; we Aad a pu@ andd
FLA:-,:! 3”1-1.:} anA w A DPVDS wn Leffonf. Then
JomelA terrible happened al the end of the

rfAﬂ: our form leacher gave uf a fheet of homeword.

affqniments to be Aone over the holidays! | can't

believe how Long Che List of. Sometimes |1 rmﬂg

Aon't Like teachers!

WeAnefday: Had to get up al the fame
Lome af nfual, fo that | could aet fome
_reading Adone ﬁcfvrfﬂﬁinﬂ_#n to
FEA:;. | wefh | way sl ﬁmprmrj
Jthool. My Lillle suter and brother
_Aon'C gel any homework fo their
L, holidays really are holidays!

T
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@ a8 Read Text 4F. What do you notice about the kind of sentences used

in diary entries? Why do you think long and complex sentences are
not normally used?

Imagine that you have just been told that you can’t go home from
school today. The school has been put into a week’s quarantine
(isolated to prevent the spread of disease) because a student has

i.w:en diagnosed with an infectious illness. Make some notes of your
immediate thoughts and feelings.

€ Write a diary entry, of about a page, to reflect how you feel about
this situation.
! Give your reflections about not being able to go home.
Il Predict what you think is going to happen during the coming week.
iii Describe some fellow students and teachers, and how they
are reacting. |

Key point ( (

Writing a diary

Diary style consists of either simple sentences (sentences containing

one verb) or compound sentences (ones which use and, but, so and

or to connect verbs). This makes the writing seem simple and even

childlike, but as you usually write a diary for yourself, there is no need

to use complex grammar; the aim is simply to record what happened

and what you thought and how you felt about it. Diary entries:

e include a mixture of narrative, description and reflection

¢ are written from the viewpoint of the first person, using the
pronoun /

e refer to events that have happened recently

« referto the people in the diary writer's life, and what they have
said and done

e reveal the writer's secrets, hopes and fears

e contain direct speech to record dramatic orimportant utterances.

@ a Think about all the texts you have read in this unit and decide on
an idea for a story about school. It could be a *first day’ memory,
or a story about any event which happened in or around school.
Decide whether it will be a sad or an amusing story.

b Plan your story. Use the tip about planning to help you.

¢ Now draft your piece of writing, It should be about two pages. Look
at the key point on narrative writing on the next page to help you.

@\
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For Activity 13b
Planning a story

* Make a spider diagram, mind map or flow chart t
ideas you will use to create the plot and atmosph
Itis important to know before you start writing you
going to end, so make sure you know where yours
* Decide on the characters and setting, and make notes nex

of some details which you can use to describe them. i
* Finally, write some direct speech for some of the characters i your

story to say.

o organise the
ere of your story.
r story how itis
tory is going.
t to them

Narrative writing

Many stories are based on a real incident which the writer has turned
into an amusing or emotional experience. Bear the following points in

mind when writing your own stories.
e You can build your story around something which did actually

happen to you, or to someone you know. Alternatively, you could
choose something you have read about as the basis of your story.
In either case, exaggerate the incident to make it more amusing
or dramatic.

It is not a good idea to try to include a lot of characters or events
in a story of a few pages. Select and focus on two or three of each,
with one main one.

Strong emotion will engage the reader, so consider using fear

or confusion as the feeling in the story. To create the right
atmosphere, choose appropriate vocabulary to match the feeling, It
is better not to try to mix comic with serious.
Consider the viewpoint. You can use first person (/) or third person
(he or she), but you need to think what difference your choice will
make. The emotion can be more powerful when /is used, as this
gives the impression it is a true account and makes the reader
sym pathetic (as you saw in Text 4A). On the other hand, the writer
can tell us more about what is going on in the heads of all the other
characters if the third person is used, as in ‘The teacher thought he

looked lost and lonely, and felt sorry for him’.

Scanned with Ca I'I"Iﬁ
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* The simplest narrative openings begin with a description of the
setting or a character, so you could describe the building first, or

you could start by describing a particular character before going on
to describe the place.

Include dialogue at the key moments in your story, as direct

speech will help to convey the characters, and also to add drama.

For a more subtle effect or for variety, use some reported speech
as well as or instead of direct speech.

Your story will be more effective if it has a strong ending, so think
carefully about your last sentence and how to make it sound final.

@1
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weather

a Make a spider diagram for the word "Air’, collecting all the things
ou can think of which depend on or take place up in the air, and

all the things you associate with it.

b Now organise your spider diagram into a mind map of related
ideas, and give each group a subheading, such as ‘Weather’ and

‘Flying’.
¢ Make a list of all the different types of weather and sky effects, for
example hurricanes, rainbow, sunset.

@
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Kites

Kites were used approximately 2800
years ago in China, where materials
ideal for kite building were readily
available: silk fabric for the sail
material; fine, strong silk for the flying
line; and resilient bamboo for the
lightweight framework. Ancient and
medieval Chinese sources list the use of
kites for measuring distances, testing
the wind, lifting men, signalling, and
communication for military operations.
The earliest known Chinese kites were
flat (nor bowed) and often rectangular.
Later, tail-less kites were developed.
Kites were decorated with mythological
motifs and legendary figures; some were
fitted with strings and whistles to make
musical sounds while flying.

After its introduction into India,
the kite further evolved into the fighter
kite known as the patang in India, and
annual kite running competitions are
held every year on the day of Makar
Sankaranti. In Afghanistan, kite
running is an ancient tradition, and it
is regarded as an art as well as a sport;
the aim of the kite runners is to cut the
string of the kites belonging to their
opponents with the string of their own.
It is exciting and fun, but can also be
dangerous, as kite runners can fall or
run into things while they are involved

in mid-air duels with rivals.

The period from 1860 to abour
1910 was the golden age of kiting. Kites
started to be used for scientific purposes,
especially those to do with weather
forecasting and photography; reliable
manned kires were developed, as well
as power kites, Then the invention of
the powered aeroplane diminished the
interest in kites, and since then they have
been used mainly for recreation. You
can see them being flown every evening
in Tiananmen Square in Beijing, nearly
three thousand years after they were
first invented, in all shapes and forms,
including eagles.

However, children nowadays do not |
fly kites as much as in previous times,
The rival artractions of computer games
have reduced the appeal of all cutdoor
activities, and there are fewer large spaces
where kite flying can safely be done,
thanks to the increase in the number of
tall buildings and overhead power cables
in s0 many countries.

@&
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a @ Think of four short subheadings which you could add to Text 54,

15e 1 L
?,:,1? before each of the four paragraphs, to summarisc its conten
fite the subheadings in your notebook.

? I’:ﬂ':fk at the ten words in bold in the passage. Which words {zif
stmilar meaning could you replace them with? You may nee to

use a thesaurus for this task. Write your replacement words in your
notebook,

C Eﬁipl‘ﬂ.ill in your own words the meaning of the following Phl‘ESES
from Text 5A:

® duels with rivals
® the golden age
® thanks to the increase

@ For this activity, you need 1o find ideas in Text 5A to answer three

specific questions. Select the points you would use in a summary about
the following topics and list the points as brief notes.

a the building of kites

b the use of kites

¢ the history of kites

Key point

Selecting summary points

» |dentify and underline the essential information needed to answer

the question; do not include anything irrelevant, and ignore minor
details, repetitions and examples.

e When you transfer the points to your own list or plan, change the

phrases into your own words where possible, and try to reduce the
number of words being used.

e Always paraphrase figurative language, such as ‘the golden age of
kiting” in Text 5A, to show that you have understood it.

* You may need to use the material in more than one part of the
question, ifitis relevant.

{@ ]
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A Q-year-old boy from
Albuquerque, New Mexico,
is preparing 10 make history
by becoming the youngest
trained pilot to fly solo in
a hot air balloon. Bobby
Bradley has been training
for this moment since he
was just 4 years old. He
has more experience than
some professional pilots,
and admits that he’s excited

but not nervous about the
prospect, He will take ol in
about 7 weeks' ime.
Bobbys parents  are
Troy and Tami Bradley,
who are well known in
the ballooning community
as two of the best in the
world. They have won
some of the biggest races
ever staged, and Troy
co-piloted the first ever

balloon to journey from
North America to Alrica,
making his first solo Mlight
when he was 14,

Judging by interviews,
young Bobby Bradley seems
totally comlonable piloting
the balloon and should
have no problems. He says,
Tye always wanted to [ly
solo, and I've had plenty of
time Lo train,’

a a Select the key points contained in the news report in Text 5B. Then

reorganise the information into just one sentence in your notebook.

b On a copy of the text, circle the commas used in Text 5B. Working
in pairs, discuss and list the different purposes for which they are

being used.

¢ Read the key point about commas and then copy the following
text into your notebook, adding the commas where necessary.

Although

Balloons need cool stable ca

sun rises and when t
mean

means the balloon can be flown for longer.

Commas
Commas are needed within sentences to separate the items in a list

or the

comma before a clause
connectives), but usuall
long, or if the new clause

or if it contains a new idea.

some wind is needed to fly hot air balloons they can't fly if there is too much wind.
Im winds to operate most effectively so early morning as the
he winds are at their calmest is the best time. Also a lower temperature

s it is easier to get the balloon off the ground without using so much gas and this

different grammatical parts. You can choose whether to put a
beginning with and, but, so and or (simple
y we do put one if the sentence is already
(a group of words containing a verb) is long,

e

balloonist bids for record .

@
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| Soar into the sky like an eagle in a Skycraft Hot-Air Balloon, and

| release your mind and spirit into the unlimited freedo ,
| the horizon! e/

| In a Skycraft you can fly over the Himalayas, or th

| _ : ' e vall

sacred river Ganges, like gods! In a Skycraft you can see?:r]; L’gﬁh
i N beneath as you have never seen it before!
| Let the snow-capped summits of majestic mo '
: untains

breatfj away. Mn_ve silently through mist as though time IEF;E;E’E;I;EH
Experience sunrises and sunsets of unbelievapje splendour. |

Take the ultimate, unforgettable trip of a lifetimel Ca| Skyc':raft
today, book a balloon ride, and change your lifel
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rking with a partner, analyse the advertising language used in Text 5C.

In one sentence only, summarise the idea being offered to the
customer by Skycraft balloons.

Define the type of sentences being used in this advert, ﬂ_"fl think of
some reasons why this type of sentence 18 used in advertsing.

Find all the examples of alliteration (words beginning with the
same letter). What do you think is the reason for and effect of using

alliteration in advertising?

Look at the use of exclamation marks. Why do you think there are
. s " . L = ':|
so many, and what is the intention of the writer in using them:

Comment on the use of the following adjectives in the
advertisement, and on their combined effect:

e unhmated

o unbelievable

e unforgettable

Write another sentence to add to the advertisement. Explain why
you have chosen this sentence.

For Activity sf
Using advertising language

The most important thing about advertising language _is that ],I must
appeal to its audience. This can be achieved by arousing feelings

of desire and envy in the reader, to make them want to do or have
whatever is on offer. One of the ways to do this is to use evocative
words and imagery, and another is to use memorable phrases that
stick in the mind because of their sound. Advertisements do not aim
to use original language or to avoid repetition of words; they want the
reader to immediately recognise the idea and not have to think about
what the language means. Repetition is actually desirable because it
reinforces the message, and short slogans, simple sentences and clear

layout guarantee immediate understanding.

&
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Seagull 1

1ext 5D is from the novel Jonathan Livingston Seagull by
Richard Bach

It was morning, and the new sun sparkled gold across the ripples
of a gentle sea, A mile [rom shore a fishing boat chummed the
water, and the word for Breakfast Flock flashed through the air,
till a crowd of a thousand seagulls came to dodge and fight for
bits of food. It was another busy day beginning. But way off
alone, out by himself beyond boat and shore, Jonathan Livingston
Seagull was practising. A hundred [eet in the sky he lowered his
webbed feet, lifted his beak, and strained to hold a painful hard
twisting curve through his wings, The curve meant that he would
fly slowly, and now he slowed until the wind was a whisper in

his face, until the ocean stood still beneath him. He narrowed his
eyes in fierce concentration, held his breath, [orced one .. single
--»more ... inch ... of ... curve ... Then his feathers ruffled, he
stalled and fell. Seagulls, as you know, never [alter, never stall.

1o stall in the air is for them disgrace and it is dishonour, But
Jonathan Livingston Seagull, unashamed, stretching his wings
again in that trembling hard curve - slowing, slowing, and stalling
once more — was no ordinary bird. Most gulls don't bother to
learn more than the simplest facts of flight — how to get from
shore to food and back again. For most gulls, it is not flying that
matters, but eating, For this gull, though, it was not eating that
mattered, but flight. More than anything else, Jonathan Livingston
Seagull loved to [ly. This kind of thinking, he found, is not the
way Lo make one sell popular with other birds. Even his parents
were dismayed as Jonathan spent whole days alone, making
hundreds of low-level glides, experimenting,

@ a While reading Text 5D, pick out any words you don’t know to ask
your teacher. First try to guess their meaning by thinking about
other words the unknown word reminds you of, or the meaning of
the rest of the sentence.

b Text 5D needs to be paragraphed. There should be five paragraphs.
On a copy of the text show by using the symbol / where you think
the paragraph breaks should be, and think of the reasons for your

decisions.

S
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¢ Check with a partner to see if you have put them in the same
places. If not, reconsider or argue for your choices.

Key point

Paragraph changes

A change of topic, time, place or action is usually the reason for
starting a new paragraph. Sometimes a single sentence can be a
paragraph, if it is the first or last one in a passage, or there is a need
to create a dramatic effect, such as surprise or swift movement. When
you do your own writing, you can always use the // symbol to show
where you later think you should have started a new paragraph, so
you can put these in when checking your work. In a piece of writing
written by hand, a new paragraph is shown by starting the line further
in than the margin. In typed text, however, the paragraph break may
be shown without an indentation but with a blank line instead.

Seagull 2

In Text SE, a lonely seagull has not yet learnt to fly.

The young seagull was alone on his ledge his two brothers and
his sister had already flown away the day before he had been
afraid to fly with them somehow when he had taken a little
run forward to the brink of the ledge and attempted to flap
his wings, he became alfraid the great expanse ol sea stretched
down beneath, and it was such a long way down,
miles down, he felt certain that his wings would
never support him, so he bent his head and ran
away back to the little hole under the ledge where
he slept at night.

Even when each of his brothers and his little sister
whose wings were far shorter than his own ran to
the brink flapped their wings and llew away he failed
to muster up courage to take that plunge which
appeared to him so desperate. His [ather and mother
had come around calling to him shrilly scolding him
threatening to let him starve on his ledge unless he
flew away but for the life of him he could not move.
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That was twenty-four hours ago since then nobody had
cOme near him the day before all day long he had wa[r:hedl
his parents Mlying about with his brothers and sister perfecting
them in the ar of flight teaching them how Lo skim the waves
and how to dive for fish he had in fact seen his older brother
cateh his first herring and devour it standing on a rock while
his parents circled around raising a proud cackle and all the
morning the whole family had walked about on the big plateau

midway down the opposite cliff laughing at his cowardice.
From His First Flight by Liam O'Flaherty

@ In Text 5E some full stops and commas are missing. On a copy of
the text;
® put the four missing full stops back into the first paragraph
® putthe seven missing commas back into the second paragraph
® Putthe full stops and commas back into the third paragraph.

g

The Black Eagle

The Black Eagle is a bird of prey, like all eagles.
It soars over the forests of the hilly regions of tropical Asia.

* It hunts mammals on the ground, and birds and theit eges

in nests,
* Itis found in the Himalayan foothills ol Nepal, India, and

Sri Lanka.
* Itis about 75 centimetres in length.
* Adults are black with a yellow bill and feet.
* They are easily identified by their splayed primary feathers,
which form a characteristic silhouette.
* They [ly slowly, often in a wheeling pattern, as they look for
prey below.
Their long claws are less strongly curved than those of other
birds of prey.
* They can stay aloft for very long periods of time.
They lay one or two white eggs with brown and mauye

blotches.
The Indian Giant Squirrel is one of its favourite prey.
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* They build a platform nest about one metre wide in a tall
tree overlooking a steep valley.

* Their nesting season is between January and April. They
often re-use the same nest.

@ Working with a partner, produce a leaflet on the Black Eagle.

a On a copy of Text 5F put numbers against the information bullets
to show the order in which you will use them, and then type or
write them out in sequence.

b Decide on sub-headings under which to group the different types of
information about the eagle (for example, “What they eat’) and put
them in the right places in your list.

¢ Design the leaflet (consisting of a folded sheet of blank A4 paper)
and include some illustrations. These could be of the bird in flight,
its nest, its habitat, or a map of the region. You can use colours,
borders, boxes and different letter sizes and fonts. You could design

your leaflet using a computer and print it out to be displayed in
your classroom. |

On Eagle’s Wings
This is a fable inspired by the tales of the Kwaaymii Indians.

Long ago, before Eagles were chiefs of people, Grandmother
Eagle was warming her feathers near Inya, the Sun. Down she
gazed with sharp eyes, spying Kwinyaw, the Rabbit, who hopped
to and fro.

1 am hungry, Grandmother Eagle said. She folded her wings
and swooped from near Inya, the Sun, and upon Kwinyaw. Before
she opened her claws to snatch her prey, a baby Kwinyaw, as she
had never seen before, scampered from the bushes.

Grandmother Eagle alighted beside Kwinyaw and said,

‘What is that?’
Kwinyaw, seeing that Grandmother Eagle had decided not to

eat her, responded, ‘This is my child’.

“Where did he come from?'
1 dug him from the ground’. (For, in those days, children were

not born, but sprang in infancy from the soil and water.)

(é_‘;\
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"Where may [ find a child of my own?’ Grandmother Eagle
asked.

1 do not know,” answered Kwinyaw, thumping her hind legs.
Ask Inya, the Sun.’

As Grandmother Eagle warmed her feathers, Inya, the Sun,
bade her fly low over the spring of Ah-ha’ Kwese-i, and there she
would find her child.

Speeding toward the spring of Ah-ha’ Kwese-i, she dove low
over the enchanted pool, and there was her son floating on its
limpid pureness. Smiling as never before, Grandmother Eagle
lifted him from Ah-ha' Kwese-i, and carried him to her nest upon
the cliffs of the Ah-ha’ Kwe-ah-mac’, far above the stone fangs
which loomed sharply from the mountain base.

She said to her son, ‘1 will call you Kwaaypaay, [or you will be
chief of people’.

OIf Grandmother Eagle [lew, picking food for her son. At first,
she chose small creatures, but he grew and she fed him larger and
larger prey.

r"’

v,

One day, Grandmother Eagle alighted above him, and asked
him to join her in a visit to Inya, the Sun. Alas, as always,
Kwaaypaay refused and squeaked for more food.

Grandmother Eagle began to worry. ‘He depends on me for
everything. Gladly I provide. But he refuses to venture into the '.
wide world beyond the Ah-ha’ Kwe-ah-mac’. He will never fly '-
high enough o warm his feathers beside Inya, the Sun’

Grandmother Eagle decided to show her son the wide
world beyond the Ah-ha' Kwe-ah-mac’. Pointing toward the
southernmost Coyote Mountains, she said, ‘There is where crafty

e d
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Huta-pah’ ate the heart of his father, The blood fell to the ground,
staining the dirt a ruddy hue’,

Kwaaypaay stepped near the edge of the nest curiously. His
sharp eyes squinted into the distance, and he spied the dark
sands, Satisfied, he slid back and yawned.

Grandmother Eagle said, ‘Do you not wish to visit this place?

‘My eyes are sharp. | can see the wide world beyond the Ah-ha’

Kwe-ah-mac' [rom here. You care [or me, and [ am comlortable.’ |

Grandmother Eagle pointed toward the evening home of Inya, :
the Sun. ‘There lies the foggy shores of the great water.

Kwaaypaay squinted [rom the edge of the nest toward the cool
waters. As he watched, Grandmother Eagle pushed him over the _
edge, and he plunged out.

He squeaked his shock as he [ell, but only the craggy rocks |
could hear him, and they simply shook their heads. His sharp
eyes showed him the stone fangs at the mountain base, and he
cried all the more, flapping his wings in [utility, for he'd never
used them belore this very moment,

He closed his eyes, sure that the stone [angs at the mountain base
would devour him, but Grandmother Eagle wrapped her talons
around his body, and lifted him upward toward the safety of

his nest.

L M a & "

The next day, Grandmother Eagle fed her son a long-tailed
mouse. ‘I snatched her [rom Nim-me’, the wildcat, who growled
in pain from the whip of Seen-u-how' which marked her coat.’
Grandmother Eagle pointed, ‘See where ice grows, well before the
long fingers of winter reach us here.’

Kwaaypaay gazed oul [rom the edge of the nest. Grandmother
Eagle put her nose against his back and pushed him out.

Down he [ell, squeaking as before, the craggy rocks again
shaking their heads. He flapped his wings, but the wind passed
through his feathers uselessly.

His strength gave out, and hope fled as he was nearly upon
the stone fangs at the mountain base. A shadow passed over, and
Grandmother Eagle snatched him [rom very teeth that would
devour him,

‘Why do you push me over the edge?' Kwaaypaay asked.

‘So you will learn,” Grandmother Eagle answered.

‘But surely I will be killed.’

“You have not been killed yet. For my eyes are sharp, and 1
watch you.'

Kwaaypaay yawned in exhaustion and fell asleep.

&
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Grandmother Eagle woke him, ‘There, toward thEl mﬂmlrﬁg
home of Inya, the Sun, lies Water in Rock, warm springs Wetinig
from desert sands.’ e

Kwaaypaay lazily stepped to the edge of the nest, feeling the
lamiliar push against his back before he plunged out.

He cried and flapped. The craggy rocks shook their heads.
And just as he was sure to be destroyed, Grandmother Eagle
grasped him gently and lifted him away.

k &£ 2k ® %

How many days this went on, only the stones know. But
one day, as Kwaaypaay plunged toward the stone fangs at the ;
mountain base, he caught a draft within his feathers. It slowed his
fall. He flapped again, harder now, and behold, he halted his fall.

Grandmother Eagle swooped down, calling, ‘Glide over here’.

He spread his wings, cupping the wind beneath his feathers,
and glided toward Grandmother Eagle. An updraft caught him
and lifted him until he was soaring above the nest.

‘Come,’ Grandmother Eagle called from within the nest, ‘let us
eat together’,

Kwaaypaay shook his head and circled. ‘No. [ have spent
enough days in the nest. | want to warm my feathers beside Inya,
the Sun, and venture into the wide world beyond the Ah-ha’
Kwe-ah-mac’)

Grandmother Eagle was proud and happy, for she knew that
Kwaaypaay would truly be chiefl of people.

Mark 5. Bubien

@ a Explain these verbs in your own words (or look them upin a
dictionary if you are not sure of the meaning):

® SwWoop @ gaze
® scamper @ snatch
® squint ® soar
o glide ® spy

b What is the moral of the legend in Text 5G?

¢ Paraphrase (use your own words) and summarise the sto by

reducing it to half a page of writing, leaving out details and anythin
else which is not strictly necessary for the narrative, Consider whtreg
to start new paragraphs.

Y
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For Activity 9c

Summarising

Traditional tales - folk legends, fairy tales and fables — typically have
a structure of things happening three times, so that suspense is
created and the lesson is fully learned. When you are summarising a
story you do not need to say what happens every time an event is
repeated. Tales also often include dialogue, which is not needed in a
synopsis (summary) of the plot. Some of the description and naming
of people and places can also be reduced or removed, to allow you
to focus on what actually happens in the story.

@ To finish this unit, you will use ideas you have come across during the
previous activities to give a talk to the class.

a Choose one weather type and collect a list of vocabulary which
is relevant to a description of it, e.g. sparkling for frost, blazing for
sunshine. You can use a thesaurus to find longer, more interesting
words to use in place of everyday ideas. For example, there are
many more exciting words than wet or hot.

— - —
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b Think about what your chosen weather does, in terms of how the
landscape and wildlife respond to it, and how it makes people feel
when they look at it or are caught up in it. Describe what it’s like to
be both indoors and outdoors during this kind of weather. Add some
images: ‘A thunderstorm is like copper pans falling down stone steps’,
or ‘A sunset is as colourful as an artist’s palette’, for example.

&
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> ic. Use
¢ Plan your talk, of about three minutes, on your chosen top

the descriptive notes you have made, plus some €Xtra reﬂecu-:;}ls of
your own from personal experiences and mr:mnrie% You can 5::;]
research and add quotations from poems, OF statistics from factud
sources of information. Practise your talk with a partner ﬁrsE. an

get them to time you. Then you can add more ideas or g€t rid of
the less effective ones, depending on the length.

Give your talk, making sure that you speak slowly and clearly
enough for your audience to be able to hear and understand

everything you say. Try to put some intonation (expression and
variety of tone) into your delivery.

As you listen to the talks of the rest of the class, think how you

would rate their talk, on a scale of 1-10. Take into account:

® the interest and variety of the content (how engaging and
wide-ranging are the ideas?)

® the fluency and pace of the delivery (how well-connected is the
talk, and is the speed appropriate?)

® the clarity and expression of the voice (how clear is the
pronunciation and how varied is the intonation?)

Sl dinieud vwilll wal Ilic
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This unit looks at fantasy fiction, which includes magical events set in
a historically distant or imaginary world of either the past or the future.
Folk tales are traditional oral stories which contain legendary figures
and exaggerated events, Science fiction is set in a future and more
technologically advanced time. You will learn about story structure

and story openings, and plot summaries. The language tasks will focus
on relative clauses (introduced by who and which) and the use of past

tenses.
Xe J

Activities

@ a Work in pairs to list the science [iction or fantasy
stories in books and [ilms that you can remember.

b Discuss in class what you think makes these types of
unreal story so attractive to readers and viewers.

¢ Are any of the characters in thest stories
stereotypical? In other words, are any of them the
easily recognisable characters often found in this
sort of story, such as a lonely child who sees things
others cannot see, or an alien visiting Earth? Make
a list of the stercotypical characters which appear in
more than one of the stories you thought of.

a A cliché is a predictable idea, event or situation. Below is a list of some
of the clichés found in fantasy and science fiction stories: -
travelling back or forwards in time
arriving on a planet never before visited
moving to a new and strange house
having a dream which reveals something
being senton a mission to defeat someone or something
being rescued at the last minute
discovering a code or secret
being misjudged and banished.

a Think of the titles of books, films or television programmes in
which these ideas have featured.
b What do you think are the reasons for these typical events? Discuss

as a class.

¢ Talk in pairs about fantasy and science fiction stories and think of
some more clichés to add to the list.

(@
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The Messenger

This text is a traditional folk 1ale from South India.

The kingdom of Vijaynagar had not been enjoying good relations
with its neighbouring state for a very long time. Jealous opponents
of Tenali Rama, one of the king’s ministers and the most able of them
all, found it the perfect opportunity to damage his reputation. 50 |
they went about poisoning King Krishnadeva Rai’s mind against him.

£ % = & #

One day, when the king sat in his chamber_pondering over the
afllairs of the state, one of his courtiers came up and whispered into
his ear, Your Majesty, have you heard the latest?

The king was surprised and exclaimed, ‘No, 1 have not! What’s
going on?’

“Your Majesty, Tenali is in the pay of the neighbouring king.
He has been spying on us for them.’

‘What are you talking about?' asked the king angrily.

‘This has been going on [or a long time, your Majesty. But you
would not listen to a word against Tenali. He has cast such a spell
on you that you refuse to even think that he might betray you.’

“Tenali Rama is faithful to the kingdom. It is impossible that
he would do such a thing. You have been misinformed,’' the king
replied with confidence.

But the courtier convinced the king to take his accusation
seriously in those times ol great intrigue. The king promised to
investigate the matter and agreed that if Tenali Rama was [ound

guilly, he would be punished. But his heart was heavy and he

hoped that Tenali Rama would deny the charge.

% L E L W

The king sent for Tenali Rama the following day. Without
wasting time he immediately asked the minister whether he was in
league with the neighbouring state.

The question shocked Tenali Rama so much that he could not say
anything, When Krishnadeva Rai found that Tenali Rama had nothing
to say, he became angry and thundered, "Your silence shows your guilt.’

Deeply hurt that the king could doubt his loyalty, Tenali Rama
said that he refused to answer such a preposterous charge. This
made the king even more angry. He ordered Tenali Rama to leave
his kingdom. He could haw:l ordered him to be put to death for the
crime of treachery, but the kipg rf:s‘pEc[Ed Tenali Rama’s high status
and their previﬂus gﬂﬂd rﬂlatmnshlp. : '
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: TEnfali Rama did not say a single word in his defence and went away
with his head bowed in misery. When his enemies heard that Tenali
Rama had been expelled from the kingdom, their joy knew no bounds.

* * = & *

Tenali Rama reached the neighbouring state and met the king
ﬂ'_lﬂfﬁ- When Tenali Rama revealed his name, the king welcomed
him warmly. He had heard much about Tenali Rama’s wisdom.

F“t the king was surprised to see Tenali Rama in his court.

‘Raja Krishnadeva Rai considers me his enemy, so what are you
doing here?’

The minister replied, ‘Majesty, you are a learned man. You have
great strength. You are a good administrator and wish your people
well. Our king also possesses all these virtues. He regards you as a
friend and he has sent me to remove the existing misunderstanding
between us.’

The king was surprised. ‘Your king considers me a friend?

But our spies warned us that Krishnadeva Rai was thinking of
attacking us.’

Tenali Rama said, ‘Our spies have fed our king the same pack
of lies. That is why he has sent me to you. Has war ever benefitted
anybody?

The king believed Tenali Ramas story. He said, ‘1 do not want war,
either. But how can 1 believe that Krishnadeva Rai really wants peace?”

Tenali Rama suggested that the king send a messenger with
gilts and a message of peace to Vijaynagar. If King Krishnadeva Rai
accepled the gifts, it would mean that he, too, wanted to be friends.
But if he returned the gifts, then obviously he wanted war.

The king was impressed with this idea, and sent his special
messenger to Vijaynagar the next day.

r * k. J L] £

Meanwhile, King Krishnadeva Rai had come to know that
Tenali Rama was innocent and that the courtiers had conspired
against him. As soon as the messenger from the neighbouring
ctate reached him with costly gifts, he was delighted. He was full
of praise for Tenali Rama’s wisdom and sent his own minister with

s to the neighbouring state, with a request that the king send
back Tenali Rama.

When Tenali Rama returned to Vijaynagar, King Kiickiadevi Ras
welcomed him warmly and offered him precious gifts. He rewarded
him with an even higher rank in the court, that of chiel minister.
And he also swore that he would punish the wicked courtiers who

had poisoned his ear against his [avourite.

Adapted from www.pitara.com

@1
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I, make three lists:

of the Characters in
EhIl.I‘aCLEI'S in other
as films

Text 6A, including examples of similar
folk or fairy tales you have read of or seen

of the events n the st
happen in other fant

C of any lan
other fol

ory, giving examples of similar events which
asy stories or plays

s1age used which reminds you of the vocabulary found in
K and fairy tales,

@ There are five main sta
1 setting

character

problem

CIisis

resolution,

§¢s to story-telling:
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a Discuss in class why these five elemen

ts are all necessary for a
successiul narrative.

b Look again at Text 6A and identify the five narrative stages.

C Think of another folk tale which you know.

into your notebook and complete it with n
the story.

Copy the table below
otes for each stage of

Title of folk tale
Setting
Character
Problem

Crisis
Resolution

@ Imagine you are going to write a fantasy or science fi

; ction novel. Follow
the steps below and use the tp on the next page to

help you,
a First, decide on the type of story you want to write,
decide, look back at the list of clichés you
your lists of characters and events from Ac

To hE]p you
made in Pu:ﬁﬁq, 9¢ and
tivity 3,

b Make a plan for your storyline, usin

_ g the five headings from
Activity 4. Summarise what will hap

Pen in each stage of the story,
¢ Now decide on more details about the settin
and add them to each of the stages,

Q)

8 character ang plot,

I
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For Activity 5
Planning your story

* Choose settings which would be considered suitable for a sci-fi
or fantasy story because they convey the appropriate futuristic
or unreal atmosphere. Make sure you have mentioned when the
story takes place (what historical period, and what time of year)
and where (which country and what kind of location).

* Make sure your characters are recognisable types according to
the expectations for this kind of narrative fiction.

* The problem is likely to be a family issue or an external threat.

» What brings a story to a crisis is a difficult decision or dangerous
attempt which has to be made,

e The resolution is usually that everything turns out alright in
the end, after the difficulties and dangers have been overcome.
Because it is not possible to base a fantasy story on your own
experience, you need to think carefully about how to make it

sound convincing. Specific and descriptive details will help to
achieve this.

.. =\
Text
eeo \
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A science fiction synopsis

This story is set in the early 20th
century near London. The narrator is not
given a name. He witnesses the landing
of a cylinder space ship. It was launched
! from Mars. It opens to let out tentacled
| Martians. They assemble strange
machinery in the form of tripods. When
humans move towards the Martians, they
are incinerated by an invisible heat-ray.
The narrator flees the scene. He meets a

R R R T
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This map tells him a that another cylinder has landed. It cuts the
Narrat

or off from his wife.

These war machines defeat the army’s weapons and start to attack the local |
sommunities. More cylinders land across the English countryside and people f_]*_’e their
homes in the face of the invasion, Three of the tripods are destroyed by the military,
but soon all Organised resistance has been overcome. A Martian red weed appears. It
takes over the landscape. The narrator becomes trapped in a half-destroyed building.
He sees the Martjans from close by. They behave in a terrifying way towards the

umans they carch, He only narrowly escapes capture himself.

In t!'le end, both the red weed and the Martians themselves are defeated by

acteria. These do not exist on Mars and so have a fatal effect,

@ Text 6B is a synopsis of a science fiction story by H.G. Wells called
The War of the Worlds. In this activity, you will look at plot summaries

and relative clauses. Read the key point about relative clauses below
to help you.

@ There are places in Text 613 where a relative clause beginning
with who could have been used. For example, in the first paragraph it
could have said: ‘“The narrator, who is not given a name, witnesses ., .’
Find other examples of places where who could have been used.

b There are also places in Text 6B where a relative clause beginning
with which could have been used. For example, in the first
paragraph it could have said: ‘He witnesses the landing of a
cylinder space ship, which was launched from Mars.’ Find other
examples of places where which could have been used.

¢ Summarise the plot synopsis further by reducing it to only five
sentences. Make sure you keep the essential information. You can
also use compound connectives, but try to use relative pronouns
where possible.

Relative clauses 1

Using who or which in a sentence is @ way of adding extra information
about someone or something, using anqther clause containing a verb,
For example, in the sentence ‘They cautiously opened the box, which
had been locked for many years’, the main clause contains the verb
opened, and the relative clause contains the verb had beep locked:;

d
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the relative clause begins with the relative pronoun which. The use of
relative clauses avoids repeating the name of a person or thing, and
it improves writing style by producing a more interesting sentence
structure than is possible with simple sentences or compound
sentences using and. You should try to use this way of joining parts
of sentences in your own writing, as it is an important writing skill to
be able to form longer and more varied sentences.

@ a Write a plot synopsis of the story you planned in Activity 5, of about
half a page. Note that we talk about fiction in the present tense, so we
say, for example, he meets, not he mel,

b Consider some titles of fantasy or science fiction novels and films.
You can refer back to the titles you collected in
Activity 1 and look at the tip below to help you. 4
Discuss in class what they have in common as titles.
After careful consideration, give your story a name,

¢ Look at some science fiction or fantasy book
covers. Design a book cover for your novel. Think
of a suitable illustration to represent what it 1s
about. Also consider the use of colour, and the
type of lettering — size and shape, capitals or small
letters — for the title. Add your own name. Draw
and colour, or design on a computer and print, a
final version of the cover. This can be displayed on
the wall of your classroom.

For Activity 7b
Choosing a title

Titles should not be long, usually no more than five words and
often only one or two. They need to indicate what kind of story
they refer to, so that readers or viewers know what genre (category
of writing) they belong to. Good titles sound intriguing but do not
give away exactly what will happen or what the outcome of the
story will be, so ‘The War of the Worlds’ is better than ‘A Martian
Invasion’ or ‘The Defeat of the Martians'. It is also more memorable
because it contains alliteration. (See also the tip on page 20 in
Unit 2 about story titles.) Notice that in titles the nouns, adjectives
and other important words have capital letters, but the grammar
words (articles and prepositions) do not, except for the first word.

&
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Bilbo Baggins, a quiet and respectable hobbit, is paid
a surprise vigit by the wizard Gandalf, who offers
him the chance to go on an adventure to the Lonely
Mountain with thirteen dwarves to recover treasure
suarded by Smaug the dragon. Bilbo accepts with
Uncharacteristic bravery and determination, both

'.:'f which he will need on the long and challenging
journey. But will he succeed?

Write a blurh fory

For Activity 8
Writing a blurb

our novel after reading the tip.

The aim of a blurb, printed on the back cover of a book, is to
attract readers but without giving away exactly what will happen in
the story or how it will end. It mentions the main characters and
their general situation, and tries to make them sound interesting

and exciting enough to arouse curiosity. Blurbs often end with a
question mark or an ellipsis [...].

4-@ A tagline is a memorable phrase which sums up the idea a film is
based on and which appears on publicity posters for the film_ Below
are the taglines for some well-known sci-fi films, Choose your favourite

and explain why you think it was so successful in attracting people to
see the film.

e You'll believe a man can fly!  Superman

o A long time ago, in a galaxy far, far away ...  Star Wars
¢ To boldly go where no man has gone before.  Stgr Trek
e The truth is out there. The X-Files

e We are not alone.  Close Encounters of the Third Kind

Imagine your novel is going to be made into a film. Write an
interesting tagline to go on the poster to make the fil

m sound exciting,
Use the tip on the next page to help you.

i
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For Activity 9
Writing a tagline

Consider how you will punctuate your tagline. Notice that some
taglines are not completed with a full stop but end with an

ellipsis [...], which creates mystery. Question and exclamation marks
can also be used for effect (e.g. ‘Is seeing really believing?). Yet

'f‘.eem*mgly factual statements can sometimes be more intriguing, as
in the example ‘Nothing is what it seems’.

@ Read the key point about beginning stories and then practise these
new types ol story openings.

a Write five opening lines for your fantasy story which start in the

middle of a conversation in direct speech between two mairn
characters.

b Now write five opening lines [or your fantasy story which start in the
middle of an event or series of actions.

¢ Exchange your openings with your partner, and discuss which would
work better for the story you have planned, starting in the middle
of the dialogue or starting in the middle ol the action. Perhaps you
will decide that neither of these types of beginning would be right
for your story, and that a standard opening, describing character or
setting, would be better; if so, say why.

Beginning stories

There are ways of beginning a story other than describing the setting
or the characters. Stories can start, for example, in the middle of a
speech:

‘| think that's a completely mad idea and | refuse to have anything
to do with it," said my elder brother.

They can also start in the middle of the action:

The time had come, and as the clock struck midnight, they put on
their masks and the procession began to wind its way up the side
of the cliff. '

()
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These are effective ways of starting a story because they
'Mmediately involve readers by engaging their curiosity
making them want to find out who the people are and Whet
has already happened.

It is a review of a fantasy

Text 6C is a cutting from the book review page of a magazine.
horror story.

The line-up of supernatural characters and

events include the usual favourites: ghosts,
time travel, monsters in the attic, dead bodies

Nightmare Attic by Amy Villiers is written in  benton revenge, disappearing visitors, strange
a rather old-fashioned style, which is tradi- noises in the night. Though these are all
tional for horror stories set in the distant past  predictable, there is enough going on to keep
but is not engaging for younger contemporary  up the pace and provide variety. The tempta-
readers. Much of the dialogue is also awkward  tion to pile on the gore has been resisted and,
and entirely unnatural, and there's far too  most importantly, the reader is kept guessing
much of it. The book would also benefit from  about the outcome of the story.

less description about the house and more The authormanages to build up suspense and
information about its inhabitants, the living  the ending is worth waiting for. Those who enjoy
ones, as it's hard to identify with the family  classic horror and campfire ghost stories will
when we're told so little about them. certainly appreciate this addition to the genre.

@ First read the key point about quoting from texts to help you with this
activity. Then quote from Text 6C the phrases that tell us:

a what makes a horror story successful

b what can be the weaknesses of a horror story

¢ what is unsatisfactory about the dialogue in the book being reviewed.

Use of quotation

u are asked to quote evidence from a passage, as you are
am questions, you need to find exactly the
nor shorter than is necessary to answer

When yo _
often asked to do in ex

right phrases, neither longer

D) y
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the question. Copy them accurately from the passage, putting them
between inverted commas to show that they are quotations. The
identified phrases can be given on their own as a list in short answer
questions. Always look for all the possible evidence in a text rather
than just the first one or two you find when you reread it. You need
to copy punctuation accurately as well, if there is any included in
your quotation. If you want to shorten a quotation by removing
unnecessary words from the middle of it, you show that you have left
out words by using this ellipsis sign [...] in place of the missing bit.

Think of two characters in your story who would be likely to talk to
each other in direct speech.

Think of the best time to use a piece of dialogue between the two
characters, i.e. a dramatic moment in the action or at the climax of

your story.

Write the dialogue which takes place between your chosen
characters at your chosen moment. Try to make it sound natural by
thinking about how people really speak to each other. Use the tip

on dialogue in stories to help you.

For Activity 12c
Dialogue in stories

When people speak to each other in real life, they don’t keep using
each other’s name, Too many repetitions of the characters’ names is
therefore a sign of unnatural dialogue in stories. If you set out your
dialogue properly, you don't need to give the name of the speakers
because after the first line the reader will understand that they are
taking it in turn to speak.

Too much dialogue will turn your story into a play and reduce its
effect as a narrative, so use it sparingly for important utterances at
key moments. _

In frightening or surprising situations, people do not normally
speak at great length, but they do more than just make noises like
‘Argh!’ They usually manage to finish their sentence rather than just
stop in the middle (represented by an ellipsis [...]). Also remember
that, however exciting an event is, you should not use more than
one guestion mark or exclamation mark. Noises like ‘Eek!’, dots and
multiple question or exclamation marks are all features of comic strip
speech, where there isn't room for many words in a speech bubble so

punctuation is used rather than words to convey strong emotion. '6}

4
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1Lt . ' 111 i‘UE
@ ‘ﬁsmm‘ﬂ““g Which students often find difficult when writing ﬂarﬁ:i[ems
'S the sequence of past tenses. There are four past tenses and St;:
¢ Often unsure which one to use in their sentences. Read the key

POt below aboyt Past tenses in stories before you do this actvity.

3 Nowwrite four separate sentences, one for each of the past tenses

talked about i (he key point, which show how each one is used.

L{:'_Dk agam at the example in the key point below of a piece of

Wriling containin g all four past tenses. Write your own example
sentence which includes all four past tenscs.

€ Look back
Activity 1()

at the work you did on the opening of your story in |
. What type of beginning did you decide to write? Write
your first three sentences. Check that they are in the appropriate
Read the key point below on narrative tense.

tense or lenses.

Past tenses in stories

* Present perfect - The present perfect is used when the action is
not completed or when the time an action took place is not given
(e.g. ‘I have seen them before’, ‘he has almost finished").

* Past simple - The past simple is used when an action was completed
at a specified or understood time (e.g. ‘I did it yesterday evening’).

* Past perfect - The past perfect is used when an action was completed
before another action in the past (e.g.‘l had visited the house many
times before the night | heard the strange noise in the attic’).

* Past continuous - The past continuous is used for an action that
was ongoing before it was interrupted by another action (
watching television when there was a knock at the door"),

e.2. | was

This piece of writing contains all four of the past tenses: After. | had
investigated the room at the end of the corridor, | was feeling very
frightened, so | ran away, and have never returned.’

Narrative tense

Some authors write narrative in the present tense, called the
present historic, to give their story a sense _::-f immediacy, and
students often think that they can write their story i|_1 the present
tense too. It is very difficult to remember to keep Fhls up, however,
and stories begun in the present nearly always switch to the past
tense after a few lines, or they keep jumping between the two,

?
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thf—':l is confusing for the reader. It is more natural to start and
stay in the past for an account of something which has already

happened. Dialogue can be used to create a sense of the story
happening now.

@ a You have now done a lot of preparatory work on your own fantasy
or sci-i1 story. Look back through your notes and plans, and
use them to write the opening chapter for your novel, of about
two pages.

b Swap drafts with your partner and act out being the teacher:
say whether you are gripped and would want to read more, give
advice on how it could be improved, and point out any errors of
expression you have noticed.

¢ Write a final draft by hand or on a computer, and check it carefully
before giving it to your teacher. Take note of the advice in the tip
box to help you with your writing.

3
Tip

For Activity 14¢
Common errors in narrative writing
Watch out for the following as you write your story.

Grammar errors
e ‘Me and my friends’ or ‘| and my friends". It should be / not me,

because it is the subject of the verb, and it is not polite to put
yourself first, so the correct expression is ‘My friends and I'.

e Starting sentences with And, But and So. These are connectives
to be used within compound sentences but they do not usually
begin sentences.

e Forgetting that some plural nouns are irregular, e.g. teeth and
mice, and that in nouns ending in a y which is pronounced as
a syllable, e.g. mystery, the y changes to jes to make it plural:
mysteries.

e Confusing where | were [ we're; there [ their [ they’re; there’s |
theirs; your | you're; too [ to | two. Make sure you know the
difference between these commonly confused words.

e Putting this before something you have not mentioned yet,
cuch as ‘and then we came across this house’, or ‘then this man

suddenly appeared’.

()

=2Cdnnea wiin vaimoad




(D camy
& Mbridge Checkpoint English 7

I:'unctualinn and presentation

Forgetting to s

Y et out dialogue so it is clear who is speaking and
Whlth ward

. S are actually being spoken. Remember to start a new
line for a change of speaker. Put thoughts in speech marks too,

as these need to punctuated as well as words actually spoken
out loud.

Poor letter form
of on the line,

Wrong use of Capitals, e.g. using a small / for /, using a CEP“?'
letter for no reason, forgetting to give names of places a capital.
Writing a lot of, in front of and in fact as one word, or writing
nevertheless as three words and indeed as two words.

ation, e.g. writing j and p above the line instead

‘Jm:ahulary
* Using made-u

P words is not a good idea, even if they can be
found in online dictionaries, e.g. humongous or ginormous, as
these could make your story more comic than sinister.

Certain adjectives (especially nice, big, small, good and bad)

are too vague to give a clear picture to the reader and are best
avoided. Use more precise descriptive words instead. Generally,
words of more than one syllable are mare interesting and evocative,
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In this unit you will be invit
your garden and what lives

and personal accounts. Yo
vocabulary sk

ed to think about your natural surroundings,
in it, as a stimulus for writing poems

; u will practise your comprehension and

llls, learn more about commas, and look at prepositions.

e S —

Activities

@ a Inyour notebook, list the creatures which you find in and around
your home, such as flies and squirrels. Write next to each whether

they are an insect, mammal, rodent or reptile. You

check the definitions of these.

may need to

Underline in red the ones which you dor't like and try to avoid,

and underline in blue the ones which you don’t mind or maybe
even like.

¢ Compare lists and preferences with the rest of the class, and discuss
wh‘:,F some creatures are liked and others are disliked,

-l\"t\

&2

8o
Edit  Wiew

History Bookmarks Help

el ©

A rattling experience

There was a rattlesnake sunning itself
on my back porch yesterday morning,

a western diamondback about a metre
'Iﬂng. [ walked out there barefoot

and half asleep, clutching coffee and
newspapers, and almost stepped r.:mlits
head. My right foot was beginning its
blind descent when I heard the rattle,
and, before my conscious brain had time

to react, my body leaped back into the
house and slammed the door. The snake,

of course, was as startled as | was and
beat a slithering retreat,

For the past two months I have lived
on five acres of unfenced desert outside
Tucson, Arizona. There are dozens of
isolated houses dotted around but the
land in between has been left largely
intact since primeval times. Through

Scanned with CamSc
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my study window | have seen dozens
of varieties of lizards; 1 have shaken a
Scorpion out of my shoe and chased a
tarantula out of the kitchen.

But it’s the rattlesnakes that dominate
my perception of this landscape. Their
venom, although seldom fatal to a
healthy adult within reach of hospital,
Causes excruciating pain, sickness and
Permanent tissue damage. They won't
bite unless severely provoked - or
trodden on - but the threat never leaves
one’s mind. I am often asked why on
earth I live in such a place, but T enjoy the
presence of rattlesnakes and the wildness
it implies.

At present, the rartlesnakes

are preparing for hibernation and
increasingly I am finding them in the
house, attracted by the heat and the .
rodents that come here to Enaw, nest, I lowered it into an ice chest and
burrow and steal my food. That is a little slammed the lid shut with the pole.

too close for comfort, but what to do? My plan was to release the snake

In the absence of an ideal solution | in a beautiful canyon in the mountains

now keep one or two rattlesnakes around  yhere [ camped last summer. I got there
and relocate the others. I fashioned-a—_

and found it had been bulldozed of its
noose at the end of a long pole and vegetation, closed to the public and
snared a snaké around its middle. It litered with hideous condominiums and
struck at the pole and I saw a blur of giant concrete carports, I let the snake g0
pink from its mouth and felr the sharp

: at the entrance gate,
knock of its fangs against the wood.

Richard Grant

e Read Text 7A. Using your own words, answer the tollowing questions,
Read the key point on answering comprehension questions to help you.

a What happened when the writer heard the rattle of the snak o 4
described in paragraph 17

b Why do rattlesnakes bite and what are the effects, a5 described in
paragraph 37

¢ How did the writer capture a snake, as described in paragraph 5?

D
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Answering comprehension questions

When you are asked to say what happens in a passage, it is your
comprehension (understanding) which is being tested. If you simply
repeat the words of the passage, you are not showing that you have
understood its meaning, so that is why you must change as many
of the words as possible into your own words when you give an
answer. Use synonyms where you can, or at least change the order
of the words where it is not possible to use different ones. Your
paraphrase should not be any longer than the original phrases, and
preferably a little more concise. Answer in full sentences, beginning
with ‘The writer . . . * or ‘This happens because . . . ’, according

to the way the question is phrased. Sometimes comprehension is
tested by your being asked to select words from the passage which
show something. Then you may answer by quoting phrases from the
passage, using inverted commas to show your answer is a quotation.
See the key point about the use of quotation on page 78 in Unit 6.

o a Give synonyms for the five words in bold in Text 7A. You may need to
use a thesaurus to help you. In each case, choose the word which fits

best into the passage and is the right part of speech.

b Find and quote the words in the passage which mean:

downward movement way of seeing
aware long-lasting
shiding seriously
ancient made angry
govern winter sleep

¢ On a copy of Text 7A, circle all the uses of itsand il’s in the passage.
With a partner, work out what it means in each case, and the rule
for when it does and doesn't need an apostrophe. Then write two
sentences, one containing ifs and one containing it’s.
o On your copy of Text 74, circle in a different colour the commas in the first
para graph of the passage. Work out with a partner the three different ways

they are being used. Use the key point on using pairs of commas on the
next page to help you, and also look back at the key point on commas on
page 57 in Unit 5. Now write out and complete the following statements:

a The first use of commas 15000
b The second use of commas s to . ..

¢ The third use of commasis to. ..

@\

Scanned with CamSc



~)
)

Using Pairs of COmmas

Commas are (e SCissors: they are used in pairs to show cuts in the
Sentence where words, phrases or clauses can be removed from

the sentence Without damaging the grammar. This means that when
the words within the pair of commas are removed, there should stil
be a complete >entence left behind when what is left is joined up.
For example, look at the following sentence: ‘Rattlesnakes are, you
must admit, 0mething you wouldn't want in your house’. If you

Eake OUt the words between the commas, you still have a sentence:
omething you wouldn’t want in your house’. This is

still has tg make sense,

@ A shape poem is one in which the

4spect of the subject of the poem,
about a snake.

layout of the words reflects an
You are going to write 2 shape poem

describing your snake, which can be any

type of snake you wish.
€xperience with snakes.

Think about your own

S §
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a a Read Text 7C on the next page. Using your own words, summarise
in one sentence each:

i how the boy found scorpions

i what happened when he did

iii how he felt about scorpions.

Find the words or phrases in the first paragraph which best describe

e scorpions. Some of these are similes or

the appearance of th
hey make effective descriptions, as long as the

metaphors, because
comparisons are appropriate.
orpions he, and he talks to the reader as you.

¢ The boy calls the sc
n this use of personal pronouns? What do you

Can you comment 0
think it adds to the account?

&
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The world in a wall

Text 7C is a passage [rom My Family and Other An
Durrell. It gives a child’s account of studying a creature
on a Greek island,

The shyest and most sell-effacing of the (_
wall community were the most dangerous;
you hardly ever saw one unless you looked
for it, and yet there must have been several
hundred living in the cracks of the wall.
Slide a knife-blade carefully under a piece
of loose plaster and lever it gently away
from the brick, and there, crouching
beneath it, would be a little black scorpion
an inch long, looking as though he were
made out of polished chocolate. They were
weird-looking things, with their flattened,
oval bodies, their neat, crooked legs, and enormous crab-like
claws, bulbous and as neatly jointed as armour, and the tail
like a string of brown beads ending in a sting like a rose-
thorn. The scorpion would lie there quietly as you examined
him, only raising his tail in an almost apologetic gesture of
warning if you breathed too hard on him. If you kept him in
the sun too long he would simply turn his back on you and
walk away, and then slide slowly but firmly under another
section of plaster.
[ grew very fond of these scorpions. 1 found them to

be pleasant, unassuming creatures with, on the whole,

the most charming habits. Provided you did nothing silly

or clumsy (like putting your hand on one) the scorpions
treated you with respect, their one desire being 1o get away
and hide as quickly as possible. They must have found

me rather a trial, for 1 was always ripping sections of the

plaster away so that | could watch them, or capturing them

and making them walk about in jam jars so that [ could

see the way their feet moved. By means of my sudden and

unexpected assaults on the wall I discovered quite a bit

about the scorpions.

imals by Gerald
in a garden
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o a Look at the use of the words as and like in Text 7C, which have
been underlined. Asand like are both used to make comparisons,

but what is the difference in the way they are used? Here are some
more examples:

She laughs as I do. = She laughs like me.
It walked like a crab. = 1t walked as a crab does.
Decide with a partner what you think the rule is.

b Now write three sentences of your own about scorpions, using as

(or as if or as though) and like, 1o show that you have understood the

grammatical difference (i.e. that as must be followed by a verb, but
like is followed by a noun or pronoun).

@ The words in bold in Text 7C are prepositions. In this activity you will
look at how they are used. First read the key point about prepositions
on the next page to help you.

a Copy the table into your notebook and complete it with the
prepositions from the passage in the correct column.

Prepositions which . . .

show position convey ideas belong with a verb

on the table in conclusion make up

b Sometimes the choice of preposition changes the meaning of
a phrase, e.g. ‘in the beginning’ (time) and "at the beginning’
(place). Copy the sentences below into your notebook and choose
the possible prepositions that could go in the gaps. Explain the
different meanings in each pair.

i She didn't think she could finish the work time.
She didn't think she could finish the work time,
I the way, I don’t like scorpions.

the way, [ saw a scorpion.

iii 1 didn’t think much her,
I didn't think much her.

iv the time they arrived, it was all over.
the time it didn't seem possible.

v I have something my mind at the moment.
I have it mind to do something about it.

®

v
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C Th -
© PTepositions between and among are often confused. Copy

th _
e Sentences below into your notebook and choose the correct

:i I;]e wallis oy garden and the neighbour’s field.

... Y mother told us to share the sweets ____ the three of us.

o You and me, I don't believe he is telling the truth.

'V The teacher told the studen ts that they could talk
themselves unti] she returned.

vV There is not much difference the alternative suggestions,
but I think there should be a vote the club members.

Prepositions

Prepositions are words that teil us the position of things, physically or
as ideas, or words that follow or add to the meaning of certain verbs.
Prepositions need to be followed by a noun or pronoun,

* They can specify where one thing is in relation to another, e.g. The
scorpion is under the plaster.

* They can be part of a phrase which conveys an idea rather than in
place e.g. on average, in conclusion, beyond all doubt,

* They can follow a verb which takes that preposition, e.g. interested
in, look for. Verbs which have a similar meaning often take the
same preposition, e.g. occupied in, engaged in, absorbed in:
search for, hope for, long for.

 They can be a fixed part of a phrasal verb, one which has a special
meaning because of the preposition(s) which follow it, e.g. look
forward to, put up with. '

Many prepositions have to be learnt because there is no obvious ryle
for their use, e.g. he got out of the car but !1& got off the bus; on foot
but by bicycle. Sometimes, however, ‘there rE: a rule, e.g. ‘between’
applies to two things or people, but ‘among’ must be used if there are

more than two.

@
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This is the beginning of a poem about a tortoise.

Baby tortoise

You know what it is to be born alone.
Baby tortoise!

The first day to heave your feet little by little from the shell,
MNot yet awake,

And remain lapsed on earth,
Not quite alive.

A tiny, fragile, hall-animate bean.

To open your tipy beak-mouth, that looks as if it would never open,
Like some iron door:

To lilt the upper hawk-beak from the lower base

And reach your skinny little neck _

And take your first bite at some dim bit of herbage, ;

Alone, small insect, 3
T, y . s L e A e Sy . e i [0

Tiny bright-eye, A BRI N -‘?"1":}_,% A3

y 1 -'!I %,
Slow one. =) \. +;,;r . '*

To take your first solitary bite
And move on your slow, solitary hunt.

Your bright, dark little eye

Your eye of a dark disturbed night,
Under its slow lid, tiny baby tortoise,
So indomitable.

No one ever heard you complain.
D.H. Lawrence

@ Read the poem extract in Text 7D, noticing particularly the images.

a List the five different things the tortoise, or parts of the tortoise, are
being compared to in the poem.

b Choose the comparison that you think is most effective and
appropriate, and write a sentence explaining why.

¢ Can you think of an image of your own which compares a tortoise
or part of a tortoise to something else? Write it down and share it
with the class.

@
e y
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l @ 4 Choose

one of the photographs below and make notes of ways to

{IESE i % - i a k-] -
ribe the creature’s movements, including images.

__—_—__
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b Hnw aifid some ideas for how you could describe its appearance,
including images.

¢ Write a poem in free verse, in the style of Text 7D and about the
same length, about your chosen creature. Address it in the same
way as the tortoise is addressed, i.e. the second person as you.

)

Lost in the outback

In this extract from James Vance Marshall’s novel Walkabout, two
children, Mary and Peter, are alone in the outback, the vast exparse
of uncultivated land in Australia.

At first the going was easy. Close to the stream, rocks of granite
and quartz provided safe footing; and the trees, sprouting from
every pocket of clay, were thick enough to give a welcome shade,
but not so thick that they hindered progress. Mary pushed

steadily on.
Soon the gully became wider, [latter, fanning into an open

plain. Another tiny river joined theirs, and together the two of
them went looping away down a shallow, sand-fringed valley. In
the middle of the valley the undergrowth was thick; luxuriant.
Brambles and underscrub slowed down their progress. But Mary
didn't want to lose sight of the stream. Determinedly she forced

a way through the tangle of vegetation, turning every now and
then to give her brother a hand. Ground-vines coiled and snaked

and clutched at their feet; the decaying trunks of fallen trees
perversely blocked their path; but the girl kept on, sorting out a
line of least resistance, holding back the lower branches to protect
Peter from their swing back.

To start with — at least for the boy — it was an amusing game;
part of their Big Adventure. They looked in the stream for
fish: but the fish, such as they were, were asleep: invisible in
the sediment-mud. They looked in the trees for birds; but the ] |
birds had vanished with the dawn. They looked in the bush for | |
animals: but the animals were all asleep, avoiding the heat of - |
the sun in carefully chosen burrow, log or cave. They looked |
among the riverside rocks for lizards; but the reptiles heard their
clumsy approach, and slid soundlessly into crack or crevice. The
bush slept: motionless: silent: apparently deserted. Drugged to
immobility by the heat of the midday sun.

®
@ 4

Scanned with CamSc



T S ——

( (;3‘)! Cambri
ambridge Checkpoint English 7

@ Listen to Text 7 being read out loud, and concentrate of e

50.1.1 nelsof ! he words and the grammar structures. With a partner,
examples in Text 7F of:

a
b

find

alliteration (words close together which begin with the same sound)

assonance (words close together which repeat the same vowel
sound)

pPersonification, i.e. objects described as if they were human or
animal (this can make them seem more threatening)

d things described using triple structures, i.e. three adjectives, verbs
or adverbs (this can emphasise their importance)

€ vocabulary or grammatical structures that are deliberately repeated
(ﬂllﬁ can draw attention to the drama or seriousness of a si I.l.lE!.!.‘IlZH'l)+

@ Plan a piece of personal, reflective writing which gives an account of
an experience you had outdoors, when you encountered something
in your garden or near your home or in a park. Read the tip about
making it feel real to help you. You can refer back to Texts 7A, 7C
and 7E as possible models for the structure.

For Activity 12
Making it feel real

Text 7E comes from a work of fiction, but it sounds like informative
writing because it is factual and descriptive. Your writing should
use the first person and give the impression that the event really
happened — even if it didn’t — through the use of specific detail. It
should contain some description of the setting and of whatever it
was you saw, to make the location and creature imaginable to the
reader. It should also include your thoughts about the encounter,
both at the time and afterwards. Perhaps it changed your mind
about whether you liked or disliked the creature.

You can practise using stylistic effects and poetic devices
too: triple adjectives; repeated grammar structures; alliteration;
assonance; personification. Repetition is permissible when it is being
used deliberately by the writer to create a particular effect.

_d
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In this unit you will read about some famous adventure journeys so that
you can compare them and practise writing this kind of story. You will
look at the difference between active and passive verbs, and learn more
about commas, relative clauses and the apostrophe of possession.

Y

Activities

a Quests, which are the basis for many '
games and much children’s literature,
are a popular form of fantasy
which involves a journey through
perils to reach the goal of finding
something lost or precious. The tales
are [ast-moving, with a set structure
and character types, and they use
symbolic names, objects and numbers.
They often also include prophecies,
spc!ls, dreams, maps and clues,

a Think of stories (some may be
films) where the characters set oll in
search of something, and say what it is they are scarching for.

b How do such stories usually begin, and how do they usually end?

¢ What are the typical characters and events in such stories?

Adventure quest characters
e There are usually more male than female main characters.

e There is usually an old man, who is wise and who will guide the
hero, or who is about to die and has a secret to pass on.

The hero is typically an innocent and inexperienced young man
who is chosen because of his bravery and trustworthiness to go
on a quest for something to save the country from the threat of an
avil monster or tyrant. He will grow up while away and return home

iser about the ways of the world. _ +
?E\e hero takes a loyal friend with him, who is often a servant rather

than an equal, and less intelligent but useful.

@1
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* These three types of character (the old man, the hero, and the
hero’s loyal friend) remain on the side of good throughout the
Story, but they will be tested and will have to undergo fearful
experiences and life-threatening dangers, such s fighting duels, I
order to be victorious in the end.

* There will usually be two types of evil character: a powerful lord
orwitch and the underlings who carry out their commands of who
have fallen under a spell.

* Finally, there are helpful characters met on the journey who appear
briefly to give important information, wamings or aid to the hero.

T

Text 8A

Plot synopsis 1

This is the storyline of the magic adventure novel The Lion, the Witch
and the Wardrobe, by C.S. Lewis, the first in a series of stories about the
land ol Narnia. 1

In 1940 [our siblings — Peter, Susan, Edmund, and Lucy — are
evacuated [rom London to escape the bomb attacks of World
War 11. They are sent to live with a Proflessor, who lives in a large
house in the countryside. While the four children are exploring
the house, Lucy looks into a wardrobe and discovers a portal to a
magical world, which is named Narnia. The landscape is covered
by snow, as it is under a spell of ‘always -
winter and never Christmas’. There
Lucy meets a faun named Tumnus, who
invites her to tea in his home and tells
her he she should be reported to the
tyrannical White Witch, the Queen of
Narnia, who captures humans.

When she returns to the real world,
Lucy’s siblings do not believe her story
about Narnia, but her unpleasant elder
brother, Edmund, follows her through
the back of the wardrobe on her next
trip and is met by the White Witch,
who enchants him with sweets. She
encourages him to bring his siblings to
her in Narnia by promising that he can
rule over them. Edmund returns home

- - YT,
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and lies to Peter and Susan, spitefully denying Lucy’ claim about
the existence of Narnia. ‘B"M A

Eventuglly all four of the children enter Narnia together while
hiding?ﬁ‘me wardrobe, Lucy discovers Mr Tumnus has been
imprisoned by the witch and asks her siblings to help her to find
him. They meet Mr and Mrs Beaver, who invite them to dinner and
recount a prophecy that the White Witch’s power will fail when
four children - two male and two female — fill the four thrones at
Cair Paravel. The Beavers tell of the true king of Narnia - a great
lion named Aslan — who alter many years’ absence is now ‘on the
move again’. Edmund sneaks away to see the White Witch, whose
castle is filled with the stone statues of her former enemies.

The Beavers, realising where Edmund has gone, lead the other
children to Aslan. As they travel, they notice that the snow is
melting, indicating that the White Witch’s spell is breaking. This
is confirmed by Father Christmas, whom they encounter on the
way. The children and the Beavers meet with Aslan and his army.
Peter takes part in his first battle with a sword given to him by
Father Christmas, killing a woll who threatens Susan.

The Witch approaches to speak with Aslan, insisting that
according to magic tradition she has the right to execute Edmund
as a traitor because he has escaped from her power. Aslan speaks
with her privately and persuades her not to put him to death. That
evening, Aslan secretly leaves the camp but is followed by Lucy
and Susan. They discover that Aslan has offered his own life in
exchange for Edmunds. Aslan is tied to the Stone Table and then
killed by the Witch with a knile. The following morning, however,

Aslan is miraculously alive again, because someone who willingly
dies in the place of another is allowed to return to life.
Aslan allows Lucy and Susan to ride on his back as he hurries

to the Witch’s castle. There he breathes upon the statues and they
come alive. Peter and Edmund lead the Narnian army in a battle
against the White Witch’ army, but they are losing until Aslan
arrives with the former statues as reinforcements. The Narnians
defeat the evil army, and the Witch is killed by the victorious Aslan.
The children are named kings and queens of Narnia.

Several years later, and now adult, the siblings go hunting for a

White Stag_Suddenly, tree branches turn into coathangers, and they
find themselves back in the wardrobe as children again.

RN,

faun @ mythical foarest spirit, half human and half goat l
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@ d Doeg Text 8A remind
are the similarities?

b How '
Lf?h Yhany different animals are referred to in the story? Why do }’_ml}
kit is common (o use talking animals in fantasy and quest SLOFIES:

: ? What
you of any other stories that you know? Whe

c : 1 # L
C;j 24 t"hc table below into your notebook and complete it, saying
) :iat Kind of character you would expect the types of animal to be,
Judging from stories that you know, as well as Text 8A.

_Animal Character
wolf

| fox

lion

deer

owl
rabbit
cat

snake

d Entry into another world by a strange route is common to many
adventure fantasy stories. List other examples you can think of.

e Judging from stories that you know, as well as Text 8A, what do you
think the following symbols represent in adventure quests? '

@rIe

@ In this activity you will look more closely at the vocabulary in Text 8A

a Find the following five words in Text 8A (they are in bold in the
passage). Give synonyms for them which fit the context and are the
same part of speech. You may need to use a thesaurus to help you

(Look at the key point on synonyms and vocabulary on page 130 in
Unit 10 as well.)

evacuated portal sneaks encounter reinforcements

b Now find the adverbs in Text 8A , which are in italics, Work in pairs
to decide what the rule is for why some end in lyand some end |
in lly. Look at the key point about adverb endings on the next
to help you.

3

page
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Adverb endings

Adverbs are formed from the adjective by ‘adding lv, for example

mysterious =» g’?gteriﬂusm Those which appear to end in lly have ly
added 1o an adjective which already ended in I, Therefore making it_
double, for example faithful = faithfully. There are some exceptions to
this rule, such as fast, hard and seldom, which are adverbs although
they do not end Tn Ty. You also need to know that if the adjective ends
in ic, as in frantic, dramatic and specific, for example, an al is usually
added as well, so that the adverb form is frantically, dramatically

and specifically. Note that adverbs never end in ley, though this is a
common misspelling.

¢ There are several negative prefixes in English. A prefix is a group of
letters which can be put on the front of a word to add to or change
its meaning. Copy the table below into your notebook and put the
words in the correct column according to which negative prefix
they take (some have more than one possible answer).

atlows appropriate belief confirmed cover
lead pleasant possible rule courage
dis in or im mis un

@ This activity focuses on aspects of gramsnar in Text 8A.

a In addition to who and which, which you looked at in Unit 6, there
are two other words which can be used to make relative clauses, as
shown in the sentences below from Text 8A:

“This is confirmed by Father Christmas, whom they encounter
on the way.’ _ . .
‘Fdmund sneaks away to see the White Witch, whose castle is
filled with the stone statues of her former enemies.’

Try to work out why these words are being used here instead of who.
Then read the key point on the next page and write two sentences
of your own, using whose in one and whom in the other, showing you
have understood how they are used.

@?\
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Relative clauses 5
;’:Eue hpa;E:EEE? that_ relative clauses can begin with who or which
as in thge i U"'F 6). They can also begin with whom or whose,
Father Ch F-:xampieg In Activity 4a. In the first example, whom refers to
fhig aca ristmas, but as Father Christmas is not the person performing
Encnunf . ﬁf the verb (encounter) because it is the children who
also uaeir flm' we need the word whom not who. The form wh?m is
e secr, dnllnwmg d preposition (e.g. to whom it may cuncerr}}: In
put Withr: Emwplet whose = ‘belonging to whom', and when it IS
belongi castle’ to give the phrase ‘whose castle’, it means the castle
elonging to the White Witch'. Whose can refer to either people or

things, because *of which' doesn't have its own separate form, as in
the example ‘the house whose gate is broken'.

For Activity 4b and 4c, first read the key point on active and passive

1'E1':I}s on page 101. Now look at the underlined verbs in Text 8A,

which are passive (e.g. " . . the Witch is killed by the victorious

:"Lﬁlafl'}. Copy and complete the following sentences with the

passive form of the verh. Remember that to form the passive you

use the verb bein the appropriate part and tense, followed by the

past participle of the main verb (e.g. ‘He was wanted urgently’,

where wasis the past tense of the verb be, and wanted is the past

participle of want).

i When she returned, Lucy’s story about Narnia
(not believe).

i Edmund (encourage) to bring his siblings to Narnia.

iii The four thrones must (fill) by two girls and two boys.

iv. The other children (lead) by the Beavers to Aslan.

v The White Stag (hunt) by the children when they found
themselves back in the real world.

Write the following sentences in your notebook, changing the
passive verbs to the active form. For example, for “The evil army

is defeated by the Narnians’, you would write ‘The Narnians

defeat the evil army’. You may have to make other small grammatical

changes.
i The country is named Narnia.

ii Lucy is met by Mr Tumnus.

iii They were invited to dinner by the Beavers,

iv The two girls were allowed to ride on Aslan’s back.

v The statues were brought back to life by Aslan’s breath.

®
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Active and passive verbs

The active form of the verb specifies or emphasises who is performing

the action (e.g. ‘The children escaped’). It is also a shorter form

hecayse the passive form requires one more verb part, so is less

concise. However, it is sometimes necessary to use the passive. We

use the passive when:

. th}a performer of the action is unknown

* jtis notimportant to know who the performer is

e amore formal and official style is required (e.g. ‘The winner will be
declared").

We can still use the passive when the performer is known and

we want to say who it is. We do this using the preposition by to

introduce the performer of the action (e.g. ‘They were taken there

by Aslan’).

P

&

Plot synopsis 2

Quest stories often involve travel by sea as
well as overland. This is the storyline of an
adventure novel called Treasure [stand. Note
that the commas have been removed from the

first three paragraphs.

Jim Hawkins lives with his mother in an inn
the Admiral Benbow on the south coast of
England in a village called Black Hill Cove.
One day an ancient sailor Captain Billy
Bones turns up there apparently intending to
stay. He hires Jim to keep a look out for other
sailors but despite all precautions he is hunted
down by Blind Pew and Black Dog and served
with the ‘black spot’ a symbol that means death.
A group of pirates raid the inn in search ol
the chest containing the old sailor’s papers
but they do not find them and Jim does.
They include a map showing the location
of the pirate Flint’s buried treasure on
Skeleton Island in the West Indies which

St dinieud vwilll wal H-D{
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Jim Doctoy

Livesey and Squire Trel decide to go in search
of. After fin y quire Trelawney g

on their vo

Unforty
John Silye
Parrot, which sits on his sh
overhears th
the pirates’ conspiracy.

The battle
bloody one, 1
after they arrive.
Gunn, left behin
tréasure was buried and

Jim manages to take control
captured by Long John Silver o
will be spared in return for Lo
Piracy when they return home.

In a few weeks’ time, he disa
In America, with some of

yage with Jim as the ship’s cabin boy.

oulder. Jim, hidden in an apple

Jim discovers on the island a marooned sai

ppears at the first port they

Everyone else returns safe and rich to England.

ding a ship the ‘Hispaniola’ and a crew they set out

nately, the crew includes a one-legged pirate, Long
, Who also wants 1o find the treasure. He has a talking

barrel,

e crew’s plan to mutiny, and he warns his comrades of

between the pirates and Jim's party is an exciting and
aking place both on the ship and on the desert island

lor, Ben

d three years earlier, who shows him where Flint’s
the cave in which he has now hidden it.

ol the ‘Hispaniola’, but he is

n land. They do a deal that Jim’s life
ng John Silver not being hanged for

stop at

the gold guineas now in the ship’s hold.

a Give synonyms for the following words, in italics in Text 8B, as used

in the context of the passage.

mutiny comrades conspiracy desert marooned

b What can you say about the names of people and places used in
the passage? List them and say what associations each of them

bring to mind.

¢ What would be a surprising ending to the story? Write a different
final sentence which goes against the expectations for this kind

of story.

o You can see in the first three paragraphs of Text 8B how difficult it is

for the reader to understand text without commas. For this a
need a copy of Text 8B.

ctivity you

a On your copy of the text, put in the missing commas in the first

three paragraphs. Remember that commas are used:

i to separate clauses

ii to separate items in a list

iii to show words and phrases which are grammaticall
and could be removed.

@
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b Look again at the last sentence in paragraph 2:

‘Jim discovers on the island a marooned sailor, Ben Gunn, left
behind three years earlier, who shows him where Flint's treasure
was buried and the cave in which he has now hidden it.’

This is a complex sentence, with several clauses linked together
and commas to separate them. If the information had been given
in simple sentences (i.c. with one verb), it would have needed six
sentences. Split the complex sentence into the six simple sentences,
giving all the information, and write them in your notebook.

¢ On your copy of the text, find and circle all the apostrophes. What

is their purpose in each case? Look at the key point on apostrophes
to help you.

Key point

Apostrophe of possession

We usually show that something belongs to something or someone by

putting an apostrophe and an s at the end of the owner. If the owner

is singular, we put the apostrophe before the s (e.g. Jim’s mother); if

it is plural, we put the apostrophe after the s (e.g. the pirates’ plan).

If the noun forms an irregular plural (e.g. children, people, men),

then the apostrophe goes before the s because the plural has already

been formed in the word itself. If there is already an s at the end

of the word denoting the owner, as in proper names like Claudius,

then it is optional whether another s is added. (Some people feel

a double ‘s’ sound is very clumsy so they prefer to add only the

apostrophe to show possession.) Whether a second s is added or not, |
the apostrophe always goes after the name and not in it. To show |
that Claudius possesses gold, for example, we put Claudius’s gold or

Claudius’ gold. Remember that his, hers, its, ours, yours and theirs

do not have an apostrophe. Note that time phrases can require an

apostrophe, as in ‘ten days’ time’; which means ‘ten days of time’.

0 Compare Text 8B with Text 8A. What are the similarities of:
a the types of character?
b the beginning and ending?

¢ the events which occur?

@\
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a In small groups, study the treasure map carefully, noticing the
features which it illustrates, Give them names, e.g. Palm Beach.

b Decide where you think would be the best place to bury treasure
]
and put a cross to mark the spot.

¢ Write a set of instructions to explain to someone how to find the
treasure using the map. Look back at the key point on giving
directions on page 2 in Unit 1. You will have to tell them how far to
go, in which direction, and how they will know they have arrived at

the right place.

@ In small groups, create a scenario (sequence of events) to explain the
existence of the treasure map in Activity 8, Imagine that 3 group of

friends hid the treasure there.

a Decide on the answers to the following questions:
What does the treasure consist of?

o Why was it buried?

e When was it buried?

&
=]

How was it buried?
Who is the map for?

St dinieud vwilll wal II-:I!
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b Give yourselves character names, and draft the script of a scene of

a play in which the friends discuss and decide where to bury the
treasure, and the reasons for and difficulties of doing so. Read the

key point about writing playscripts to help you.

¢ Practise and then perform your play to the rest of the class.

Key point

Writing playscripts
When you write a script, you can put the names of the speakers in the
margin to show who is speaking, and you don’t have to use speech
marks. Try to balance out the speeches so that everyone gets a tum
and roughly the same amount to say. You can put in stage directions
in square brackets to indicate any significant movements or facial
expressions which the speaker should perform, for example [She
points in the direction of the ship]; [with a sinister smile]. Contractions
such as can’t instead of cannot can be used as this is oral and
informal speech. Sometimes one character interrupts another and
does not let them finish what they were going to say, which conveys
excitement, impatience or another strong emotion. The characters
chould not agree with each other, at least at first, but have conflicting
opinions, as this is what creates tension and drama.

)

The Knight’s riddle

This is the beginning of a story which sets a test, which is a type ol quest.

One winters day the King was hunting in the forest with his men
when a white deer stepped into view. ‘Keep still, everyone,’ said
the King, 'l intend to kill this deer mysell. Holding his bow in one
hand and his arrows over his shoulder, the King crept up on the
deer until, deep in the heart of the forest, he slew the deer with one
chot. As the animal fell, a tall figure stepped from the shadows.
‘How fortunate for me that we meet this way, with your arrow
released from your hand so it cannot harm me, boomed the voice
of a strong and mighty Knight. For many years you have slandered
my name and done me wrong . Now 1t is time for me to get

my revenge.

@1
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Thinking quickly, the King said, ‘To slay me here, since you are
armed and [ dressed humbly in my hunting clothes, would bring
you no honour, and shame would follow you for the rest of your
life. I'll grant you anything you care to name — any amount of land
or gold — to spare my life.’

‘There is no land or gold, of any amount, that I desire ’ said
the Knight. ‘However, I will get what I seek in an honourahle way,
I'll give you a chance to solve a riddle. One year and a day from
now, you must appear before me here in these woods, without
companions and without weapons. If at that time you are unable o
solve this riddle, there can be no objection to my taking your life.
But if you answer the riddle correctly, there will be no battle and
you will be free to leave. You must swear on your honour that you

will return in one year and a day, as | have commanded’
‘[ agree to your terms,’ said the King. ‘What is the riddle?

r@)

Scanned with CamSc



'- =)
1{ UNIT8 Hidden treasure (@

@ a Draft a continuation of this story, of about one page. It does not
have to complete the story. Bear in mind the following points.

o The characters need to speak and behave in the ways which have
already been established.

o The plot and setting which have been provided need to be
sustained and developed.

e The style, which is old-fashioned, needs to be similar enough to
sound like a continuation by the same writer. Use the tip below
to help you.

For Activity 10
Writing in an old-fashioned style

Writing in an old-fashioned style means choosing archaic vocabulary,
i.e. words you know but which are no longer in everyday use, such as
slay for kill, oath for promise, or grant for allow. This is the language
of fairy tales and legends, which are usually set in medieval times
and which use the same kind of characters, settings, events and
objects, such as knights, forests, battles, arrows and gold.

You are going to write an outline for a quest story of your own, using

some of the ideas you have collected during your study of this unit.

You can refer back to your answers to Activity 9 to help you, and to

Texts 8B and 8C as models. Use the following checklist to make sure

you have covered everything.

e Does your story have a title?

e Does the country have a namer

e Have you described the appearance and qualities of your hero(es),
and given them names?

e Does at least one of the good characters have a magic property or
symbolic object to carry?

e Have you created an evil enemy, described their appearance and
special powers, and given them a name?

o Is the objective of the quest clear? What is it called? What can it do?
Where is it hidden? =

o Is there a spell, prophecy or promise referred to in the story?

e Is there a character who is met on the journey and who helps
the hero?

o Does a decisive contest or battle occur?

e Have you said how the hero gets home?

&
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* a 3 ' ) . .
@ Plan your quest short story. Consider the following questions 1 the

®

plan ning stage,

:i E?::Eh characters d:r:- you need to il{truduce imn";ediatelyi‘
i H ‘T tan you use dialogue to establish character:
How will you convey economically the necessary plot
~Information?
L‘“’ E}nﬁv will you create the setting, the time and the place?
hich of the four types of narrative gpening you have looked
At 5o far (character, setting, dialogue, action) would be the most
siu;tl’tlble for this type of story? Look back at the key point on
heguming stories on page 77 in Unit 6.

Drafi v : s ;
alt your short story, of about two sides of writing. Pay attention to

the I; ' | .
e layout and punctuation of dialogue, and think about where to
Start a new paragraph,

w 1 4 = # ¥
rite a final copy of your story. You could write it by hand or on a
computer,

Sl dinieud ikl wal




This unit focy
family life, including

Punctuation and con
practice in writi

also look at the
\

Ng dialogue and
role of thythm 5

Criptions and y

'ews of family members and
Pets. You will look

al more v
tences, and th Br

doing selective g

ditional sen

ocabulary, spelling,
e will be further

Activities

o a A dictionary definition of the word
10USse; parents

who live in one |
definition,

b Drawa family tree of your imm

generations; your grandp
and your siblings and ce

¢ Explain your family

and children’, Wri

cdiate I"r:mi]}f show
arents, your Parents and the

15115,

lréee to a Partner.

familyis ‘A household, all those
e YOur own

ing three

ir siblings,
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A day in the life of (he goddess Taleju

Tl.'IIIS I e Tarhl ¥ . W
Ch 'S an account of clay in the life of an unusual 15-year-old girl called
anira, who is waorshipped as a goddess in Nepal.

[ wake around 6, but my duties as a kumari - a living incamation of
the Hindu goddess Taleju — don't start until later. I wear red robes to
bed, but [ change into more elaborate ones with gold embroidery for
daytime and I put on my jewellery. My father always does my make-up
[or me. He is an artist and my mother is a housewile, and | have two
younger brothers, aged 13 and 10. I live with my family in Lalitpur in
Kathmandu. I have been a kumari for as long as 1 can remember,

At 8 we do puja, a religious ritual that must be performed every
day: I sit on my throne in my puja room and my mother will bring
offerings of fruit and rice on special metal platters. She burns incense,
lights butter lamps and recites mantras. When I am in the puja room |
am the goddess Taleju. Nobody is allowed to speak to me and 1 must
not talk, Perhaps it’s because of this that even outside the puja room |
am very uncomfortable speaking to people, apart from my family

Puja usually takes half an hour, and alter that I have my
breakfast of chiya and roti. Then | do my homework. 1 have been
working hard this year because I had to take my school leaving
exam in the spring. Now I'm doing my equivalent to A-levels.

@
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After my homework we sit down to our main meal, which we
have before midday. It's always dahl, curry and rice. At 12 [ go back
to the puja room, and between then and 1 p.m. [ receive devotees.
1 bless them with a tikka (a spot of red dust) on the forehead.

They bring fruit, rice or coconut, bow down belore me and say
‘Namaste'. People might think it feels odd to sit on a throne and
give blessings, but it doesn't to me because its what [ have always
done. I was six when 1 became a kumari. My mother says she knew
from the moment | was born that 1 was unique. She says 1 looked
very knowing,

The priests decide who becomes a kumari, and make the choice
based on a girls age, horoscope and physical attributes.

At 1 p.m. my lessons start. [ have three teachers who come to
the house. My brothers go to the local school, but [ am not allowed
to leave the house, except on one of the 19 annual [estival days.
Then, as Taleju, [ am carried through the streets in a palanquin to
be present at all the ceremonies. | cannot talk to anyone; I can only
watch the rites in the temple.

I never think about going outside. I think if T were to sneak out
to buy sweets or anything like that, I should feel sick —it's not how
2 kumari behaves. 1 1 did something a goddess should not do, who
knows what impact it could have on the Nepali people?

When another local girl takes over from me as kumari, I'd like to
go on to college and study accountancy. | believe that if you study
hard, you can do anything in life.

My lessons finish at 7, and at 8 we have our evening meal,
which is the same as the mornings. I am allowed to eat with my
family, but my food has to be prepared separalely, in special dishes
that have to be ritually cleaned.

In the evening I watch television or go on the computer — | have
a Hotmail account — and hang out with my brothers. So I suppose
that for an hour or so I'm a normal teenager. But because of my
duties I have always been too busy to play, so I don't have any of
my own friends.

1 can't really begin to imagine what my life will be like when
am able to go outside with my brothers and to college. Right now
1 am just living from day to day, and because I'm always with my
family, whom I love, I enjoy that. 1 go to bed at 10, in my own
room, which has a small wooden bed. I never dream.

palanquin 3 covered chair carried on poles on the shoulders of four bearers )

= -y
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@ Read Text 9p In this activity you will have a closer jook at som

the mcabular}r mn

the article, and at spelling.

L) 1 ]r
a8 The words on the left are from the article. Write them 1n Yot

C

: . : ds
notebook alongside the correct synonym from the list of wor
on the right. You may need to use a dictionary to help you.

INcamation prediction
E.lahurate influence
nu.ml unequalled
unique decorated
horoscope performance
attributes representative
Impact qualities

The following words from the article are considered difficult to
spell. Underline the hot spot (difficult part) of each and focus on
it long enough to memorise it. Then write out the words without
looking at them. Check back to see if you've spelt them correctly.

Jewellery unigue
special physical
uncomfortable  college
equivalent separately
receive ceremonies

The word receiveis an example of the speiling rule:

i before e,

except after ¢,

when the sound you are making
is double ee.

Give three examples of words with ie spelling, and three with ¢i
spelling following a ¢.

Imagine you are Chanira's mother. Describe your daughter in

your own words but using information from Text 9A 1o show how
you see her.

Imagine you are Chanira’s 13-year-old brother. Describe your sister
in your own words but using information from Text 9A to show
what you think of her.

In one paragraph, summarise what Chanira does each day.

®
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Selective summary

A selective summary means that you must identify and use only

the parts of a text which are relevant to the question and you must
ignore the rest. It's a good idea to underline the question so that
when you are highlighting the relevant parts of the text you can stay
focused on it. This is especially necessary when the question has
more than one part to it.

When you have found all the information which needs to be
included in your summary, you should transfer the ideas from it = in
your own words as far as possible - into a plan. Use the plan to
decide how to group and order the points in your summary, and
indicate this by using arrows, brackets and numbers. Write your
summary in compound sentences using and, but, so and or, or
complex sentences, e.g. those containing who or which (or whose or
whom) or present participles. Look back at the key points on relative
clauses on page 74 in Unit 6 and page 100 in Unit 8 to remind you.

e a Reread Text 9A, making a list as you do so of the topics included in
the description of daily life, such as what is eaten at mealtimes.

b Now make notes of the information you will give on these topics
about yourself and your family.

¢ Draft an account of a typical day in your life, of about one page
of writing. Use a chronological order, starting with getting up and
finishing with going to bed. Use the tip below to help you.

Gip)

For Activity 4c
Using a variety of sentences

This piece is a written monologue. It can sound monotonous if all
the sentences begin with / so aim to begin each sentence differently.
Because it is informative writing, and therefore clarity is important,
the sentences can be simple (one verb), or compound (two or more
verbs joined with and, but, so or or). Some relative clauses can be
used for variety and fluency. You will notice that in Text 9A there are
some sentences beginning with But. This is not normally encouraged.
Here it shows that it is a child speaking, and that features of spoken
English are being used because it is trying to sound like an oral text.

&

Sl dinieud vwilll wal I]d




L L R R SRS

3
QP canbi
( J Cambridge Checkpoint English 7

Family 5]k

?;:Iiﬁrﬂ cry L'Jf’ d HCWL]D:'H bﬂi}_}' in Ch]—ﬁﬂgﬂ or Zﬂmbﬂﬂ”gﬂ,
amsterdam or Rangoon, has the same pitch and key, each

Saying, ‘T.am! I have come through! T belong! I am a member
of the Familyr

Carrl Sandburg

>

The morning my sister was born, my Dad slipped a note under my
pillow while I was still asleep. It said: ‘Congratulations! You've got a
baby sister.’ | woke, found it, grunted, shoved the note back under
my pillow and went to sleep again.

When I saw her for the first time [ was surprised. I'd expected
her either to have a head ol hair, or none at all. What [ saw was a
thin strip of jet-black hair that ran like a mane down the centre of
her head. On balance, 1 decided she was quite interesting and that

having a sister would be all right.

SLdinieu



[ was seven when my sister was born and I'd never had to share
things with another child. Not that I remember it as a problem.
Previously, I'd invented half a million games-to-play-by-yourself;
now I had someone to talk to, read to, play with - teach to walk.
Later we fell out — partly because she was too clever. I'd teach her
card games, for instance, then she'd beat me. We had arguments.

I threatened to hit her. She threatened to tell Mum or Dad. 1 hit
her. She told Mum or Dad. Sometimes they hit me. There were
variations on this theme but 1 always seemed to find myself on the

losing end!

From Family Talk by Rex Harley

You need a copy of Text 9B for this activity. Look for and circle the

following punctuation marks on your copy
a partner how each is being used. Tell tl

of the passage. Discuss with
1e class what you have decided

about the rules.

a
b

Exclamation marks (!). Note that they are used singly.
Hyphens (-). Note that there is no space between the letters and

the hyphen.
Dashes (-). Note that they are double the length of a hyphen and
that there is a space either side of them.

Think of an occasion like the one in Text 9B. Do you remember the
birth of a younger sibling or another addition to the family? Reflect
on your relationship with your siblings (or your cousins, il you

don’t have any siblings) and how you played together, and what you

thought of them.
vant to say about your brother, sister or cousin,

Decide what you s
g to write.

Make some notes of what you are goin
onal reflection about your chosen relative, about the

as Text 9B. You should practise using hyphens, dashes
tely.

Write a pers
same length
and exclamation marks appropria

=
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An unusual family per
* Skunks are members of the weasel Family.
* The species is native to the Americas, Indonesia and the
Philippines,
| * They have soft black fur with a distinctive white stripe.
* They live an average of 10 years, but sometimes up to 20.
* They vary in length from 20 em to 40 em and weigh up
to 8 ke,
. * They spray a stron g malodorous liquid when they
feel threatened.
* Itisillegal to remove their scent glands.
* They are naturally nocturnal.
* They bite, but can be trained to stop.
* They can be house-trained and will use a litter tray.
* They are increasingly popular and fashionable as pets,
| ]

They can cost about £2000 or $2500 in a shop.
They are affectionate and sociable, and will sleep
cuddled up with humans or dogs.

* They can be taken for a walk on a lead.

* They are omnivores and eat small rodents, as well as
fruit and nuts.

® They will eat dog food.

@ a Copy the table below into your notebook and complete it with the

relevant facts about skunks, separating the facts for from the facts
against keeping a skunk as a household pet. Not all the facts should

be used, and some could be used in both columns.

Keeping a skunk as a pet
For Against

®
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p Write a sl.mf} peech mi a parent, nl: about half a page, using the
relevant information from the ‘“for’ column, in which you try to
persuade them to let you have a pet skunk to live in the house.

¢ Write your parent’s reply, of about the same length, giving the

reasons why they do not agree to your request. The speeches can
be performed to the class as a dialogue.

=

@

Baby hippo becomes a one-ton daughter

. That morming in March 2000, 63-year-old Tonie (
% Joubert saw a newborn baby hippo washed
v up onto the lawn of his riverside home near

i Hoedspruit in South Africa. The River Blyde had
flooded and almost reached his house.,

Joubert found that the baby hippo was only a
few hours old. ‘She was very, very weak, so weak
she couldn't stand up. | knew | had to save her
life’, says Joubert, a game ranger. He nursed and
bottle-fed the 15 kilo baby back to health with
the help of his wife, Shirley.

She survived, and grew, and grew. She became
a giant — and she also became convinced that

she was part of the family. She now weighs nearly The daily routine includes 1o litres of sweet
three-quarters of a ton. Like most teenagers, warm coffee fed through a bottle, and dog

she finds family life too comfortable to want to biscuits as special treats. Although she returns to
leave home, and has a double life which includes  the river most evenings for a mud bath, she also
wild hippos as well as the family. Attempts to enjoys lying on the couple's bed. She not only
reintroduce her to the wild have all failed. And, covers it in slime, but has broken it three times.

being free to roam, the danger now is that she will  She has learned how to open doors by turning
be attacked and killed by other hippos — or shot by  the key, so it's impossible to keep her out of the

local farmers protecting their animals and crops. bedroom.

lessica eats, sleep, swims and plays with Tonie Her friend and potential mate, Charlie, was
and Shirley. What's more, she wanders round shot by a neighbouring farmer. ‘Jessica is too
the house, drinks coffee on the verandah, hangs  trusting of humans,’ says Shirley. ‘Our constant
out with the family dogs, and enjoys Shirley’s fear now is theet the same fate as Charlie's may
soothing massages that help her relax at the befall our precious Jess, the gentlest creature on
end of a happy hippo day. She greets Tonie with  Earth.’ But the couple are certain that if they had
special grunts and flicking ears whenever she not rescued her she would have been eaten by a
sees him, and follows him like a dog wherever crocodile. And they and she would have missed
he goes. She has shown problem-solving abilities  out on joy and companionship.
and a willingness to respond to commands. When The Jouberts aim to establish a hippo reserve
Joubert says the Afrikaans word for yes, she where Jessica and the rest of the herd can live
closes her eyes; when he tells her to sit, she sits,  safely. “These are beautiful creatures and we
She has never shown any aggression. should look after them,’ says Joubert.

)
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Con ditiona| Sentences

begins with /f {nrﬂﬂ of conditional sentences. A conditional clause
from the main cla nless as the negative form) and is separated
second in the senﬁE by a comma. The if-clause can be either first or
the less kel th ﬂce: _ThE .funher back in the past the verb tense is,
¥ the condition is to be fulfilled and the event to happen.

@ a If she hears
~CAIS @ command, she obeys it. This sentence is permanently true

(L.e. there is the < ;
Sbeve evemyd e h::me 'esponse every time something happens — she
Y time she hears a command), and the present simple

lense is used j
I both parts. Write ]
Sl alls, e another se .
which is similar. another sentence about Jessica

b Ifshe :
5{1 % ﬁ"-ﬁ’i fnmm.m to0 much, she will suffer. This sentence describes
cthing that is probable, and uses the present simple in the

if-clause and the future tense in the main clause, Write another
sentence about Jessica which is similar.

C If the couple g.s.f.n'E:rIisfmd a hippo reserve, Jessica would be safe. This
sentence dcsrzthes something that is possible, and uses the past
simple in the ifclause and would plus the infinite part of the verb

in the main clause. Write another sentence about Jessica which
15 similar,

d If they had lefl Jessica in the river, she would have died. This sentence
describes something that is impossible, and uses the past perfect
in the ifclause and would plus have plus the past participle of the
verb in the main clause. Write another sentence about Jessica
which is similar.

e Write four sentences beginning with Unless which use each of the
types of conditional forms.
@ Make lists under three headings of the facts in Text 9D about the
following topics:
a how the Jouberts came to adopt Jessica
b Jessica

¢ hippopotami.

®
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A write & IHJI'-#'H!?U{IL‘HH using the information collected in Ac
- B cun with the words: * 1 I8 Activity 9

@ pegin the bu vords: ‘A couple in Ho =
edspruit, §
F . sonth

\[ricil
tip below to help you.

a,

Fnrﬂctivity 10

News pulletins

A radio OF TV news bullet

thereforeé filled with facts

ceveral adjectives in fron

ranger Tonie Joubert’. If it is an amusing or
humorous or cheer

it will try to end on a

o, -
I d by using a quotation fr

achieve
reference to som

‘ E-q
‘ Presents [ro
salwar kameez

pem:ﬂcil:-blue,
and another

glistening like an orange split open,

embossed slippers: gold and black
points curling.
Candy-striped glass bangles
snapped, drew blood.
Like at «chool, fashions changed
in Pakistan -
- the sahwar botioms were broad and stiff,
then narrow.
My aunts chose an apple-green sarl,
silver-bordered
for my teens.

They sent me a

. lried each satin-silken top -
g was alien in the sitting-room.
5 d never be as lovely

as those clothes -

om one of the peop
ething amusing that the hippo does.

m my aunts in Pakistan

| S n{[ Lise 1
¥ = [ilc ]l]‘n}n‘ljr i
'L auon

in has to be brief but informative and is
and names. To do this economically it puts
t of each noun, as in ‘63-year-old game
upbeat story, as this

ful note. This can be

le involved or a
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[ longed
for denim and corduruy,
My costume elung, to me
and T was allame,
1 conldn’t rise up owt of its fire,
hall-English,
unlike Aunt Jamila,

I wanted my parents’ camel-skin lamp -
switching it on in my hedroom,
to consider the cruelty
and the translormation
from camel 1o shade,
marvel at the colours
like stained glass.

My mother cherished her jewellery -
Indian gold, dangling, filigree,

But it was stolen from our car.

The presents were radiant in my wardrobe.
My aunts requested cardigans
[rom Marks and Spencers.

My salwar kameez
didn't impress the schoolfriend

who sat on my bed, asked o sec
my weekend clothes.
But often 1 admired the mirror-work,
tried to glimpse mysell
in the miniature
glass circles, recall the story
how the three ol us
sailed to England.
Prickly heat had me screaming on the way.
[ ended up in a cot
in my English grandmother’s dining-room,
[ound myself alone,
playing with a tin-boat.
| pictured my birthplace
from fifties’ photographs.
When I was older
there was conflict, a fractured land
throbbing through newsprint.

. T T Rt
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yee It lser Dits il (nustial layout. [)iscuss as 4 class what
o LIS p-:mlir: [orm might | it relates Lo the
anel messiage:
il clothes?
lives ind

iy 51 poei written in prose

ce Lo

Write a senten
s hy items ol
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poet
m saying alx
;Ji':l}*trn' in our

p Whit is the poe
e poeh.

.*itlHII.'rliIl’fde e role
clothings qecording 10 1l
g ahotll identity?

[ forming an idea 0

ce Lo

Write a senten
ne belongs,

e poem sayit
. problems © fwhere 0

I!,.'IH-L'HI.

¢ What is tl
unm:lrf.ﬂ: Lhi

i
ng 1o the

qecord i

it determines
or run on into the

be used to create a mid-

ac in Text gE a S€nse€ of
hes. Punctuation links

hm of the poem. Remember

punctuation is impartant in poetry as well as prose;
whether or not you should StOP at the end of @ line,
E:at one to complete the meaning. It can also
; n:; E;use to 5hm‘w halance or contrast, Of
& utgrndanq distance as signified by the das
s n: evices which affect the rhyt
Gk o ?ﬂfrlf written to be spoken aloud,
, of.:ﬂ!é.-p"uﬂdﬁ;?;: ;ftiuetry to begjn with a capital letter, regardless
i e previous line. If a poem breaks this rule =
poetry does — you need to notice it and ask yourself

What effact
the
poet wanted to create by being unconventional.

not just read on the page.
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evidence in the passage.

alle
inform:ation about

An inference 15 2 view based on the avail
10 for more

(See the key point on page 127 in Unit
making inferences from a lext.)

a Infer how the persona (the speaker) [eels about having lelt

Pakistan, and about life in England.

b Infer how the mother feels about the sisters <he lelt behind

Pakistan. and about her daughter.

between the teenaget and her
1o l",n;,r_'l'.uul, ane

a chrmma

¢ Now write about a page of a dialogue
mother, discussing their feclings about the move
how they view the aunts still in Lahore, You can set it out as
script with the names in the margin. Begin vour script:

Mother:  Are vou pleased with your presents [rom your auntics?

Moniza: ...

Vo or)

My grandmother 7

She kept an antique shop — or it kept her

Among Apostle spoons and Bristol glass, 1

The faded silks, the heavy [urniture. /

She watched her own reflection in the brass %M i

Salvers and silver bowls, as il to prove k!

Polish was all, there was no need ol love. *;.h-'é:‘* o
b ey

And 1 remember how 1 once refused
To go out with her, since 1 was alraid.

It was perhaps a wish not to be used R - e
Like antique objects. Though she never said mﬁm o o
That she was hurt, I still could [eel the guilt
Of that refusal, guessing how she lelt.

Later, too frail to keep a shop, she put

All her best things in one narrow room.

The place smelt old, of things too long kept shut,
The smell of absences where shadows come

That can't be polished. There was nothing then
To give her own reflection back again.

e R T =
ST T,

. i &
‘-"I‘ = —
_— . o
T .
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And when she died 1 felt no griel at all
t of what I once refused. +

Only the guil
edl 1O her room among the tall
d ::upbﬂnrdﬁ — things she never used

| u'd”{
:Eidcbﬂards an
ut needed; and no linger marks were there
- dust falling through the air. f
Elizabeth fennings

Only the ne

poem to include as support

from the
¢ same quotation

; lect and quote wortds and Fhr:m:s ;
‘9 o your answers [0 the following questons. Sometimes th
10 show more than onc thing. For example, ‘things she
ded’ 15 8 comment on pwo different aspects ol the
de to objects- To help you, look back at the key point
page 76 in Unit 6. and use the key point below.
er gr:lndmﬂtfmr‘s life?

ﬂbﬂull

can be!
d/Bul neeé

uelfr L : ;
ndmadwer s alutu
q jotation o1

I-: f'
on the use ol q'
a saymng

a Whﬂtfs the pf:rsr.:'n
y What js the PEI‘SGHH saying about herself?
¢ Whal is the persnn:t saying about the relationship hetween herself
ndmmher?
ounds of

and her
entrating on the s

a d the po€ gain i1 your hc::ad, conc
the words, and the pP€ ona’s voICcE
; hm of the poen. How would you describe it?
slowly, and why?

or any rhyme at all? Are the lines

b Is there @ regt Jar rhyme€ sch
p

end-stopped OF run-on:
ou put nto your voIcC

the emotion }

of emotion do you think would
vhy, bearing ;1 mind what you
nd line endings?

e to read a passage or
be appropriate
have said about

¢ Tone is
poem. What kind

for this poem, and
the thythm, rhyme &

Poetic form
ttern) rhyme and metre,

The toe &
m{?::”pzlejﬁt oF has a regular (fixed pa
in Text gE is in free Verse, which means it has no

gular thyme
N oty e fifr':fg?:dc}r metre and the lines are of different lengths.
ayout should match the subject and the

@1
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feeling of the poem. 5o, for example, long lines or run-on lines
represent something whﬂ::h tﬂkE? a long time or cannot be contained
d-stopped lines (with punctuation) suggest something :

and short, €N
completed Of controlled.

own poem about a grandparent or elderly relative.

as, some ol which may come [rom the texis and
unit. First decide what setting and atmosphere

1 to have. Is it going to be a happy or sad poem?

@ Write your

a Collect ide .
discussions in tUns
you wish your poti

Use the tip helow to help you.

it style as well as content: gramir, vocabulary and
atmosphere, and these alTeet tone.

Affect mood and
and layoul: VeIse
nd-stopped lin
Look bac
age 121,

b Think abot
imagery all

Think aboul form

puncumtion, run-on or ¢
rhythm, and these alfect tonc.

unit about puncmmiun in poetry, p

hreaks, line length,

es all affect pace an

k at the key points in this
and poetic form, above.

4 Decideona title, draft your poent, read it to a partner and then m

1o make improvements.
ass. Put appropriate emotion oo

1e cl
poem aloud,

Read vour final version 10 tl
woice. Look at the tip again for advice on reading your

f
-

For Activity 15
Creating mood and atmosphere in your poém
rmined by the setting which

The mood of a poem Is mostly dete
you place it in (e.g. an antique shop has connotations of the loss
of the past), which should match how the persond is feeling. The
atmosphere may then be either cheerful or subdued. The title will
give a clue to this. The pace, fast or slow, and the rhythm (relaxed

and flowing or tense and ‘jerky’) will depend on the kind of
grammar and vocabulary (compiex or simple, long of chort words),
and on how many punctuation marks and end-stops the lines have.
:TLEE you read a poem aloud, you should observe the punctuation,
fee{;ngn ;Ifgfhyﬂ“r voice to convey the mood of the poem and the
show the rEEivI:;irtsznmaﬂﬁzrid“Pﬁ”g the appropriate intonation 10
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This unit will show you how mystery is used

built up in stories. Readers need to yge close 1pn I'w P s l
to be able to fully understand clues and (o nnluj prediction Lonce
LS

will be introduced to more types of narrative ope Predictions, yoy

| ! ning isi
viewpeint, and you will look at ballads, a narrative v;r‘;g[:‘:f:lsﬁ
m. There

will also be some pronunciation and vocabulary practice

e

Activities

s is the act of reading narrative like solving a mystery? |

ihich opes of writing keep the reader involved in trying 1o solve |
b d
hich are your favourite kinds of story? Do they rely on ereating
‘ -
g W ting puzzles?

mystery or 5€

Guess what happened -
1f anyone has forgotten anything,’ said Dorothy,
15 their heavily laden car drew away fmm the |
house and headed for the motorvay, say SO NOW,
: sour peace.
; T:TT; i;h;':'dii [imﬁnr the ferr}',-’l" asked
Susan, the youngest of the three children on the

k seal. )
hai:"“b shall if we don't have 10 g0 back to turn

'sai her.
bathroom tap,’ said her mot
oﬁiii year it had been the bathroom tap. The |
ear before that, someone had broken a window

just as they were leaving. And the year they went camping, they left a

dozen tins of cat food behind for Ollie, but took the tin-opener away
with them. to the considerable inconvenience of the ﬂE‘lghbDHt‘S. who
lways occasions

cme in to feed their pet. Holiday departures were a
of stress and error. ‘But this vear,’ said Dorothy, ‘we seem 1o have got
swayvithout a hitch. Touch wood.’ She tapped the dashb-::rard: |
Thats plastic,’ observed her husband, Adrian, who was driving.
Never mind, said Dorothy, T'm not superstitious. By the way;
Wtat on earth were you doing half an hour ago? I looked out of

T udinieu witll 'Gdinol
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the fronl bedroom window and saw you tearing off
(he car, and then about ten minutes later | |“an; :I‘ 1uh the road in
hedroom window and you were in the garden, di . S ltr the back
11l tell you later,” said Adrian. . dligging,
“That sounds suspicious,’ said his eldest, Jonathan
‘What happened, Daddy?" asked Rosemary, the ;n:‘-ddl * chil
Tiy guess, said Adrian. “Itll pass the time on -'rlu.'L'm:L:I d". :
Scene One: mat dashes out of housc, jumps into car |l‘l.'l4’.:1.':.|m-L 1II[ :
holiday gear and drives ol like a bat ot of hell. Scene Twor I1:.|':|]'|r 1 $

minutes later, same man is obscrved digging i his back garden
Ly . o X

Now what connection could there be between the two evenis?
Diavtel Linlyr

—— i
-
]

-.-M?ﬁ-’_.nn...

&

aloud by dividing the dialogue between i Tl
one clse reading the narrative in hetween,
and read with appropriate

Read the passage
-clers and some

clin
the ;u:nrlunllun nniirks

Ohserve
intonation and pausing.

is an example ol a narvative which starts with

s the Lamil
nee to deseribe the
rlined uses of saiel in Text 10A and with

appropriate verbs which could be

This story opening
a dialogue. What hi
sartss Write @ sente

v heen doing just helore the story
actions ol the Lamily.

ook at the seven unde

a partner ry to think of other

ased instead.

and list all the words in Text 10A which

/. as in the word sel. Flow many

Working in pairs, find
which [}rmlm‘v this sotnel:

contain a short ‘e sound /e
different letter combinations are there
artner, study the following words
and why.

from Text 10A anel siy

With vour p
which are the two odd ones out,
seat gear leaving heavi ly peace inconvenience  between
Still working with vour partner, find words in Text 10A which
contain a short ‘u’ sound /A/, as in the word cup. Notice the

different ways of spelling this sound. Can you think of some more:

1 . I = » =
Vhat do vou think happened to Adrian? Whatare the clues o

solving the mystery?
Discuss : .
the ways in which the story is ironic. How many examples of

irony can you find?

Can you i
infer w : _ .
holiday? Why vhat will happen to the family while they are on
¥2 Why do vou think so? ' *

sudiiieu Wi
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0 the explicit (explained a ‘ ' '
d also nolice thepa:mpiicit Ei;ﬁ:&ﬂ:i)d:iﬁrmatmn
so reading comprehension
fer the solution to the

the text. The clues can

{undﬂfﬁtﬂﬂ
mystery a5 long as we ¢an pick up the clues in
such as the choice of words, the way a character
of the narrative voice.

any forms,
v they talk, the toné
rs is naive {un5u5pecting] and we can
ave misunderstood.

Is described:
one of the characte
t able to guess Of h
to the subject may

Sumeﬁmes '
guess things which they are no
on-fiction text the attitude of the writer

reader inference.

Eveninan ion text [ e
be comething which I5 implied, requiring

Good €
jven by @ writer, an
waﬂlISJ 5

uggestions being made,
wo levels. We can in

ding) has

oxt 108
i< the first part of a ballad, which tells of the search for three missing
. remote island.

is¢ keepers ©

This _
natiny

hghthm
Flannan Isle
agh three men dwell on Flannan [sle

Thougl
To keep the lamp alight,
o under the lee, we caught

As we steet

No gi‘fmmcrthmugh the night!

p at dawn had brought ;
we sel sail, :

hing might ail

a light.

A passing shi
The news; and quickly
To find out what strange {
The keepers of the deep-se

&

Sudiineu willl wdliio

=]
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The winter day broke blue and bright,
With glancing sun and glancing spray,
While o'er the swell our boat made way,

As gallant asa gull in flight.

But, as we neared the lonely isle;

And look'd up at the naked height;
And saw the lighthouse towering white,
with blinded lantern, that all night

Had never shot a spark

Of comfort through the dark,

So ghostly in the cold sunlight
It scenn'd, that we were struck the while

with wonder all too dread [or words.

And. as into the tiny creek

\e stole beneath the hanging crag,

\We saw three queer, black, ugly birds —
Too big, by far, in my beliel,

For cormorant or shag =

| ike seamen sitting bolt upright

Upon a hall-tide reel:

But. as we neared, they plunged [rom sight,
Without a sound, or spurt of white.

And still too 'mazed to speak,

We landed: and made fast the boat;
And climbed the track in single file,
Fach wishing he were safe afloat,

On any sea, however far,

So it be far [rom Flannan Isle:

And still we seemed to climb, and climb,
As though we'd lost all count of time,
And so must climb [or evermore.

Yet, all too soon, we reached the door —
The black, sun-blister'd lighthouse door,

That gaped for us ajar.

$, on the threshold, for a spell,

e Pausecl. we seemed to breathe the smell
Of limewash and of Lar,
Familiar as our daily breath,

As though twere some strange scent of death:

And so, yet wondering, side by side,

¥
yaf
i
F
e
'

sudiiieu wiltll U
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W srood o moment, still tongue-ticel:
And each with black foreboding eyed
[ ere We should Ming it wide,

The oo

To leave the sunlight for the gloom:
Till, piuckmg courage up, at kst
Hard on cach others heels we passcd

jnto the Jiving-roon.

we crowded through the door,

4 table, spread

and cheese and hread;
and no one there:

e gal down to eat,

Yet, a8
\We only sawW
For Jinner, meal
put all untouch'd;
As though, when the)
Erc they could even Lste,
Alarm and they in haste

hael come;
Had misen and left the bread and meat:
Foron |

he table-head a chair
Lay umbled on the Moor.

I: but we only heard
The feeble cheeping of a bird
That starved upon s perch:

11, without & word,

And, listening st!
We sct about out hopeless search.

We listened

Wilfrid Wilson Giihson

|
tide is hallway out }

_

aul of the wind

3 rock that is visible above the waler anly when the

under the lee
3 half-tide reel

ssion on you

(he greatest impre

ja Which are the words which made _ !
when you read or heard Text 10B? Gan you explain why?

vxt 10B which have the following meanings.

fv open {;tf!jcftire}
vosense of misfortunc

b Find the words in T
f_ live (verh)
I trouble (verb)
il waves
[ ['}'::1;:.1{!1 a partner. For cach of the words i1
tsmonym to fit the context. You may nec

1 bold in Text 10B, choose
d to use a thesaurus.

ix feeble

| ol ;

|i ;’:Emr:r iv dread vii fling

i E:llns;?[- v made fast viii alarm X starved
! vi threshold

UNIT 10 Mysteries and puzzles (@f
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Synonyms and vocabulary

The best synonym = which needs to be the same part of speech - may
vary according to the exact context in thch_a word or phrase is being
ysed. It is important to look at the surrounding words to be sure of
choosing exactly the _r[ght meaning. A d|ct|nngry or thesaurus will
offer several possibilities and you must tal:.e Into account connotation
(implied meaning) as well as denotation literal meaning).

When considering words to use in your own writing, you should
qot simply accept the first word *whu:h comes to mind, as it is likely
to be a cliché (overused expression, e.g. /l's :’r.'g.'i time, get a word in
edgeways) or an ordinary everyday word which only has a general
meaning (e.g. nice, bad). Such vocabulary does not have much
impact and will not be the most apt or subtle word, You also need
1o consider stylistic appropriateness, and even sound in some cases,
The number of syllables in a word can be relevant to how formal or
unusual it seems (e.8. extraordinary and peculiar are more interesting
than odd and strange), and word length is ESpEEI’Ell'!F relevant when
writing poems, where it affects rhythm as well as voice.

et 10B is a ballad, which is a particular Kind of pocmn. Look up

the meaning ol ballad, and then give examples of features of the
poem which fit the definition.

Discuss how the poem has built up suspense so far. Look at the
description, and the order of the actions,

Discuss how the reader has been made o eel sorry for the narvay
of the poem. Pick out particular words which evoke the reader’s
sympathy.

In small groups, pick out all the references to light in the poem,
and discuss how the idea has been used and its effect.

Suill I your groups, look at the references to birds in the poem,
and discuss what they imply.

Discy o
15s whether the searchers will find the three men. What do

'ou think : : :
L’hich mL happened to them? What is the evidence from Text 108
gIves you this Impression?

i T — _——
' Coaudinieu

T
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A
iw The listeners
ody there?' said the Traveller,

1s there anyb
knocking on

And his horse in
of the forests J"L‘rn}' [loor:

H[‘III a bfl‘d flew up oul of the wurrel,

Above the Travellers head:
ote upon the door again a second time;

'|s there ﬂﬂ}'fjﬂd}’ there? he said.

-ended to the Traveller,
eal-fringed sill
cd into his grey €yes,
and still.

the moonlit door,
the silence champed the grasses

from the |
er and ook
! pa:rpicxcd
gut only ¢ f phantom listeners

That dwelt | one house then
in the quiel of the moonlight

orld of men:

sood listentng |
oo [rom the W
ams on the dark stair,

stood Jyronging the [aint moonbe
That goes down 10 (he empty hall,
i+ stirred and shaken

Hearkenig .
sy the lonel Travellers call.
heir strangeness,

An:i he felt in his heart 1
Their stillness answering his €y,

While his horse moved, cropping the dark turf,
‘Neath the qarred and lealy sky;

For he suddenly SMOt on the door, even
Louder, and lified his head:=

Tell them [ came, and no one answ
That | kept my word," he said.

Never the least ST made the listeners,
Though every word he spake

Fell echoing through he shadowiness of the still house

From the one marn left awake:
Ay, they heard his [oot upon the stirrup,

ered,

‘j L E‘ipl:,lin i
10 v i
e sentence of your own words what happens in the poem

D Hon
v has the berinni -
CAINIMINGT « 1
Vel ginning of the poem been made intriguing, i.e

And the sound of 1ron on stone,
And how the silence surged softly back ward,
When the plunging hools were gone.
Walter De La Mare
R A T T AT T T T T T

}
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opl anation for what happens in the poem. You can
" {1 el h

Think ﬂf*ﬂ | 2 drama sketch 1o act out, once you have answered
13ty . -
im th

the following

L

queslinns:
. house:
Tr.“‘f".'.‘.‘l':'

the listenerss .
o Traveller prnmise to o to the houses
w I :

isteners answer his callz

. Whatis the
i Whoisthe
i1 Who 3]"-‘
v Why did U
v Why don't the |

beginnings and endings

in in the middle of either a conversation
Eha:'t :jh;tazl .;Ir]:iig more than that; they are designed to
;j!, or even shock readers as well as to engage lhlem by
. nino straight into the story. Readers aré being presented with a |
jumping Sire h they will want to solve. A powerful way to end a story is
mystery W vhat has happened or is going to happen, but ‘tn leave
B Eraw their own conclusion. The story must provide the

. d : - :
gm-rfsd;?krthis withholding of explicit information possible.
Lies 1

Mysterious
Texts 104, 10
or an Eﬂ{ﬂ'n.
intrigue (puzz!

T

el g B e o L vy

g

T View MDY Eoclmarks  HElD

&

| Gl LE LE[‘_:

The Mary Celeste

On 5th December 1872 the captain of a ship called the Dei Gratia, on i w1 o
| Gibraltar from New York, saw a ship he recognised, called the Mary Celosi o The ship
| was moving strangely, although the sea was calm and her sails were up. Recormgno
' reply to his signal, Caprain Morehouse drew his ship closer to the Mary € oleste and
put men on board to investigate. There was nobody to be found. Although toe ship was
undamaged, and there were plenty of food supplies on board, the lifeboat was missing. |
- The last log-book entry was dared ten davs earlier, bu gave no clue to the mysterious |
- "““FF?*mnre of the crew of the Mary Celeste. |

'.""_,'-“_‘1",_2-?-._. R —
<3t L .o I
{ e — Scdl i wamsec
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v l.jf“”“' I'hp- i TR i fear iiid ft ”]‘ ”‘", ”””” I' ' :
hllii" Iy Iu”u'.q.ﬂ, Ji ¢ hisie e rI'"""'i”IH
f,‘,qmlin Maoelioise

[ wan ! s privedd 1o see the Mary Crleste

[ wim anfnrrf pey seeer Ll Mary Cleste,
fIf Wit nil unpuwrf ter sews e Meary Celeste In
; i owars sinrparisesd |
wy lioaw

jI Wit pHeving.
jy Wil nm;ufw*:l‘ 1oy seeee Hhee
ooty i
i with the
il ol Tl 1e
pranpe Do hiap
Jifeehorat ten chinys caplier.
[ sepnee chamage e clays carlier.

¢ weeste eliel ot reply (o

Mury (efeste s sails were up sinee the se
1A |

My Caleste wirs thn
1 elays catlier.

T e Ium'n'f'
poenee ten days cantlier.

it Jael 11l
fi 'numr'fh.i.lu; N
jii 1l Jraed ot i
jy Il [l sulleree

¢ The crew ol the Mary

it [yt st
el el s
TRIIEL lifesheni

il they TRUAUEL the e
jeal 1l hoard the ship.

yat you think might have

r:;:,-:l:lin Marchouse’s

o it hecanse they were not looking.
o Jor ten days.

[t wlidl.

‘uss wi

Text 101 and agree on a4 group view ol

il where they are HOW.
. on the role ol Captain
it of the class ol what
(he Mary Celeste,

\her of your grotip 1y tinke
pement 10 the re

| to the crew ol

4 e
anl ke it st

(hink happene
yinion.

¢ Numinate
Worehouse
jolir group
justifying your of
clyadt the serip! [or
nil uh;mn'nm-u' the
POl LIAT

¢ why the crew

ana s
directions 1o

{ fiyour groups: i "lJIH y 1o di
e thieir meal ship. [nclude stage
o the characters” 1oy
v Rehearse _-,rum'phfy.-mr.' perform it for the rest of the class.
f ke up headlines [or news peports pased on the events in the three

s used fn this unit.,

I 108, Guess what happened
Cle OB, Flannan Isle

a0, The Mary Celeste

@'}
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Newspaper headllnes

Headiines are a form of summary, al50 a clye |
follows, Thelr alm Is (o aronge curlosity s yoy, wil ‘;‘] FE;:E.flr}w which
the newspaper to read the full sioy, Headlines yeq e g P and byy)

9 A5 fow Words
pa o1 Hoa 52
possible = rarely more than five Lo save space, They alsq use lhus

shortest possible form of the word, whic, Means active yojca
present tense for past actlons, and (he Infinitive for fiytyyp ncngﬂn
(.. 10 go" not ‘will 0'), Old-fashioned shorter words e 1?5
used, such as ‘wed" and *bid’, and (he shorlos) swmnﬁ..rm{ ;n I;] ;Iﬂ
catastrophes and disasters are called ‘dramas’, an inr.maE;: is a 'Irise'
and a reductlon Is a 'fall’, If the story s shocking or dramaltic, (o
headline may end In an exclamation mark or a question mark

.. ‘Doomed!' or ‘Whatever next?', :

-.;L,\‘ Duings this unit you lave looked i ﬁ_n-n.*m':ul stories which make e of
) puzzles, and one of them iy hawve piven Yoran iden for your e
lll}'.‘ill'l}‘ hIlII'}L

a - Lastyour possible ideas and, afier considering them, highlighe 1y,
one you think will make the most engaging story,

b Pl your slory, p;ll':lgl”.l[lh |J}' parragraph [},’nu need abon Five)
sayings what will happen in each, It's VEry BRportant (o pet e
material in the vight ovder so that elues e Lariel but not 1o
muehis given away, and suspense is buily up.

¢ Write the fisst sentence 1o your story, using a shock or intrigue
story opening, as in "Text 10C, Write the lasi sentence o your
story, leaving the finad revelation or przzle as Tate as possible by
thinking about 3 delaying word order, For exaimple, *Amid the
ikness ind silence, watehing from the bushes, was a gigantic
anc unrecognisable creature.

d Drali yourstory, ol about one andd hall pages. I possible, type i
o computer, as this will allow you 1o improve the stracture of

yourstory by moving ex| around, as well as make corrections casily.

¢ When you are happy with your final version, read your story 1o
the class or make ) wicio orvideo recording ol it. First practise

reading Itacan PPropriate pace (quite slowly, and using pauses in

APPropriate places for elfect) and in g mysterious tone of voice,

?

]
|




n this unit you will reflect on people and events you rememb

how memaory and nostalgia can inspire personal reflective wri':;‘;-.ﬂn\? see

will learn how to use emotive language to get a response from regﬁ ou
Jow to write a character sketch. There will be practice in senteni":

and | _
structuring and drafting.

i
jctivities

: nber . .
.0 an '] Remel
Mak ing in the past.

. list of ten things that you remember

. or OWI For example, ‘I remember when
doing ? the 0O and saw my first elephant’ or ‘I remem ber when
[ ;'ﬂé‘i; [:'E J baseball cap I wore everywhere’.
[ ha

things which don’t exist any more but which were part of
el X

pildhood, sucl

the meaning of the wot
e examples from your on

ful emotion.
from a blog called ‘SayAfrica!” by the blogger
bout rural life in his remote village over

ican spelling.

p List! 1 as television programmes, Loys or sweets.

: «d nostalgia. Discuss the idea in
¢ Look up =, m life of times when you have
Jass, and 81

i5 an EJ:LI'E!C[

1114
Tt ho writes a

I:Sﬂm- W

Wemories of an African childh ood: school days

Waking up was not an easy’ fask. My mom I have never known why. That done, we

would drag me out of bed and toss me out would herd around the hearth sipping tea.

dfthe house to a waiting basin of water to My mom maintained such a serious

wzshmy face, Washing one'’s face before countenance in the morning. You could
easily earn a slap or a cooking stick on

taing breakfast was such a cardinal rule
niat bousehold nobody ever skipped it.  your tiny head art thar particular time over

D!ﬁ U wWiLl wdi ol
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4 shht mistake, We tonk our reakList

with suchoet al
chewing sotmnds, Sinee sehool

| v cortthd hear was

I amd
was near the first bell would roge and the
et wontld e
When we woke carly enoughy we would
and arms having washed

l." ll..'lll_..]L‘I..l"ll !\ t'tl lll‘t"‘q["i‘l“h‘

A0 WG were ].'lh.‘.

wash onr leps

onr faces betor
Jine onr tiny hags onour hacks il go

o the short Jistanee 1o school, My

P
whool bag was populated I omly two
exerise books: wide ruled tor weiting

and narrow culed Tor math’s The other

of that school brag was i small
i‘ll.'lll..‘il?i were made
e halnts when

pocupant
picee of peneil. My
Ghorrer by my gnawing
weIng,

If vou were
the gate by the teache
| holding your ears and crawl the
rers 1o the assembly place
caned four

late, you were stopped at
¢ on duty, made to

knee
hundred me
thus. At the assembly, you were
strokes or hive, or even e, depending on
the cruelty of that particular teacher.

At the assembly, we would sing the
National Anthem and the Loyalty Pledge,
pray, sing a hymn and be addressed by
teachers. After that, they would check
whether we had long nails. If you had long
ones, you were given a good beating and
sent home, Done with the assembly, we
would run to class. There was an obsession

with us kidls 10 alwiys run wi

WETE phong .:n}'whl'r;: and I\:t 4
st there and shou o’
one wonld shour pwe, :

never g,
the Firse toy

I[ I‘ = T
me’, The SUCang

E g .l“‘ll'.' I. i
.i 111 l‘.. Il. tl 'y I LY i | I
‘ L I !. 0¥ !. ‘”. l-lt 1'“.. % H{i!l",'

bowr |'I'[‘i'.l!~i'-i. A1 CIHHI'HF n

bk [

: sy r”ﬂ'l ]“” d

e & L .

went home for lunch) we never “_“thn_
. IE

alwavs ran. . We
Another obsession of us kids was
evervihmg at the top ol our v .,,_.HL ;ﬁ: "
J*-Iu'l' VORIT 1w, vl "'-1,-{1-I|h.1 ""l'“"ll.l' 1 !
at the o ol vour voace, lnomy ¢ase :hl:m
My name s Aired Hiprnti-.;h. 'H.iru-«un";.n
Kenduiywo Kilachet .0 Learmmg was by
rote so we would shour even :1'.11'11:. after 1h~
Iu.ll..‘|'|l.‘1’.‘['h'|r.'1.'1.~|:. [AINRTRTATAR tlu-k-.,_-._-.,:;: :
Aaaa, Blbb, Coce, Diddd .
iiii, ooo, uuu ad mbmtame The only pul
who was disadvantaged mths came was
4 friend of mine called Peter, He was such

+ alelhad . UCL,

q stammerer that 1 never got o know
his second name tll he dropped dur of
school. He could tane trvimg o cet a single
svllable out.

The fiest lesson of the day wos ilways
Math which 1 loached no erd Yoo would
po to the dusty road belind oo Jhool,

clear a space cach and wrire L vour
Math, 1,2, 3,4 ... CIc Ve TS, The
reacher would come and mark v g his
finger too. A long tick or a i o s, HEnot
Ve were

solving Math on the dirt roand
10 vehicles) we would count th
bottle tops in class. We woulid 11so count
our fingers and roes. Thar was Mah.

| had a cousin, Stephen, whis went by
the nickname Tractor', maybe because
as huge. He was very good at Math

y came to school, The reason
ase of his

ul |L'1"\h or

he w

but he hardl
why he stuck in my mind is beca

handwriting, When he was WHiLID

figure ‘1", he would draw
that it would occup
everything clse. He

g sl ad
such a big one
¢, Ditto

y the whole pag :
ercIse

fnished his eX

ldl




-

s —r.

iy, He is now called *54% a

e fellow indecd.

[y 1041 o
[ Tesson wars English, We

very e resti

[Ty seconh
wontld s A G D the whole

g A1 pimnes we would be given text
TLE ritled Ylom amed Mary™ Tlis wis
my fave rite subject, Tom and h-l.rr_-,fj
wits 1 ilstrated book about a famly
of Mrand Mrs Kamat, Mr Kamai was
o school-bus driver, Mrs Kamau wis a
‘Tom and Mary were pupils.
lirtle hrother ¢ Hed Perer, a

| Jsewi fe.
[ remember everything like

They had 2
Jog and a ¢t

yesterdy heeause 1
would sing about these storics

uhiver. We
i icher, We could nor read so

qfter our 1 :
cverything in our clss was sung alrer

the o eacher: |
“[ e man is Mr Kamatn
The woman is Mrs Kamau'

efhe boy is 1 om.’
“The pirl 15 Mary.'
“The haby 15 Peter.

jelish was my lavarite

UNIT11 Looking back ((:)
> 4
T

“Ihe car i deinking milk.”
And soon and so forth,
_ English rests invelved *filling i the
Lnrr*-.'.lin,p; wearedds®, The *a” in‘car’, the o' in
hny et fr was very easy tor me and |
wortld score 1002, Dicl 1 el you that
we were careporized in rows according o
cleverness? My row (1 was brlliant except
in Math) was called Lion, the nexr was
Elephant and the dullest of us were called
Ciiralfe. We sat on benches thar were hxed
tor the prownd,
The third lesson was Science. We juse

planted beans and maize m tns at the
corner of our chiss. Our classes did not

have doors or windows, Our plants would

bend towards the light and thar was
eience for us! There was Home Scence
too. Other subjects were Mother-tongue,
Guwahili, Civics, Histary, Geography, Art
and Craft, Music and Physical Educarion.

They deserve a whole page cach ro

describe.

IA. These are all topics
about memories).

writer refers o in Text |
ind in memoirs (writing
to make the text more varied and

| 5 List the topics the
which you usually 1
b Can you say what the writer does

nteresting for the reader?

¢ 11A did you find most appealing, and why?

¢ Which part of Tex

hich have the following meanings.

U s Find the ten words in Text 1TA w
our notehook.

Wiite the words and their synonyms in y

missed  collect throw expression  chewing
endlessly  sorted describe

hated  gathering
STt 1A s wri 3
lﬂlnr;: 15 h[r;tren maostly in simple sentences. Choose either the
o nd paragraph and rewrite it in your notebook, joining
Els ! [
: with compound connectives (and, but, so and or) or

It'h[n W
veomnectives (who or which).

I

1 n]ﬂ
Seare sop
Michare o, :_‘;f-flr oups of words between full stops in Text 11A
ally sentences a all, Can you find them?

@1

udinieu Wit ualrISE
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Non-sentences

A sentence must contain EII( verb, and the verb muyst
Length is not important; *Karim sang’ is a sente .
<entences nearly all the time, but just occ ﬂsiunai;f:f:?lé rzl.rlr?;tl'd write in
you may want to use only a single word, for example, ‘Nothin lc-i!}ffct:
most likely to happen at the end of a piece of writing. In di-alug' IS is
may also want to occasionally use a non-sentence to shoy sung-fﬁh?ﬂu
about the character speaking or the mood they are in. One of wurmg
characters could say, for example, ‘Haven't a clue.’ You are more like|
to see examples of authors using non-sentences in informal and ’
colloquial writing than in pieces in a formal style.

have a subject.

=\
B

1 carning with my grandfather |
|

: 1 hov's reflection on his relationship with his grandfather while

12 up in Sudan. |

{ roast have been very young at the time. While
I 2nt remember exactly how old I was, 1 do
remember that when people saw me with my
grandfather they would pat me on the head and
give my cheek a pinch — things they didn't do
to my grandfather. The strange thing was that
I never used 10 go out with my father, rather it
was my grandfather who would take me with
him wherever he went, except for the mornings
when [ would go to the mosque to learn the
Koran. The mosque, the river and the fields
— these were the landmarks in our life. While
most of the children of my age grumbled at
having 1o go to the mosque to learn the Koran,
L used to love it. The reason was, no doubt, 4. _
‘hﬂl_l was quick at learning by heart and the —y. PR i
i:ghwatiﬂ}'s TSkEd me Lo stand up and recite LT
e p ! ﬂf the Merciful whenever we had
21>, Who would pat me on my head and

my gran dfa[h}::np e did when they saw me with

|

a-

i
E

LdmSc

... _
asdinieud vwitll
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yes, ] used 10 Jove the mosque, and 1 loved the river too. Direct]

finished our Koran reading in the moming, | would throw
1 7 my wooden slate and dan ofl, quick as a genie, 1o my mother,
o edly swallow down my breakfast, and run ofl for a plunge in the
hfm“-'h--n ured of swimming about | would sit on the bank and
mff [I'n.: strip of water that wound away castwards and hid behind
ga:l-il wood of acacia trees. | loved to give rein to my imagination
v Ijh!nurz 10 myself a tribe of giants living behind that wood, a
e !;- 1all and thin with white beards and sharp noses, like my

I;EEIJTE]"_ Before my grandfather ever replied to my many questions
o 41d rub the np of his nose with his foreflinger; as for his heard, i
o T‘I-‘jlfr and Juxurnant and as white as cotton-wool = never in my life j
E ‘.;:;Efﬂ anything of a purer whiteness or greater beauty. :
by : nd:":;!hcr must also have been extremely tall for | never
e arca address him without having to look

. .vone in the whole | |
g ﬂﬁm nor did I see him enter a house without having to bend
5 EL. hat 1 was put in mind of the way the river wound rnupd
e he wood of acacia trees. | loved him and would imagine

behind L hen I grew 1o be a man, tall and slender like him, walking

m}-gf“‘. W,

ajgng with
| believe

reat strides.
gj was his favourite grandchild: no wonder, for

' - so they say — was

© ins were a stupid bunch and [ —so

m}j;;?il;em child. 1 used to know when my grandlather
20

. 10 laugh, when to be silent: also | would
e e e for his prayers and would bring him

the times .
Eﬂ;ﬁ:;mg" and fill the ewer for his ablutions without

. his having 1o ask me. \
tﬂjﬂ}fd Iiﬂl‘.‘l’lf
lilting voice, an

Vhen he had nothing else to do he
ng 10 me reciting Lo him from the Koran in a y
ed.

d 1 could tell from his face that he was mov
From A Handlul of Dates by Tayeh Salib

0 ? Why do you think adults patted the hoy on the head and pinched

kis cheek?
) Find the following images in the passage and explain them in your

0 words.

' quick as a genie

' ghe rein to my imagination
“tnibe of giants

'::‘:;'ﬁlf two short character descriptions, a paragraph for each
- :lht' first describe the character of the writer as a boy, in the
. Wescribe the character of the boy's grandfather. Use the tip

| e neyy Page to help you.
: &

[
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o

(TP,
For Activity 4€
Writing a character sketch
When you are acked to write a character sketch, which is a task
often required for the study of literary texts, you need to think of
descriptive words wh[c!l {Evﬂﬂi the personality of the character
(0.8, WIS€ impatient, timic). In order to make your interpretation
of the character convincing, you should give evidence from the text
1o support it This can be a quotation or a reference to something
the character says or does. The sketch, which is a kind of picture in

words, should be short and concise.

e i s
g i

it

.
g

! e .-
— e i e o Vi B S . i e e
e ——

Text T, underline all the uses ol sl el vesedd fo,
L or wseed (0 with averh, the writer shows that the action
arly anl ancotmtiable times in the past. Wrile two
yOUE OWIL [iist, one using wonfd and the other using

‘J 1 {}H'.Il.'t'l]'.l:lf{tf.

by using wnnle
ok place regnl
centences ahout
seed 1o,
[oflowing phirases [rom the passage.
hiteness

e o mn . _semm s "'
e il sl =

In pairs, ook again at the
pever in iy life have | seen anything ol a purer w
o heauty

i nordid see i enter o house without having to bend

thout the word order in i

il youl chink the rule s,

Find the Tour uses ol single dash in ‘Text 1. Can you
e nsed? Look back at Activity b in Unit b
punciuation, il you need reminding

What do you notice i hese two phisises:
Agree with a parier wl

remember how they
page 116, which was ahoul

@ Write an account, similar o Texts 1TA and 1113, ol o |:L-rimi ol your hie
which was important in your growing up. Perhaps it was a time when
someone came (o live with you, you moved house, made anew friend,

or took up a sport,

a Collectyour idens as notes in a plan. Make sure 10 recall and
include plenty of details, which is o way of making something
ordinary seem special, and also making it engaging (or the reader.

: :,}{:ﬂ ‘:[:::E;i:.irf;vr;: ']I;H [or your memoir, This zm.-un.»:_i.: Nning I'Iu: |

_— I”P{if‘l].'ﬂ{:" E' _-"""HTIH‘UH :I!'It| paragraphs, putting the ideas

al sequence, Use carelully chosen words, INEges ancl

ldll msc



UNIT 11 Looking back (@

e o stgpest depth ol evhig, which explains why it
L \.HH“H |Hl‘il‘||||}- TIRYLLE ”l‘iill ||I[II hivy i'ltlinl ,||"||” ‘h'”‘”“”
ot with s SEIRes
al conre! vornn elvadd, andd then exelamgge with o pacine leai
wiition (I Davened cor oy o et )

vl Il e?

l :h{"l. ko
R LA

o s a Stage potween making notes and producing a final version
Thet® e of writing, particularly one which s going to be assessed
lled drafting, and It is where

ror examinetr. This stage i5 cil
full sentences, and link and sequence them

you also consider whether you have mel

h e yirement for the piece. If it is loo long, you will fmw.:- to
e e rglvc' or unnecessary material; if It is too short, you will
as, information or detail. When you are reviewing

ing (cditing) your draft, you should also consider whether

and I .;-;gi a wide enough ranse of vocabulary and sentence

¢ and whether your style of writing 15 suitable for the task. This is
fling, punctuation and

n gpportunity (0 correct any errors ol spe
m;;&f ﬁ!ch you notice. The final version wil (hen be better than

the draft verslon In several ways.

a teache el
u put your notes N
I:T papr.agmph:;. Al this slage

e next part of the anit looks it 1wo postalgin pocins.
1 the next page. Inone

o' in Text HGon
[ what is happening.

a.‘r Read the poem 'Pii
(e Persomit is e

sentence, say where
b What i the poem saying aboti music?
and then say in one

Lok at the following aspects of the poen,
celing of the poem and

sentence cach what effeet they hive on e
on how you respond o 1t.

| the length of the lines

vl the thyme scheme

i the run-on lines

." the repeated words

i the List line

@\

Ldinieu vwiLll bde[
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o3
Piano

Softly, in the dusk, a woman is singing 10 me;
Taking me back down the vista of years, till | see

A child sitting under the piano, in the boom of the tingling stri ngs
And pressing the small, poised feet of a mother who smiles as she sings,

In spite of mysell, the insidious mastery of song

Betrays me back, till LI1¢; heart of me weeps (o belong |

To the old Sunday evenings at Immc,rwu_h winter outside |
And hymns in the cosy parlour, the tinkling piano our guide.

So now iLis vain for the singer to burst into clamour
with the great black piano appassionato. The glamour |
Of childish days is upon mc, my manhood is cast |

Down in the flood of remembrance, 1 weep like a child for the past.
’ D.H. Lawrence h

Key point

Poem endings

Poems nearly always have a very important last line or pair of lines, :
which contain the moral or message of the whole poem. _The reader .
has been prepared for it, and yet there can also be a feeling of "
surprise at the power of the emotion suddenly released. This 15 often :
emphasised by the final lines being a couplet (rhyming pair), of by :
introducing a gap before the last line or lines. The next poem makes

use of this form to emphasise the sense of nostalgia and 10SS.

9
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UNIT11 Looking hack ((:'3))

athern Malian danee ance thaught 1o be a

parl
§LL :;_ fiir e fntee af a vapantula -.;m.-r,-l_
i S
'I";u':frlt-:‘”:l
o you remember an Inn,
i

yppranda’
[ you remember an Inn?
Jing and the spreading

and the tede
: yf the straw for a bedding, |
. I ¥ i3 ' X e IEE_‘;'
And the fleas hat tease in the High Pyrer ﬁ

| the wine (hat tasted of tar?
jecrs of the young muleteers

o | el the
" ]If'{.'r."i H1J
And the € gane
(Undler the vine ol the dark veranda)?
member an Inn, Miranda, L-
k

o ymber an Inn?
ers and the jeers of the young muleteers

And the che
ol it penny,

wWho hadnl £
And who werent paying any, .
And the fammer il the doors and the din:

And the hip! hop! hap!

oOf the clap | |
0f the hands 10 (he swirl and the twirl
Of the girl gone chancing,

Glancing,

Dancing, |
facking and advancing, |
snapping of the clapper to the spin

Out andl in =
And the ting, tong, 1ang of the guitar!
Do you remember an nm,

Miranda?

Do you remember i [nn?

Never mort,
Miranda,

Never more.

Only the high peaks hoar,

And Aragon a torrent at the door,
No sound

In the walls of the halls where [ulls
[he e

- “USCainieu wiut varNSC



(IS = ey |

Of the feet of the dead 1o e proni,
Mo sound:

it the boom
O the Tar waterlall Tikee door,

”L'rﬂ re Bl

teddding  Tarndog teeer Phe stever e mabe 3 s Ol ttvall e s
mulp‘[-l‘l‘ st e wilin batabes, aller m1rh-‘._ e i

Bt atd il b g
I!ﬂlf "l 'la!"‘ Y ni [ !u..lr

] i
Fef
1 ””r'-liu F|i|” b

FLLE 0

g e, N
S e
g e

A8 Onacopy of Text 1D, and working witl [ariner,

nnderlipge 5
: anel
comment an how the Tollowing aspeets of the PoOem

llect s thythm,
4 the variation of Tine lengihs

o the internal thyme within lines

¢ the use -::-I'qm'.-ilimlﬁ |

o Inthaactivity youare going to write your own rhythm poern. Firs

think. of what your poem will be about, Tt must he something thi has *

Catrong andd distinctive souned or movement = a train, galloping |

horse, o Lairground ride or a kind of music, [or example, |

¥ ¥ - 1

o Now make decisions and notes about the following three ways 1 |

represent sound and movement.

U dine Jength :

domelre

|

dcthyme |

b Draltyour poem, and give it a suitable title.
¢ Read your poem aloud, clearly conveying its rhythm.

In tl;:: |!¢rx| part ol the unit, you are going 1o read two letters of |

Ci) o Thesrs te ¢ varl? . H ' . |

|J l:ﬁ:.'a'-lmkdlht reds aradio show in the UK called Confessions, hoste:t ‘.

non M; i S p—— ; it .

{l:;{l. wmm ; yo, to which people write letters acdlmitting 1o things they |

‘0 they were —— : - * '

it ¢y were much younger which they fecl guilty about and =.

Lo be forgiven for: :-

E

|

e ' Sudineu witll wdi SE
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A alan pom At ] aries A

, 7 rervies, rerasfe ol allewy
::!{6 ol f:mﬁfnj, { AA m‘i.:.:ﬁ I've
t oA Chg LonraAnt 2 2 ':l:.-:":'f ﬁ'.'j""rrﬁ. -
;:ﬁﬁn.?.'rff.:t{f aaz, 1 A ~n m‘;:-:!,
o S :f,ﬂm_."“‘:"f’rw 'clA aae
M' 4 "‘""_.:.;,Mj "‘.-:',-':It r.rA,I" tee

l"'f..--
F@’ rL e ortfA -rrn.f..T:rnw:j:H

.I"M.d' FJ'-F"H""':; il
,_.;..A..-fw-rm waf ke, o

& .E.::*H r.ffi..., Iuﬂf}ﬂ’
» w
yrrd MH;J'-HMJ or ane
J‘f’- . ﬁrr*"ﬁﬂ-ﬁ-ﬂ T"n:trﬁ-r'jumn-.:..
....;.:'; M :., — gmwnﬁ H,r;-,-;;nﬂ
rere W
ﬁ';f';p,f [ r.i'-"’, f-l"l-"" I ﬁﬂb’ﬂﬂtﬂ A—;, t
*TﬂMrf—frffﬂFL.ﬁ-MrﬂﬂM HJIEHHM on
ﬂj,w;r,:;}r bike, fo | Azeider bo laze thingf wnlo
ALY Larslf. | Aas MWMHW&& Lﬂz.ad-,rﬁ..apj
Fj::: gwr::r-'x.fn wilh weerlf ponrd nellles aroul fnee
r_:; Eyerv & f}.m: 1 waS fenl Lo Lhe frogf ﬁvrﬁ&ﬁ.jam&if:?
. - ove Jone T
ke L o & o muor bolt

-'rﬁﬂ‘
¢ o rmanrtle rrtm‘f:vj ol Eath wee -

4# £ ]

f M
i n.h:a./ ricuf Zj ApPLAT;

;::fma’:/ home Fﬁfﬁt«hﬂ #AAZ waf Ltff: my 5 i;;
;ﬂ&pfa’ fz 52 meft fq‘ﬁ'ﬂaﬁﬂt anAd tolAd m_y F‘:ft
“’..ct;rm.ﬁr.: my ouke M/erffwnflg; n 4.5 r
mafLhave seer. ﬂ:s-.vmz.mg oeLanfe _-;r selieved me. Sure
trzuchy MY ;-Jmi,t/ plan worked and .u; ;f#; IA&;;‘ I ::T;
srefer. o new arown- A Tee
e od . | V:Fuzwr admitled

£ thif now anAd I’
I‘;’?M&A—%H Lf WO - s 5#’

{
ferrole Lenglaf | nfﬁn.!f to fo | would
. ANONL LVET evelopf the Funr

Ve have fince moved, bul of Y Ay
ot lowd bebind the ,rﬁ_ala,-; ..":ﬂr_g will come atroff enough. bike

Mﬁ'fﬁﬂml/auﬂ cnt! fm,rﬂrrj; Muim andA Dad, lﬁopc E.

4n 5t ‘%r_‘j wen., )

—— A
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@ Vou il need a copy of Text 1L Tor this activiy
5 First reac

quitable Pl
e punctuaton has been removed from the following exipae
«t 11E. Without Iooking back at the rexy, put full st “
. _ : _ e
and capital letters in a copy of the extract beloy, T}.IL-.,
ion with the original.

| the letter in fext TTE and ppul Paragraph hregks i
aces on vour copy of it waks in

y Al
from Te
commas
check your ver

All I could think about was getting a new bike so I decicded 6
rake things into my owa hands I hH_fl noticed that behine ghe
local shops it was very overgrown with weeds and neggles about
knee high every time I was sent to the .s.lmpfa to fetch something
for my mother | wm:id_ remove something from my hike | begran
1o dismantle it hit by bit c;zFI1_1~.-¢:uk a nut or bolt or screw would
]n}'ﬁttﬁf}llﬁ-l}'fliﬁﬂppfﬂr until Ifnally one day I arrived home
pushing what was left of my bike

verbs which can be contracted in a copy of the

¢ Highlight the «dina
apostrophes for omission in the correct

extract below, and put )
places. For cxam ple, / am can become /.
f am feeling really awful about this now and I have never
~dmitted what terrible lengths I went to so I would get a new
hike. We have since moved, but if anyone ever develops the piece
of iand behind the shops, they will come across enough bike
parts 1o build a new one!

e
Dear Sumon

| Aave & Jradfu& ﬁﬂhftfﬁ:ﬂh. to matke. Seven yearf
0, aged thirteen, | ufed to Live un a cul-Ae-fac. My
reendf z.:ﬁa Lived in the ftreet uped to ’?ﬂf up bo varioy
pranky, bul nothing compared to wha ened ong
hot fummer’f d‘f;u?t At rawned for f:ii:,r and
- We were ﬂ:ﬁfiuﬂ on A graff bank., _n.a‘an,d";rﬂaﬂ whal
- ‘-F*':‘ﬂ"“-'“f”f ﬂﬂ;ﬁff’.jf uplo.
o “'123 one of the gang fuaaested that we Light &
7:: - Thif was ﬂ;ﬁfﬂ;%ff?ult Efcﬁ. wenl home t?mf,u;t
' Ea burn. I went to call om Samef, & Friend of
m:fi‘ wafn't allowed ont 1_!':5 hif mother becanfe
T niddent he had just canfed at the Jupermarket.

H

L& |

g
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A

o There is a group of verbs

» The most commonly used verbs in English are irregular (e.. have, come

waf only len Al lhe Lime, he got .
w':'ll"ﬂl'hfj frﬂm (he Fﬂltl:ﬁf’,q, : au:;?: H-Fn.b:q. A fevere
fl"ﬂ“' f\i{ pA rentf, p Parntfhinen t

1o thif Ay, Jamef doef nol know ho :

"Hm now {'lh!z (he Lime haf come (o :h?ﬁ;f.fbrc { ﬁtr&,f;

YourS Jincerely
Pave

ollowing et lined words rom Text EHF in i sentence eachy

| Ise the . ‘
lerstned their meaning,

1y show youl Tl

cnldesae prank hlaze  crupted  envelop
I pabts, (liscuss write s onessentence explanation for why the

word mischie] s spelt with de but neighbanris spelt with v,
past tense verbs in the text, Find them all
form ol each one, Read the key point

[Tyere e N nrepulbar
present [ense
L verbs to help you,

Al e the
Al ey

lresular past simple verbs
,vorbs in English, and in Text 11F, are regular, which |
ast tense using ed (e.g. allowed). The _
| be double if the vowel is short (e.g. |
a y which is pronounced as a syllable |
y changes to an i before

« Mostof the
means they form their p
preceding consonant wil
grebbed). If the verb ends in
(.8, try or carry, but not obey), then the

the e is added (e.g. tried, carried).
which have optional past tense forms,

hecause there exist older and newer versions. They can take either
ed or tin the past tense. Examples of this kind are leap, spell and
burn, which have the past tense forms leaped/leapt, spelled/spelt
and burmed/burnt. The ¢ (i.e. the irregular) version is the more

modem spelling/pronunciation.

and do). Some form their past simple tense by changing the vowel (e-8.
i’g"‘m keep — kept). Others undergo even more ofachangeto
the pasttense (e.g. buy— bought, go— weno).

-
P ML =T gty Pl ]

I
i
k

oudl|



UNIT11 Looking back ( J
D)
g2

another category of commonly used verbs do not change their
: dless of the tense (e.g. read, pu.

form, (€83
be leamt so that you can recognise them in

lar verbs have to : al
ng and useé them in your writing, correctly spelt, without
about them.

MEEL:-Eadi
ur
gﬂ'ng to think

g 1o write vour own confession to be broadcast on a radio

programime:
q draft of your letter, starting ‘Dear Simon . . " Use the tip

. wite
(o hf[]} }'ﬂl].

bl‘.'iﬂ""
otive langu

, Lseem guage 10 I]li’fkt: the reader/listener feel sympathy
and inclined to forgive vou.

for vou
. Check the angmphing. use of full stops, commas and apostrophes
i f.nur]euen
Pty
.
For Activity 128
Confessing
Think of spmething you did and got away with in the past which
you nowW wish to own up for. If you can’t think of a real thing,
sgrrow an idea from @ flm or something which you know has
e else. For instance, you broke a vase and

happened to someon
blzmed the cat, or you
shout why you hadn't 1€

made up a false excuse for the teacher

vised for the exam, It is better if there is
d. In Text 11F, the irony is that

come drama and/or irony involve

the person who tried O put out the fire was the one who got the
biame for starting it! Because it ic an informal letter, representing a
sooken confession, it can Usé contractions of verb forms (e.g. I'm,

shouldn't).

Y - . "
r.frﬁnnth this unit, you wiil look at one more poem on the theme
Aemembering and then write your own.

&
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&

[t was long ago

1l tell you, shall I, something [ remember?
gomething that still means a great deal to me.

[t was long ago-

in summer I remember,

A dusty road
old house, and a tree

A mountain, and an
That stood, you know,

house. An old woman I remember

pehind the
In a red shawl with a grey cat on her knee |
Humming under a tree. 1
She scemed the oldest thing I can remember, 5
put then perhaps I was not more than three. |
It was long ago.

;
i drageed on the dusty road, and 1 remember

tiow the old woman looked over the fence at me
st seemed 1o know

[1ony 1t felt 1o be three, and called out, | remember
like bilberries and cream [or tea?’

} E:I"I Wil

P . e e e

| wont under the tree

-
T ——————

Sudieu Wit earnsSe
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\nd while she hummed, and the car purred, | remember
How she filled a saucer with berries and cream for me

<o long aga,

such berries and such cream as | remember
 never had seen before and never sec

Today, you know.

And that is almost all I can remember,
The house, the mountain, the grey cat on her -

Her red shawl, and the tree,

And the taste of the berries, the feel of the syn | remember
And the smell of everything that used (o be ’
<o long ago,

Till the heat on the road outside again 1 remember
And how the long dusty road scemed 1o have for mo

No end, you know.
That is the farthest thing I can remember.

It won't mean much to you. It does to me.
Then I grew up, you see.

Eleanar Farjeon

7) Discuss the poem in Text 11G with a partner and say why you think

the poem:
: wses very simple words, many of them of only one syllable

) wes repetition of words and whole phrases

* adresses the reader directly as ‘you’,

alT Your own poem called ‘Tt was long ago’, which describes an
' memory very simply, using the same format and devices as in

It 11G. Use the lip on thie next page to help you.

&
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For Activity 14
(ampo'ﬁ"g your poem

Study the
o thefirst i

o thesecon

with ‘me’ ‘

o the third line ends with ‘ago’ or another reference o time
there are run-0il verses in the middle of the poem

d ends with quiet reflection, in contrz

5

. the poem begins an :
emation in the middle section 25 the speaker's memory

ker away-
although it 15 generally
~es with ‘And’,

e of each three-line verse en ds in ‘remember’
4 line ends with either ‘me’ or 2 viord that rhyrmie:

tto the

S
arries

not a good idea to begin sentences and
noztry li it can be effective in reflective writing 1o
<how how the persona is returning to @ childish way of expressing
and how the memory is flooding back and has to be
5 red. You can address the reader a5 you
2 oy wish, In order to involve them and make it sound as thougn
oy 22 conficing in them, as well as warning them that it wil

~aznen 1o them 100, when they grow/ up.

2 T
’TEm:}El‘-ES.

. 1~ grder to be capiu

peT =i |

Sl dinieu

‘It was long EED’ poem in Tert 116 again, and notice tkas
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1 this unit YOV vill look at*e:-:am;?les of how dreams and daydream
. ntasies have been used in stories and poems. You will practise supporting
' your Jiews, the formation of comparative and superlative adjectives, and
more punctuallnn of dialogue. You will also write a reflective poem '

| L.,--"""'/__

Activities

L e | e ':' M- 3
. Wwhy dowe have davdreamsz What do you daydream about?
Tell vour partncr.
p Write three wishes on a piece of paper and swap it with a
they the same or different? Discuss why.

I}am]":r. .."tr":
¢ Ifyou could travel anywhere in the world, where would you

want 10 g0, and why? Tell the class.

@

Pool ol tears
This is an exiract tram Aliee’s Adventures in Wonderland by Lewis

Carroll. In Alices dream she has fallen down a rahbit hole and
eaten a cake which has made her grow so tall that she cannot get

| gate into a garden.

through a snall o
Curiouser and curiouser! cried Alice (she was so much
surprised, that for the moment she quite forgot how 1o speak
good English); ‘now I'm opening out like the largest telescope
that ever was! Good-hye, feet! (for when she looked down at her
feet, they seemed 10 be almost out of sight, they were getting so
far off). ‘'Oh, my poor lite feet, 1 wonder who will put on your
u now. dears? I'm sure I shan be able!

choes and stockings for y
I shall be a great dzal too far ofl to trouble myself about you: you
must manage the best way you ¢an, but 1 must be kind to them,’

thought Alice, or perhaps they wont walk the way I want to go'
Let me see 1] give them a new pair of boots every Christmas.”
And she went on planning to herself how she would
manage it. ‘They must go by the carrier,’ she thought; ‘and
how [unny it'll seem, sending presents to one’s own feet! And

" !WW odd the directions will look!

Mo,
L'-r ;

SLdinieu vwiLll ualrISE
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Alice', Fight oy |
| Ir';ulhru]‘.{,

.

i".-fl_

near the Fepeer
(with Alice’, loye).

O dear, whit nonsense I'm talling!

Juet the
wils NOW O
lile polde
[ WS 45 much
Through into the
hopeless thin £ve

you onght 10 he

ou, (she mig
yis moment,

;ya"un-; of tears, unt

four mches deep
Alier o time she
(et the distance,

heard a lintle pattering of
and she hastily dried her
e 10 s what was coming, It was the White
it returning, splendidly dressed, with a
ol white kid gloves in one hand and a
L in the other: he came trotting along in
) muttering to himsell as he came,

peat hurry, :
it e Duchess, the Duchess! Oh! won't she

Joagre if Ive kept her waiting!’

Siiee felt so desperate that she was ready Lo
ool help ol any one; 50, when the Rabbit came
near her. <he began, in a low, timid voice, il

o plese, sir = The Rabbit started violently,
diopped the white kid gloves and the fan, and
scurned away into the darkness as hard as he
could go. Alice took up the fan and gloves, and,
a5 the hall was very hot, she kept fanning hersell
all the time she went on talking: ‘Dear, dear!
~ How queer everything is today! And yesterday
- things went on just as usual. | wonder il 've been
| s dmnged in the night? Let me think: was I the
[ same when [ got up this morning? I almosl think
L can temember fecling a liule different. But if I'm
not the same, the next question is, Who in the
world am 17 Ah, that's the great puzzle!"

g

0 her head strack against the woof of the hall: in fucy ofye
e than nine feet high, and she at once 1alk p [|.|;.' )
0 key and hurried ofl to the garden door, Poor ra‘kli:-n:-f

a5 she could do, lying dovin on one side, 1o Jook
parden with one eye; but 1o get through was more
r she sat down and began 1o cry again,

ashamed of yoursell]” smd Alice, a preat prl like
ht well say this), to go on erying in this vay! Stop

| el youl” But she went on all the same, shedding

il there was a large pool all round her, about
and reaching hall down the hall,

7
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which make them different from reality

characteristcs
can tell that Text 12\ is a dream story,

|I the ways you
ks to herself. Why do you think the writer made
1e possible reasons with vour partner.

D reams have

Q P pairs list?
124 Alice tal

Text -
b ‘::‘f o this? Discuss tl
vour story, what would vou make happen next to Alice?

[hii 1-'1-Erf d . - = .
If our partner and decide which is the best.

L f

A 5 Alice 'quite forgot how 10 speak good English when she said
g .Curiouser and curiouser . What is wrong with this phrase? Write

«hat Alice should have said.

rmation of comparative adjectives with a partner. For

le, why is happier the comparative form of hapfy, but mor
the comparative form of hapeless® Copy the table below -
ebook and list five more examples ol adjectives which
more, and five more examples of those which do, in the
ve form. Read the key point below about the comparative
ative forms of adjectives 1o help vou.

examp
hopeless
your not
don't us€

comparati
and SLIPEI‘]

E;-'#Ofd comparative adjectives

e
hupi:ir:ﬁs — mone Imjm'-_rw.i

happy = happier

Comparative adjectives with more

™

lative form, to describe the most ...
lescope that ever was’, ‘the most
ive the superlative of the

also have a super
argest e
had ever seen’. G
aking care with spelling:

¢ Adjectives
of many, 4s in ‘the |
frightening sight she
following adjectves, t

kind timid

desperate

gﬂ{}d hot
hard bad

beautiful
splendid savage

e 0
superlative adjectival forms
takes the suffix er for the comp

Comparative and

The adjective usually
(. this is grander than that) and est for th

isthe grandest of all). However, i

arative form
e superlative form (e.g. this
f the adjective already has more than

two syllables, like curious, then the comparative is formed with more
ve with most plus the

Plus the adjective (more curious), and the superlati
(most curious). Remember if the adjective ends in a stressed ¥,

i :-T-I-'E. -
e G
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4

n i (e.g. prettier, windiest), and if th '
will chanss S : , and if the vowe| is

tEE consonant will double (e.g. bigger, hottest). Note that for adieipnn,
t ful or less, we always use more and most rather t;T:.?

i n in Ed. ingr .
:33 aﬁnthEF suffix to the word (e.g. more boring, most worried),

&

Like Texd
[urther
| of her ears. |
ap out of the water, and seemed to quiver
1, Oh, 1 beg your pardon! cried Alice hastily, afraid
that she had hurt the poor animals fcclijgs, I quite forgot you didnt
like cats. Not like cats! cried the Mouse, ina shrill, passionate voice.
Would vou like €t il you were me? ‘i.-‘jfell, perhaps not, said Alice in
a - sothing tone: dont be angry about 1t. And yet 1 wish I could show
I think youd take a [ancy ta cats il you could only

our cat Dinah: | .
< such a dear quiet thing, Alice went on, half to hersell.

azily about in the pool, and she sits purring so nicely by
wer paws and washing her face —and shes such a nice i
J shes such a capital one for catching mice -
on! cried Alice again, [or this time the Mouse was |

over. and she felt certain 1L must be really offended. We
[ youd rather not. We indeed! cried

down to the end of his tail. As il ]

on such a subject! Our [amily always hated cats: nasty. low.
{ me hear the name again! [ wont indeed! said

to change the subject ol conversation.

12A, (his ext racl comes {rom Alices Adventioes in Wondertand, a lew

S on when Alice converses with a mouse which has fallen into
'|"|,; _!_._'|L:*

the }‘h."i"‘
The Mouse gave & sudden lc

all over with frigl

o B T
- s

you
o her. Shet

] (T g

15 she swam
(he fire, licking |
ccli thny to nurse = an

oli, 1 heg vour pard
bristhng all
wont talk about her any more i
the Mouse, who was trembling
would talk
vulgar things! Dont le
Alice, in a great hurry

. .
i TR Sl il e i

You will need a copy of Text 12B for this activity. Did you have

any difficulty reading the passage? Was it because some of the

punctuation is missing?

a i : i
You will have noticed that the speech marks have been removed '

f't;:lfl Text 12B. On your copy of the text, put them in to show the
ginnings and ends of all the speeches.
4

b When
the speak
the beg 'pml\cr changes, the paragraph must also change. Show
ginnings of new lines (use /).

Thea
postrophes hav
e . il B
thie ter bty s also been removed from the passage. Replace

f@ IR
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P

[his |

heed!

mes MOTe 16 al than reality.
|

Romance

When 1 was but thirteen or so
| went into a golden land,
Chimborazo, Cotopaxi,

Took me by the hand.

My father died, my brother too,
They passed like (leeting dreams,
1 ctood where Popocatapetl

In the sunlight gleams.

| dimly heard the master’s voice
And boys [ar-off at play,
Chimborazo, Cotopaxi

Had stolen me away.

{ walked in a great golden dream
To and [ro from school -
Shining Popocatapetl

The dusty streets did rule.

| walked home with a gold dark boy
And never a word I'd say,
Chimborazo, Colopaxi

Had taken my speech away.

I gazed entranced upon his lace
Fairer than any [lower —
O shining Popocatepetl
It was thy magic hour:

The houses, people, tralfic seemed
Thin, fading dreams by day,
Chimborazo, Cotopaxi

They had stolen my soul away.

UNIT 12 Secret liv "“\
es (D)
|

poe SURE about hLII'IE., ll‘.lI‘IE.]'JL‘II'lLﬁ 103 I'l'hlj,tl..ll l]lLJII‘I "-‘-'I‘Il‘ll:l

which

i ka7 T
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(a)f Earnbridgefﬁeck'pgim English - | -‘\
' . i

a 4 Write and then say outloud the jumes of i
i.l.] thl‘ I“Hﬂ". ."l.'l- ha'.” R ll‘e 1”1“5““’1 III'_‘_"I._““'H

(he words sound so magical? Can yoy,
which have the same ellect?

. anel SOUNedy w)
think of simil

e
Weh gl
AT place napmne

b o another famous poem, the place n
<winian. Which vowel sound. ; '
Abyssinia b ok nd, also used in Texy 12C, seems
the one which is considered to be the most exotic? Think of
place name Samarkand and the magic word Abracadabra!

4Mes used are Xanady, Alph

o be
he

¢ Make up three words which could be the names of exotic countrie
n 3 .,.. 3 o H 5
mountains or rivers, using the consonants and vowel referred to in |
ra and 5b above.

=)

The strange host

Text 12D comes [rom Dracula by Bram Stoker, in which the visitor
to Count Draculas castle in Romania comes to believe that his host is

living a secret life.
8 May :
I only slept a few hours when [ went to bed, and feeling that 1 could :
not sleep any more, got up. | had hung my shaving glass by the
window, and was just beginning to shave. Suddenly I felt a hand

on my shoulder, and heard the Count’s voice saying o me, ‘Good
morning.' | started, for it amazed me that [ had not seen him, since

the rellection of the glass covered the whole room behind me. In
starting 1 had cut myself slightly, but did not notice it at the moment.
Having answered the Count’ salutation, | turned to the glass again
10 see how I had been mistaken. This time there could be no error, for :
the man was close to me, and I could see him over my shoulder. But
there was no reflection of him in the mirror! The whole room behind |
me was displayed, but there was no sign of a man in it, except myself.

This was startling, and coming on the top of so many strange
things, was beginning to increase that vague feeling of uneasiness
which [ always have when the Count is near. But at the instant 1
saw that the cut had bled a little, and the blood was trickling over :
my chin. I laid down the razor, turning as I did so half round o :
look for some sticking plaster. When the Count saw my face, his
eyes blazed with a sort of demoniac fury, and he suddenly made 2
grab at my throat.

9
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Take care,’ he said, ‘take care how you cut yoursell. It is more
clangerouts than }'u‘u thmk.m. il couniw: Ther sl theshving
glass, he went on, And this is the wretched thing that has done
the mischicel. Tris foul bauble of man’s vanity. Away with it!" And
opening the window with one wrench of his terrible hand, he
flung out the glass, which wis shattered into a thousand picces on
the stones of the court vard lar below: Then he withdrew without
a4 word. ILisvery annoying, for 1 do not see how 1am to shave,
unless in my watch-case or the hottom of the shaving pot, which is

fortunately of metal,
wWhen 1 went into the dining roont,

not find the Count anywhere. S

have not seen the Count
! Alter breakfast 1 did a linle exploring in the

and found a room looking towards

hreaklast was prepared, but
[ could y | breaklasted alone. 1tis
srange that as yet | eat or drink. He must

he a very peculiarm
out on the stairs,

castle. 1 went
the South.

The view Wis magnificent, and
from where [ stood there was every
upi:ﬂ.‘n’{lll‘lil}‘ of sceing it .! he castle 1s
on the very edge of a rerrible precipice.
A stone falling from the window would
[all 2 thousand fect without touching
, ach is a

anything! AS far as the cye can re
\q of green Lree Lops, with occasionally

il dL‘EI] I'jfl “11“:'.['1: a ‘:hilﬂlll_ I'f':ﬁ:

and there arc silve
ivers wind in deej

[orests.
But | am not 1
hen | had see

Doors, doors, doors
od and bolted. In no pl
here an available exi

there 15
r threads where the

) gOrges through the

heart 1O describe
n the view |

ace save from the
t. The castle is a

heauty: for W

ared further.
nd all lock

walls is |
[ am a prisoner!

£ L‘."l-".l"i

L't'fr':‘u'hn.‘l'th a
windows In the castle
' veritable prison, and

19D, you will probably notice that the language
focuses on the vocabulary used in

/4 Asvou read Text
This activity

is old-fashioned.

the piece.

a Replace the five sligh thy a
syonym for each. If you d
before using a dictionary.

rchaic words in bold in the text with a
on't know their meaning, guess first

- 1
T
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({H’
se the three phrases below into vour own werds

. chan :
e Jrew without 2 word

withd :
. hﬁ — edze of 2 terrible precipice
am not n hfﬂft

I_hi-" djrec[ SPCE'Eh I'J:. [hE' 'Cﬂunl '-‘l'ilh l‘fpﬁﬁl‘:d ipctch.

e O

o |

C prlﬁcﬁ' i
o Eﬂj‘f: he salu.
Tﬂkﬁ ['ﬂl'.ﬁ' I'.hﬂ-n }'ﬂu d"

take care how vou cut vourself, It is more
ink in this counurv.”

o thre€ Pamgraphs which answer the following three questions
o v rtif; three pif:cﬁ of evidence for each. :
vn
e e< in Text 12D that:

s something odd and inhuman about the Count:

<omething scary abo
orrific will happen in the storv?

4 there
5 there I8
¢ iﬂmﬂhing h

ut the castle and its semingz

diectives oF nouns of vour own which describe the

£ st some 2d]
-4 2 List 50
character of the Count.

entence 0 cummarise how you think the story will develop.

5 Wwreds

[ surely would.

I'd rather be 2 hammer than a nail. g

Yes [ would.
If1 only could,
I surely would.

=
L i
-
I

. Chorus
 Away I'd rather sail away,
- Likea swan thats here and gone.
~ Aman gets tied up to the ground,
He gives the world

n .‘:__@:
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fis sacddest sound,
Its saddest sound

{'d rather be a lorest than a street.
ves | would.

[f 1 only could,

| surcly would

r'd rather feel the earth beneath my leet,
Yes 1 would.
If [ only could,

| surely would.
Paul Simen and Jorge Milckbers

«seel that Text 12D contains the words of a song,

B You might have gue
which are called lyrics because most songs express personal feelings.

one would rather he:

why some

1 Discuss in class
a snail

o asparrow than
e 2 hammer than a nail
e aforest than i sireel.
b Write in your owh words what you think "A man gets tied up to the
gruunfl " means.

¢ Write a new first verse for the song, using the same formal and

metre. Read or sing it to the class.

-nq}
N
Vocation

When the gong sounds at ten in the mo

our lane,
Every day I meet the hawker crying, ‘Bangles, crystal bangles!’

There is nothing to hurry him on, there is no road he must take, no

| EI?LE he must go to, no time when he must come home.
wish 1 were a hawker, spending my day in the voad, cryin
crystal bangles!”

rning and [ walk to school by

g, ‘Bangles,

Wh i
en at four in the afternoon | come back [rom the school,

I can see th .
e grnur:?;lgh the gate of that house the gardener digging

B et b S —
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L 4

e dot

with the dust,
takes him 10

Nobody
gels wel.

vy . a &
I wish 1 WiCTE :
nobody to stop mc

Just
10 ]Jf.‘d.

] can

The lane is

Like a giant wil

The watchm
chadow at his side, and never
[ were a watchman walking the streets all night,

chasing the shadows with my lantern.

| wish

 arCir A s i PSR —

I1y small
qu#:ﬂim 15

-
_.Jlr?
‘-I

< what he likes with his spade, he soils lyjs ciﬁihe's.

as 1t g¢5 dark in the evening and my mother sends me

see through my open

dark and lonely, and the street-lamp siands

task il he gets baked in the sun of

wdener digging away at the

garden with
from digging. |

window the watchman walking

h one red eye in its head.

an swings his lantern and walks with his
once goes o bed in his life,

Rabindranath Tagore

aroups, study the poem in Text 12F and answer the following
< 10 feedback to the rest of the class.

. How would you describe the kind of people that the writer envies?

L Why do you think the lines are so long (some do not fit onto the
width of a page).

¢ What can you say about the form of the poem? Is there anything

regular about

it? In what senses would you call it a poem?

| were?

th?(:husiage | were! EE,E" example of a verb in the subjunctive form,
s rarely used in English, It shows that what is being said is not

true and is just
IF 1 were yoy .
to come acrgss

9

the expression of a wish or speculation. We also say,
- Tather than ‘If | was you ...", so do not be surprised
this usage, which exists in many other languages.

Sl dinieu vwilll u-:lﬂ'ISE
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e

A . Write three sentences beginming “1wish [ were |+ choosing i
la) o are fascinated by and think you would like 1o g, Ln;:.;;%‘]nhﬂ |
about ‘'l were’ to help vou. al the

kev E‘H]it“

y Now fum your three sentences into three verses using Text [9F
" odel, with cach final line beginning ‘T wish [ were - Lﬂ;e i. -
helow 1o help you write your verses, Se the tip

¢ Put the Veres into the best order. Check and Improve the cont

% = L] i I. - . E‘ .
wie and accuracy of your poem. Write it out neatly ang illmtntm'
for display in the classroom. : strate iy

.'%'“+.I'~"-."

For Activity 11b
Writing a ‘| wish [ were ...” poem

The poem you are writing is in free verse. Although it is loosely
divided into verses, they do riut have a fixed form; there is no
rhyme scheme, no metre, no resular number of lines. The poem
in Text 12F does have imagery, and you should use some in

your poem. In Rabindranath Tagore's poem, the repetitions and
simple vocabulary convey the idea that it is a child speaking. The
present tense makes the poem seem to be a spontaneous series
of reflections of something being witnessed and recorded. Notice
how the poem is given a structure by the use of the changing time
of day, from ten in the morning to bedtime. You can adopt this
structure for your own poem if you like.

e

@1

Sudill
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